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■ ' ' . . Foreword 

r!nT^g^Tn^pr f^T^rf 1pfi>iTpf>|TnnVfn g pfTii <>fitinn TieTp^ youth and fidjlte impr ove liome environment an d the quality of, 

personal arid family lif^- Home' Economics, historically, has provided j^reparation f or the vocation of homemaking. 
^ Coiasuiner education is an imporltant aspect of home economics as reempliasizedjbjr the Vocational Education Affiefld- 
"ments of 1968, * . ' ' , 

Home^ Economics Education has two components: Consumer Jmd Homemakm^^Education^ and Occupational 
Hpjne^ Economics. This curriculum guide is devoted to the Consumer and Homeflnl^g component/ . . 

■ ♦ ' ■ ■ "- - '•' .■ 
. Consumer and Homemaking Education takes on new dimensions as the current and future needs of the family: 

change. 'Economic, social", and technological changes have produced a moWle population, new goods and services ^ 

available in the homes, more leisuijs time^ urbanization and a longer life expectancy^ ^ 

Changes in social and cultural conditions and needs demand a flexible and up-to-date consumer and homemaking 
program; This enables each individual to make choices ^and decisiona^which are essential in sqlving new problems 
and in living a meaningful life. The development of the jjrbgram for different levels of learning aind for students 
from vario^ socioeconomic? strata is dependent upon the#und conceptual framework provided within the consumer 
a^d homepaldng curriculum. ' / ^ z > 

'The consumer said homemaking program is concerned with the preparation of the student for the dual role of 
wage-earning and homeniaking which increasingly emphasizes the 'need for early identification of abilities, skills and 

. knowledge related to careers. Employability skills may well be affected by peisonal development in the areas of inr 
terpersonal relationships; consumer tesponsibility; the management of time, ener^r and family resources; an(| the 

, availability of community resources. Specific subject-mattei: areas in consumer and homemaking serve as spring- 
boards for work in home economiQs-related occupations.', ' * . ' * • 

. The four family living areas wh;ch form the structure for' the Guide for Consumer and Homemaking Education 
Programs in Virginia Secondary Schools are: / * ^ ^ 

» Consumption of Goods and Services in the Family ^ 
. \ " Cultural PevelppmWt in the Family ' 

. Individual Development in- the Family ^ 

' Management iii the Family 

Home economics subject-matter is an integral part of these, four family living areas. 

This curriculum guide has been designed to give msydmum assistance to the Consumer and Homemaking teach- 
ers within the broad scope of the field of Home Economics and its place in the pattern of human living. The greatest 
challerfge in Home Economics Education is in the building and strengtiiening of home power and those aspects 
which guide the mdividual in his achievement of successful living in the world of today with effective preparation 
for the world of tomorrow. * .\ 

WooDROW W. Wjlkerson, 5(i/>erm/e/irfen^ 
Gnomon S, Oiiosii 3k.; Director of Voca^ 
• . K ^ NAi^CYBB.DnvtBK, State Supervisor, Home^E 
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Program* Goals for Consupier aild Homem^k^iigJJducation 

V ' ■ ^ - ■ ^ ^ ' ; 

i^jhe prbgrnm goals reflect underlying Ibeliefs on wWch^toe inslmclional units in this Guide were developed* The . 
natnie and the content of consumer md hom^majcing education m Vir^nia are expressed m itha statements wWph \ 
follow. The program: * / ^ . - - , 

— ^Provtdespreparationfor the vocation of homemaking for youth and adults of both sexes with varying back- 
grounds and( abilities* . ir 

—Contributes to Komemaking abilities and the employability of youth and adults in the dual role homemaker 1 
and wage eaiper. ^ . * ' * • * 

— ^Encourages interest in home economics related occupations pnd liome eitonoinics careers. ' 

• —Offers opportunity for students, ^after the recommended two years 'of tlie consumer and homemaking program, 
tp elect specialized areas in home eqpnomics for concentrated study, «ac;ording to interests and needp^ or to en- 
. roll in occupational ho^me economics. ' 

- -—Develops consunjtef competence in the use of family resources^ ^ 

— ^Develops competencies in intelligent consumer practices in the market place. 

— Gives increasing'emphasis to social and cultural conditions as related 'to| the vocation of homeinaking. „ ^ 

, — ^Encourages students to use available community services which enhance family living and to stimulate interest 
in praviding needed community services. „ 

— ^Enables students W recognize and appreciate contributions ditfereht cultures make tO family living. 
— ^Helps students recognize the contributions of leisure activities to fosterihg individual development and enrich- 
ing family living, f ^ ' ' 
— ^Furthersyealizationof the important role of famiUes in the development of i . • 
—Furthers physical, emotional^ psycholpgicai; and aesthetic well-being of mdividuals and family members. 

—Assists students in reaching iheir potential as individuals, as family members, as citizens, and as persons en- 
gaged in the World of work. \ " , 
—Helps mdividuals consider and clarify own values in relation to f 

— Furt^er^ development of abilities in management of family resources to achieve ^als important to individuals 
"andfamilies. ^ . \ - 

. —-Provides opportunities for critical thinking and decision-making in learmng to meet management problems in 
thefanuly* . > i 
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Home Econoiojlcs Eldiielition Offerings — ^Virginia Seccbidary Schools' 

- y ■ ' ' ' : : ■ ' V ■ ' - • 

Consumer ^nd Homemaking I — Consumer and Hoineniakiiig I may be offered in grades 8, 9, 10, 11, 

Students should l)e scheduled with other students of a similar grade or maturity 
» > level ^ ^ " ^ « 

Consumer and Homemaking II — Consumer and Homemakitfg II be offeredMn grades 9^10; 11, 12. Stu-: 
• / deiits should ti^ scheduled with other students of a similar grade or maturity 

' " . • level. • ' . t 



AFTER TWO fyEAKS OF THE BASIC SEQUENTIAL HOME ECONOMICS OFFERING, STUDENTS 
MAY ELECT ONE OF THE FOLLOWING ADVANCED COURSES;. 



Consumer and Homemaking III-— 

Grades 10, 11, 12 ^ 
/ (Prerequisite Consumer and 
Homemaking I and II) 

Consumer and HomeAaking lY — 
(offered in some schools) 
Prerequisite Consumer and 
J Hom§making I, ^1) III 
Grades 11 or 12 



Home Economics—Specialized Areas 
(Prerequisite Consumer— Aomemoking I and II) ^ 
HE-SP Are^s— Grades 10, 11, 12 

Stijdents select two specialized areas per year: 

— Consumer Economics — ^Home Management 

—rChild Development 

—Home Furnishing and Housmg 

— Maniage and the Family 
* -Food Management 
* — Clothing Management- . * ' 



^ Home Economics Occupatiot^^ »^ 

(Consumer anti Homemaking I and II 
strongly recommended as prerequisite)' 

-^Foo^, Services I, II ^ 
_y-ClotIiing Services 1^ f^^- . 

—Child Care^Services 1, II 
—Home aqd Institutional Services 1, 11 
— Home %mishmg Services I, H i 

(The offering of Year 11 depends upon heed and/or 
opportunity for advanced trying) j( 



Non-Sequential Home Ecommics Offering^ (T>fo pt^tequis^^ 

Consumer and Homemakmg 6, 7 ' —Grade 6 and/or 7, for 18 weeks V * 

Con^ef andHomemakmg— Family Living —One year for 12th grade students ^ 
HE-Pre-Occupational ^Pre-Occupationai Home Ecoiti^mics, grades 6, 7^ 8, 9 

Consumer and Homemaking Adap. —Consumer and Hpmem^^g£ourses Adapted, grades 6, 7, 8, 9 



^ . * . ■ • . ■■ ' » 

^ HOME EC^QNOMICS— Total program, including consumer and homemakijig courses, specialized area courses, 
mf and cccupationial courses. ' , * 1 

CONSUMER AND HOMEMAKING— Offerings which prepare students for the vocation of homemaking, with 
emphasis on consumer problems. • * • 

^ CONSUMER AND HOMEMAKING— FAMILY LIVING— For boys and girls who hav^ not been enrolled in 
the sequeittSal ol^ • — - ^ ; ; 

, HE— SP/AREAS-^PECTALIZED' AREAS— Should embrace two areas of study, constituting^ one year's offer-. 

ing. ■ ■ . . _ . • ■ . ' ■ ^ ^ *y 

CONSUMER Al^D H0lvfEMAKIN(3— AD APTED— Consumer and llomemaking courses adapted to the nee4s 
of disadvantaged students. / ' . ' • 

• HE— 'PRE-OCCUPATIONAL--]?repatatory to^ occupational home economics courses; this course is designed for 
"disadvantaged* students, p • . , ' \ . 

HE — OCpUPATIONAL-^Courses which prepare for emi^oyment in entry jote using home economics knowl- 
^ edge and skills, \ . * 



Development of the Guide 



An airalj'sS^ a Statewide reiicaic^ 
to prpblema and.needs .ia^ family living provided bases for identification of four major areas ia wWeh family living - 
problems (^ur; 'Curriculum^ committees determined that four family living areas should comprise the structure for 
the consumer and'homemaking education program in Virginia; they are Consunjption of <3oods and Services in the 
Family, Cultural Development iii fhe Family, Indiyidual Development in.tha FamUy, and Management in the Family. 

Hbme economics subject matter content which contributes to the development of competencies in each of the 
family living areas was proposed by curriqulum committees. On the basis of a ^tudy of the needs of youth, conteSit 
appropriate for each leVel.of the cpnsumer and homemaking program was designated. Selected groups of teachers^ 
examined the proposed, coiftent. On the basis of their study and obser^^ation of the needs of students in secondary 
schools and their familiesj^ modifications in content were suggested* , 

A schematic organization for each unit of instruction Included concepts, specific objectives, generalizations, 
' planned' in relation to the cpntent, and leCiming experiences indicated ih the specific o^|>jectives which were proposed 
by the consumer and homemaking teachers/ * ' 

/ Itooughout the curriculum development project, the program fo^each annual Home Economics Educatipn Con- 
ference included information on Uie status of the project and involved approximately 600 teachers each year in plans 
for participatioir in successive phases of curriculum development. Other features o£ conference programs were cur- 
. rent emphases in curriculum development, subject matter content, 'and problems of families in relation to ihe four 
family living areris. f 

« , ■ » ' ■* ' 

Tentative drafts of curriculum materials were distributed at two innnal Home Economics Education Coq^ferences 

for try-out by consumer and honjemaking teachers in the State, I^i each year of the try-out, moriJ^han Jthree hiin- 
dre<tfifty teachers reported results of try-outs and made recommendations |or c&anges and/or adjustments in the 
materials. / ^ ^ 

. Curriculum wotkshops were conducted during two summers in which consumer and homemakmg teachers met 
for a week^ Selected teachers of different levels of the consumer and homemaking program reviewed results of the^ 
try-out of the tentative materials. Additions and/or deletions were made m preparation for the final draft of the 
Guide. Approximately nin^ty-fiye teachers participated'in the workshops^ Home economics teacher educatprs, local' 
supervisors, arid the State 'Home Economics Education staff served 
quent to the workshops, a small curriculum committee prepared a 
the Home Economics Education Service, State Department of Educa 



as consultants to the workshop groups. Subse- 
revised draft, whicli was submitted to the staff of 
ation, for final review and approval. 
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Seventh 
Grade 
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Unit: yISUTH AND SPENDING . 



^^Meaning of Money. . V ^ 
" Use of Money for a Purchase ' 
The Market Place " 



Unit; THE YOUNG CONSUMER IN 
THE HOMfe 

Consumer Resources 

Consumer Planning and Decisions 

Consumer Privileges and Responsibilities 



Unitf TODAY'S TEENAGERS AND 
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** . • 

Teenage Customs 
"Youth in Society 



Unit: CULTURAL INFLUENCE^ON 
INDIVIDUAL 

- / . 

One's Heritage * . ^ 
Cultural Influences 



Unit: FAMILY LIVING AND MONEY 
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Yearn Family Iiinancial Management 

Consumer Credit * ^ 
V Family Financial Protection 
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Year in 
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Unit: CULTURAL INFLUENCES QN^ 
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Family 
jUving 



Unit: FAMILY MONEY MANAGEMENT Unit: CULTURAL ENVIRONMENT 
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Piro^am, Grades Six-TweWe ^ . 



\ INDIVroUAL DEVELOPMENT IN THE 

' ...FAMILY 



Unit: PERSONAL* POTENTIAL 
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Education 



Unit: TOWAiU:^MAtURITY 

• ■ \ *■' ' ^ 

* Responsible Behavipj: 

; Respect for Self . ' , ' 
Development of Interests 
Regard for Pro^^rt^ 



MANAGEMENT IN THE FAMILY 

. ' . * , ' •« 

Unit/ PERSONAL MANAGHS^NT— 
ORDERLINESS 

^ . Management for Orderliness • 
Rewards of Orderliness 



Unit: PERSONAL MANAGEMENT^' 
ORGANIZATION ' 



Planning 
" Decisions 
Satisfactions 
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Unit: GROWTH; OP INDIVIDUAjpS IN THE 
HOME,'- ' '■■ 

:Uiaiqueii4ss of Iddividu^Is ' 
. Facets of ''iSro'yfrth and Deveiopment 



Unit: MMTAGE^VlENT OF PERSONAL '» 
RESOURCES • / V 

Elepientis of Mana'gemen^ |bs-^ * 
* SMlls and AbiUties in Management ; 



Unit: . FAMILY D4FiUENCES AND 
_ RESPONSIBILITIES 

Responsibilities of Families , 
Qualities of Family Membership 
The Oiiijd in the Fanuly . . > V 



Unit: MANAGEMENT OF FAMILY 
^^I^OURCES V * 

Space Matiag^ment / 
Work Shnplification / 
Physiological Ctonsideratto^ 
Psychological Considerations ' 



Unit: READINESS FOR MARRIAGE ANR 
PARENTHOOD ' \ - -\ i V 

Coiicepts of Marriage " . . 

feiadinessfor ; \ 

Stability in Marriage ' / 

Paren^ood . - 



' Unit: MANAtJEMENT FOK THE YOUNG? 
y : FAMDJY • 



Sati^actions - " ' 
fcesolircefulness ^ 
Homemaking Responsibilities 



^ - 



Unit: .l^ARRIAGE AND FAMILY 

Impbrtance of the Family 
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Unit: MANAGEM^NTpIN HOMEMAKINQ 
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Fimctional Work Procedure : 

Psychological Satisfactions ' ' 
,Managerial ResourcjEis . 
- Managerial AbW^ .of 



^ ^ ^ ^ : Use of |he Guide , > > ; - 

bevelopmenfe and tSphstant changes in^present day/society afld famlji living" We influenced the content and 
.experiences, in the G«W^/ Concerns of families todajl We c^ consumer projjitetns, .J-eUtionships, family 

stability, individual developflient' security, managem^t^.,decisi^^ 'sociaF issues,aClanfipatiqn of values , and, 

^oals, einpioyment^ and^robleins associatediwith mfbility. These co|ceriis.resuUi?din stracturingthe-Gw^^ around 
four family living areas in which families face problenlsl Consumptipn of Goods arid Services in the Faniily, Cultiiral 
Development jn' the .Faipily, Individual Developmeip in the Fgmily, and'RJanagemfent in the Family^ . 



. Four units, one ^ffbiri- each ojf thelfamily living ar^as, comprise a year of instructibn. As kudents progress*, from 
level to Icyel in the program; concei)ts, objectives, ^^feeneralixations, cfontent, grid exi^eJiences become increasingly ad- 
vaQced, in keeping' with theirageandWtutity.. | "-^ ^ ^ ^ ^ \ / - ^ ^• 

The terms **c9|icepf' and "generalization" in tjiis G^ide axe us^d in tlje' context of ^statements made in Conceptsi 
^and Generalizatiom and Their Place^ in^High Sdhppl ito^m Curriculum Development^^ Xb|. American 

Home Economics Association, 1967. Condepts refer to^bbjecj:s ;and events and <3erve as a means of organizing con- 
tent into categories. Generj^lizations e^cpress an underiyin^ truth, have an element of universality, and Usually indi-* 
cate relationships. / • ^' * , . **' • . / 

. Instructionar units are planned as a contiiiirum, in that each successive year the sequential offering builds upon 
and expands cdlicepts developed during the preceding level of fhe prggrap. Therefore^ it is preferable to modify 
experiences within a umt, rather than to select Experiences from units pterineB for succeeding years of the pirogram. 
^ Th^ Guide is suggdstive/Teactiers, worjcing wiip their ^tuden^^ will formulate more specific objectives 'wh/ch me^t 
the needs of individuall students and clearly siKcify behavioral outcomes desired in the jdeyelopment-of competencies 
considered essential forlthe vocation of home^^ : ' . • . ' > * / ' 

The 'consumer arid ^homemaking program, as^indeed^ ^1 education^ is predicated upon an' understanding of the 
needs of individual students, their families, and thdr environment* Both successful class experiences and effet- 
. tive individuid projects ia homemaking are depepdent upon an, understanding of the individtjal student. T&is 
understanding* is an important component of. humanized instruction. Visiting the' homes of students is the single 
most effective means of knowing the home and community ^environment of students; 'teachers are. challenged to 
capitalize on this and other available means of understanding students. Units of instruction in the Guide are 
geared to th^ needs of bo^ boys and girls. ' * . ' \ f . " 

^ - * _ • " ■ ■ _ ' ; / , ^ ; ' /' ■ . . ^ .\ . 

^Involvement of students in learning, experiences is essential for. acquiring abilities in homemaking, furthering 
personal development, and enhancing "the students feeling of personal worth and dignity. Students need, enjoy, 
, and ^profit ftoni **'4ping" 'or **action" epcperiences, as well as from reading, studyV, and teacher presentations. Ex- 
periences ill the GiJtide are planned to provide offportunities for active participation by stjjjdents;in learning* * 

Disadvantaged or Handicapped Students. A prime requisite of good teaching is .and always ,ha£( been meeting 
the needs Of' individual youtji and adults. Enrolled in the jlome economics education program are individuals with 
different endoyinments^ different needs and interests, and different socio-economicj^periences and backgrounds* The 
consumer arid homemaking teacher is challenged to provide a program which takes into account the yarying talents, 
ititerfcsts, needs, and physidM and mental abilities. of students. ^ ' 

■ ^' ■ ■ . ' ' . ^ . ■ ■ -■ ■ ■ 

^Views ^e held that students have worth and dignity, that students have both strengths and weaknesses, that stu^ 
dents have potential for developriient, and that students >yant to learn when the curriculum is perceived by thim to 
be'^import^t:. The^e Views exert significant influence on a teacher's approach to teaching. In use of Hie Guide con- 
jSiideration needs to be given to the capabilities of disadvantaged.or handicapped students. 

. The designation, "disadvantaged," refers to persons who have academic, sdcip-economicj cultural, health, or other 
handicaps that prevent them from succeeding in a regular educational program designed for persons without such 
handicaps and who, for that refason, require specially designed educational programs orjelated services. Specifically, 
the disadvantaged Student possesses some of the following characteristics: 

'■ .',49 "V . • ■ . . . •■•^ , ' \ ■■)■■ 



<^^r self-image— lack of self ^c^^ * , * ^ 

^ Limited financial resources ' V ; ^ - 

Continued failure over-age for grade pl^^^ -^^ ' . 

• Pp0r health and health habits ^ ' ' ; * ' ' \ 

• ABiti:SOciaI,ot aggressive behavior^ ' ' . ' . 

• Poor reading ability ^ ^ * 6- */" » 

• Apathetic, unmotivated, negatively oriented ^ o . ' * ^ 

• Umited combunication skills ^' * / "^^^ « v. 

• Irregular School sitteridaflce '^^ , %v 

. ■ - , .■ • *< ^ . ' ■ 

jrhe designation, ^'handicapped^" refers to persons jsvho are mentally retajfded, h^rd of hearing, deaf/ speeich 
lI^paired, visually handicapped, seriously. emotiqnaUy ^disturbed, crippled^ or other health iriipaited p.ersons who 
by reason of'their handicapping condition canidtpt 'Succeed in a vocational or consumer and homemaking education 
proferam designed for persons without suGjh handicaps and who,** for that rea$pn, require specially, designed educa- 
tional programs or related services. V ' ^ ^ 

• ' , ' " oO'-*^ ' . • ' ^ ' 

Some commonly recognized characteristics of successful teaching* which are ^especially effective in meeting tbi 
learning requirements of the disadvantaged and handicapped; follow. ' * - 

. • Action experiences " -.''"^ , *' ' 

• Individualized instruction - . \ . 

• Relevance to present rather than future gbalp ' % ^ ^ / ^ -r- 

• Life-relafed experiences * '' ... " r*^*^ • 

• Instractional procedures geared to shte interest, and attentio / ^ , 

• Variety in presentations and experiences for needed repetition and review * / ^ \4 , 

• Variety 6^ resources in teaching . , * 

' •Provision of materials for different levels of learning ability * * ^ 

• Modifications in performance expectations afccording to ability p . ' 
t >,Use of a direct, finn, pos^^^^ ; < - 

• Adherence to established policies concerning conduct which are in tbe^interest of effective learning / ^ 

• Humanizing instijictipn" . • , . . - ' . 

Encourage and provide oppQrtunitids for student expression <* •.^ V - 

' • Listen to students and perceive what Ihey say • ^ .• » 

Encourage positive self-image and self-confidence ^ V 

Help i^tudentS' experience successes * • . y ^ . 

Us^ positive approaches ' ' - 

^ * Ackno^dge^ efforts, progress, and acconaplishments \ * ^^^^ 

Hfelp students feel -comfortable, at ease^ and h^py ifa the class and with classmates" " " 
Discover and help , develop individual potential' . ^ • 

The qpportunity to help students wh^ may otherwise be unsuccessfurbecome useful/ contributing, constructive, 
members of society throughout life makes teaching the disadvantaged or handicapped higfcly rewarding, , 5j. / 

*■*-.*.''*' . . - 

^Individual Projects. Essential to the development of competencies in hbinemaking is tbe concept that lelrning 
experiences in the classroom be supplemented and extended through individual^ projects which selected <p and 
planned by e^ch stU,dent, with help dE parents and teacher,* on the b^i^^^ of individuat need^ The Guide includes ex- 
periences suggestive of types of individual projects which facilitate comt)etencies in homemaking. 

<■ ' ■' • , .. . . ■ ..' . . ^^ • ■ ' J. 

All offerings in Cpnsumer and Homemaking Education are vocational. A basic concept of vocational educ^tiou 
is^ihat on-the-job or actual in-the-home experiences are vital to learning. iStudent-planned individual projects, In 
addition to regular class experiences, are an , essential component of a vocational consumer and homemaking pro- 
gram. In .general, each student is expected to engage in an individual project related to each unit of instruction. 



Youth Organization: Future Homemakers of America. Future Hoimemakers as an integral part of the consumer 
and homGmaking^program are concerned with improving and enriching home and family liAanig, furthering individual 
development, and fostering interaction between the family and the ^ommuiuty. Consumer and homeinaking educa- 
tion axid Future Homemakers wor^^ 

,Succ^es$f id chapters provide members a variety of educationajl' opportunities to strengthen competencies in areas 
of boihemaking, to gain greater depth in-v/orking on aspects of hqmemaking of particular interest to them, to de- 
velop leadership 'ability, to ^dquire personal traits conducive to individual development, apd to participate in a broad 
scope of activities that make a cpntribution to^ family living: and to the communty. Chapter members are encouraged 
to work on individual as well as ofiapter projects in order toVderive maximum value irom Future Homemakers. 

Throughout th^ Gifrfrfe/ numerous experiences offer ideas for the woA - 



Career Ii!dacationt Th^ consumer and homemaking program contributes to career education tjirough development 
of Qualities essential for employ^bility and through contributing to an awareness of opportunities in non-profes-* 
slibnal and professional occupations which use homp economics knowl/dge and skills. 

For employabjlity, individuals need prep^ation fo^ homemaking as well as preparation for earning. Au employee 
who. is able to n^anage home and person^; life effectively has ilicreased potential for being successful in the world 
of work. jSatisfactious in homemaking ^e closely associated with satisfactions in employment. Consumer and home- 
making qSucation ^l^phasizes the development of /qualities which are essential in both family living and employ- 
ment, Such as abijity^o manage home/ancj persoq^ life effectively, personal appearance, good health, social ameni- 
ties, interest iUiWork,*4^pendabiH^^^^^ 

^ The Guide ^jacludes[.e!^perierices whifeh help Vudents explore employment opportunities ii| occupational home eco- 
■nontics or professional home economics carqer^> and to become familiar with preparation required, the nature of 
work involved, and personal qualities, needed for employment, Preparation for the vocation of homemaking and 
prepdration. for employm0nt are viewed as interdependent a^^ / ' 



Consumer and Homemaking Education for Adult$» The consumex and homemaking education program for 
' adults is an essential component of an effective program and provides opportunities for instruction in all aspects of 
family living/ „ " . ^ ^ 

•i" • ■ ^ " . " ■ ' ' . .... ■ , ' 

Uritts of iustruction in the Guide for Year III and for Family Living are especially adaptable iii teaching adult 

classes and|n planning educational programs of the organization^ Young Homemakers of Vir^nia, as related to the 

emphasis in tiie program of work for the year. ; ^ 

l^ef^iences and Teaching Aids/ Current references and teaching ^paterials are essential in helping students develop 
the iioncepts in the units in the Guide, Up-to-d^te reading materials are found in current periodicals and news- 
pa]^r$; utilization of these to supplement home edonomics resource books is strdlngly encouraged. 

i^ccess to^i varijpty of rei|erences, teadWng aids, anH individualized instructional materials is essential for students 
to; j^rogress according to individual abilities, interests, and needs, yse of the Guide is dependent upon adequate 
rdSdurces. ^ ' * ^ " 

An up-to-'date bibliography of key references is planned as a supplement to the Guide. , 



CONSUMPTION OF GOODS ANI) SERVICES IN THE FAMILY 
^ * OVERVIEW ' 

' Chan^ng cQonomic conditions, the expanding teenage market, and the complexity of decisions of the buyer 
in thQ market place point to a need for literate consumers and the necessity for. consumer education* 

Studies reveal that management of the incomp is one of the major problems faced by families and that^ ability 
to manage income has an effect upon family stability. Equally as4aluable as preparation for earning is preparation 
of youth and adults for a better quality of life through wise use of financial resources to buy goods and seryice^ 

Federal legislation has specifiljd that consumer education be included in home economics education programs. 
Consumer education has been a part of the homemaking program through,, the years* However, the present need is 
for consumer education to be an increasingly Risible anfd effective component of consumer and homemalang edu- 
catioa programsi* ^ / 

The chief emph£tsis in Consumption of Goods and Services in the Family is development pf abilities in use of 
financial resources to achieve individual and family goals. Experieij.ces include planning, decision-making, con- 
sumer buymg, usmg credit, protecting family finances, assuming consumer responsibilities, and enjoying consumer 
privileges. - • , ' 

• Management of the^ family income is acknowledged to be qm of the more pressing problems m family living. 
Consumer education makes ^ important contribution in helping individuals and families cope with proplems re- 
- lated to the use of financial resources. 



CONSUiyiPTION OF GOODS AND SERVICES 

SPECIFIC COTVCEPTS AlVD CONTENT 

SixtliGrade. YOUTH "AND MONEY : 1; 

. Ymtfh as Owneis .....1... .„..; 

Worth of perscmcd possessions 

Worth of personal possessions in relation to family resources 



/ ^ 
r 



' Yoofh m Spe^deIs 



>' 



Influences on spending practices of youth 
\ ' ^ Friends 

Family ^ ^ ^ . 

Eamin]^ 

, Motivatipnal media . • ^ 

Activities and intetests * ' 

Yoath as Managers ......»....! ; 

participation in fainily discussioos about money 
^ * \ Parental' guidance in raani^gjng personal money . 

Record of money spent ^ \ ' " o 
Use of persoifal money 

Se^nth Grade YOUTH AND SPENDING ; I ' ...^ 

Meaning of Mwey ..... : , 

Values and goals ^ * /' 

Personal satisfactions . , ^ * 

Family satisfactions 

. \ Use of Mon^ for.ipPm'cbase 

Needs and wants 

Characteristics desired V / ^ *• 

the Market Place 1, ; , 

Youth departments - \ > ^ 

Credit privileges . ^ 

Yeari . THE YOUNG CONSUMiER 11^ THE HOlVffi.... .. , . . 

" CcNOsnmer/Resoiirces .,..../.....,..y. .t 

Personal money incoiQje^allow&ice, money on request, earnings/ ^fts, savings^ 
"^R^al income — ^use a?[id care of, possessions, services performed by family 
members / ' ' ^ 

Preparation for the world of work , 

Consunier Planning and Decisicms 

Personal spending plan . , ♦ V 



Values of planning * 
Values and goals ' / 

Family needs in relation to personal needs 
What, how, when, where, and whether or not to buy 
^Consumer information 

Relationship and communication with sales personnel 
Satisfaction or dissatisfaction derived 



. 1 

Year II 



Year lit 



Comumer PrivUeges^Mid Responsibilities 

Examination bf merchandise 
Intelligible product iif ormation 
Consiimer protection 

Use an4 maintenance purchases according 
Rei^stration of JustiAam dissatisfaction 
Handling 'mercl^andise m the market place 



FAMILY LIVING AND MONEY ; 

Family Finaqcial IVLmagement ,1 

Values, goals, needs, wants 
Value of financial management 
'Money income (disposable, discretionary, 
Apportionment of ii^cpme 
Record fceep|jig 
AdjustSient of plans ^ ^ ^ 
JParticipation of famil/'members in planning 
Importance of will power N 



Consumer Credit*^ r....:.. 

Kinds of credit 
- Costofc'redit 
' Responsible use of credit 

Legal aspects of credit . 

Credit rating , 

Family Financial Protection 

Savings , . 
Insurance - 
' « Growth of financial resources 

FAMILY CONSUMER RESPONSIBILITY 



to directions 



fixed) 



Responsible Conswner-Homemakers 

Financial program for a beginning family 
, Money incomd*^ , 
Spending j^]^ 

Ilousing' ♦ "1- - 

Parenthood 

.Protection 
Records, papers, policies 
Prepalration for eniployment or advancement 
Money management and family stability 



Responsible Consiinier«Citi:^ns ',...Z.. Z..^. ... 

Consumer aids and protection 
Consumer action 

Community needs and taxation | 
' Civic responsibility for property 
JValue of education and preparation for wor|k:- 



3^ 
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Family Living^ FAMILYv MONEY 'Mi^SrAGEMENT 

^ • ^ . u " 

The Fanuly and the Budget '......L.. 

' Values of a budget 

Valuer, goals, needa, wants 

Budgeting 

Record keeping 

Family participation in budgeting '^^-Js , ) 
' Ccfnserying and extentHng income 

Family financial prApction 
Positive approach 4to budgeting ' 

• ' .a 

Homcmakers and the Mai^et Phice ....1 l. vi. 

Shopping . ' 

Product information * 
Examination of liierchandise 
Buying 

Reciprocal responsibilities, of merchant and shopper 
Consumed aids and protection J 
/ Sales and specials ' , ' 

. Us^ and maintenance of purchases 
Complaints and dissatisfactions 

Honicmaker$ and Gredit ^.^ 

^ Kinds of credit ' 
* Responsible use of credit 
,iCost of credit - • • • 

Credit rating 

Legal aspects of credit ' ' 

, Homemakers as Consumer-Citijsens . 

Comnjunity services available tovfanjilies 
Consumer action ' ^ 

' Commimlty needs and taxation " '^^^ '^ 

Economic value of edu'eatioQ md preparation for Sm^loyment 
Civic responsibility for private and public property 
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FAMILY UVING AREA--<:0NSUMPTP9N OF GOODS AND SERVICES 

' GRADE 6 

UNlt: YOUTH ANP MONEY 

(3^ weeks of 18-week- course) 

* ( 

Unit Objective.: Upon completion of this uni/ of instruction, the student will realize some responsibilities" of youth in 
relation to mpney. 



SPECIFIC CONCEPTS 

Y<iutb as Owners 

' WortH of personal possessions * 
Worth 'of personal i^ssessions in re/ation to iamily 
resources 

Youth as Spenders 

Infiuences on spending practices of youth 
' Friends 
Fainify • 

Earnings - 
Motivational media 
A^ivities and interests 

Yontjh as Managers^ 
Participation in family dis6us^ons about money 
ParentaF guidance in managing personal money 
Record of money spent/ 
Use of perspnarmoney 



HOME ECONOMICS SUBJECT MATTCR 
Consumer E^lucation 

Consumer Education 



Personal Pevelo|)ment 
Consumer Education 
Family Relationships 



1 



YQUTH AS OWNERS 

(Specific Concept) 



Specific Objectives 

Acq^ints self with monetary worth of personal possessions (Affective--^Re6ponding). 
Acquires irifonnation relative to costs of pereonal belongings (Cog — Knowledge). . 
Identifies aome ways in which individ^qtls may be considerate of family resources (Cognitive— Knowledge). 

' \ dENERALIZATION& 

Money invested in one's possessions msty be much greater than one realizes. 

Consideration of individual needs in relation to family needs contributes to eflEective family membership. 
CONTENT; 



Youth as Owners <r 
. Worth of personal possessions 



SOME SUGGESTED EXPERIENCES ; 
• (Learning— Evaluation) 

"Who Owns It?" Us|^ flash cards with pictures or words 
showing various possessions and encourage students to 
identify owners. (Examples: schpoU home, el^urch, 
ch^, toy, flag, clothing. Owners might be taxpayeirs, 
man, woman, child, teenagers, citizens*) 



Consumption of Goods and Services 



Worth of personal possessions in relation to f amily 
resources . 



* ^ ^ Grade 6 

Use visuals to show th0 many types of personal poB- 
sessions of youth. • ; 

List the personal possessions v/hleh the family provides, 
such as book's, school supplies. . ' ^ 

Compile a list of personal possessions. Estimate mone- 
tary^ value ^f each item listed and arrive at* a total*. 
Students describe reactions {o value of possessions. 

■ " ■* .' 

^Propose v/ays in^v/hich youth may* show consideration 
for family resources. " 

Determine hpv/ many hours v/ould be requifed for a 
parent to earn a student's spending money for a v/eek. 

Analyze case studies which illustrate^ equitable dis- 
tribution of resources among family members. 



1t)UTH AS SPENDERS 

' * (Specific Concept) ' .."^ ■" ' 

Specific Objectives ^ ' . * : « 

is aV/are of factors influencing indi\ddual spending practices (Affective — ^Receiving). 
Recogmzes factors which influence own spending,(Cogm'tive---Knowledge). 

-Recognizes relationship between factors influencing spending and satisfactions in spending (Cognitive — Compre- 
hension). * I 

. ' , GENERALIZATIONS " . • 

Awareness of influences on consumer choices bears a relationship to decisions which give satisfaction. 



CONTENT: 

Youth as Spenders ^ . • 

Influences on spending practices of youth 
Friends 
Family 
Earnings 

Motivational media • . 

Activities and interests 



SOME SUGGESTED EXPERIENCES 
(Learning— Evaluation) a 

Place factors influencing sTj^ending habits on cards and 
put on flannel board aS'each is discussed. 

Students decide which factqrs Have greatest impact on 
spending habits in a given situation. 

Identify factors which influenced a recent purchase. 
Class summarize, in order of priority, the factors having 
greatest influence. 

Study factors influencing spending and conclude which 
influences ar6 frequently related to satisfaction with the 
purchase. 

Have a panel discussion on "Why Young Pbople Spend 
Money the Way They Do." 



Consumption of Goods and Services 



s Grade 6. 

Think about a purchase delayed for one v/eek* Indicate 
influences which ^ame tp bear when the purchase' was 
first considered'and when it was reconsidered. 



YOUTH AS MANAGERS ^ 

* » (Specific Coacept) . 

jSilecific Objectives '\ » . 

Identifies^dpportunities in own family for .participation in imoney managenpent decisions (Co^tive-^IQiowledge) 

^ U^es opportunities available to nianage money (Cognitive — ^ApplicatioiijT - ; ^ 

- /v • . • ■ . ' ■ V' 

J GENERALIZATIONS 

Money management experienced in t|ie family may help individuals develop abilities £ti the^jiise of money* 

Consideration of spending practices may contribute to some understanding of mana^ng money« 



CONTENT: • • 

Yontb as Managers 

. Participation in family discussions about money 



\ 



Parental guidance in managing .personal money 



Record of \j?ioney spent 




Use of personal money 



SOME SUGGESTED^ EXPERIENCES 
(teammg — ^Evaluation) - 

Show, throifgh rql? playmg, hov/ family discussions^ 
may aid in developing better understanding of thq ijeeds 
of family members. 

Discuss with the family sonie jvays to help at honie with j 
financial affairs, such as assisting with marketing, shop< 
ping, keeping accounts of personal expenditures, con- 
sidering the needs ^f family members and some priori- 
ties important to the family. • , ^ / " 

Role play a family situation in which factors jro be 
considered in making a substantial purchase lor the 
f amily are being discussed. 

Cite ways in which participation in managji|ig money 
contributes to own development. 

Discu^s^h^ Value of parental help in mak'ini a decision. 

Discuss values of parental guidance in ^anagmg per- 
sonal inpney. 

Record . personal expenditures for a ^ven period of 
time. Note are^s in which change is desired. 

Plan f of -better /distribution of money where* adjust- 
ments are needed. / 

Have buzz session on alldwance versus receiving money 
on request. ' 

Pre'pare a tentative plan for use^of personal money for 
a short period of time, incluc^uig money received and 



CTOQumption of Goods and Services ' V . T ' ^ Grade 6 

' use to be. made of- the money. Discuss with parents. 
' * * • Try out ihe 'plan and furtbeinafine;'*' 

: UNIT EVALUATION - , 

Evaluation of^progrc^s tqward reaching the unit objective: The ^student realizes ^ome responsibilitiesTof youth 'in re- 
lation to money, < * - " • . 
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Suggested Experiences Representative Behavioral Outcomes 



r 



Preggnt evidence of one or more v/ays in v/hlch a nev/ Evidences may include ,6ne <k more of the follov/ing 

responsibility in relation to, money is' being assumed. * . responsibilities: • ' 

A responsibility may relate to owning, spending, or ^ ■ . * 

managing money. Evidences may be presented by. v Realizes value of personal belon^^^^^^ ^ ^ 

meansjof st;itement& by students. . , , Identifies an influence on spending th^t'brings satis- 

: . • . ' / . . faction, ^ - , V 

J ^ ' . . Participates in. family deliberations concerning 

, * ' * ■ - n money. . • v , 

' . ' ' ' \ ' ' Starts keeping a record of personal expenditures. 

/ * ^ , . * . ^ ^ Pljm$ before spending. [ ■ . ^ 



FAanty UyiNG AREA-CONSUMPTION OF GOODS AND SERVICES^ 

* UNIT: YOUm AND SRElWm . 

• * (3 cweeks erf I8-weck course) , • 

• ■ ' . • ' ■ - r 

Unit Objective: Upon corapletioa of tliis unit of instmctiou, the studejat will be SWUre of some factop invqlved in 

making buying decisions. . • 

SPECIFIC CONCEPTS HOME ECONOMICS SUBJECT MATTER 



']Mfe»ung of Mpne^ . « Consumer Education 

•'Valup^ and^o^ 

V l^ersorial satisfactions \ . r ' ' . 

Pdmlly satisfactions * * 

tr$c ef^Monev^r a Porchase * - Personal Development 

Needs and wants ' ' . . * Clothing 

Cliaracteristics desired 

TbeMailcetPliice ""Consumer Education 

, Youth departments V Clothing 

Credit privileges 
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MEANIN<^OF MONEY 

(Specific Concept)'^ 



Sfjedfic Objectives ' * • 

UndefBtands that values and goals -influence preferences in use of money (Cognitive — Comprehension). 

. Explains the relationship between values and goals and the meaning money ha& for an individual (Cognitive— 
Cpmprehehston). ^ - , ' 

GENERALIZATIONS '\ / 

• Consideration of values and goals contributes to understanding the meaiiing different individuals may attach to 
money, ^ . ■ ^ 

Clarification of values and goals contributes to satisfactions in use of money. 

CONTENT: : SOME SUGGESTED EXPERIENCES - 

' . . . ^ a ^. (Learning-— Evaluation) 

Meaning of MiMMj; ^ . , ^ 7 

. Vglues and goals ; , * ^ Usmg a typical school sport (basketb'all, football) as an 

. - example, define a goaL 

/ List goals that a typical seventh grader might havci (To 
^ ' ' ' ' ' be well-dressed, to be popular, to go to college, to get 

* * married some day, to be a good citizen^ to be a cheer- 

leaderO Identify long-term and short-term goals. 

• * Rank goals in or^er of importance -to illustrate priority 

of some goals over others* * 
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^ConsumptioQ o£ Goodo and Services 



Grade 7 



Personal satisfactions 



Faniily satisfactions 



Buzz in small groups on why somp goals , were con- 
sidered more important than others an(} what,'in the 
feelings and beliefs of students, made thenih important. 
Identify the values expressed. 

Through role playing shov/ how family disQussions may i 
help members understand and communicate valuc^ re^ 
lated toii&pney." *^ ^ / . ■ 

- • Relate episode!^ in which money plays d role. T)iese\^.\ 

- may bic^from TV prografhs, books, cartoons, or actual 

- expen^ettces. Indicate the values or gOfils^^eflected in 

these episodes. - 

\ • ^/ ^ ■ : 

Grqups hutz on the following statements: 

^Moneymeto^ ' ; : / 

Woney is "really not important. \'- r 

^'jj. Money is the root of all ^vil. ^ - ^ ^ , . , 

'■'■/'/. A dollar is round; kt it roE ^ """^ 

/■ /' Money^i&a.means,rather than anend. 

y- Money is fpr* Spending. ^ • \ . . * 

' MalcQ; a; decision for a use of money. Identify the * 
situation and clarify values and goals on v/hich the 
decision is based, . . 

Class groups compose or locate jingles, posters, slogans, 
or cartoons about money. Indicate values or goals' re- 
flected. 

Use skil^ or case studies to show it4s not the amount 
' of money ian individual has that determines his happi- 
ness, hut how he uses it to attain values held impoijant. 

* ■ - ^ . '. - 

Recall uses of-per^onal money from which great satis- 
faction was derived and those which yielded little satis- 
factioA. Suggest words which indicate satisfaction or 
"dissatisfaction. / 

Discuss a recent purchase 'made -by die family from 
standpoint of satisfactioiis to youth — to adults; and 
similarity or Terences in values of youth and adults. » 



Specif 



Obtectives 



USE OF MONEY FOR A PURCHASE 

(Specific Goncept) 



Compi:eh|nids Considerations related' to making a purchase. (Cognitive— Comprehension). 
Enjoys pl|mning^r a purchase according to selected "criteria. (Aftective — ^Receiving).' 
Judges furcbjis6> on the basis 6f selected criteria. (Gognitive — ^E^^aluatipn). 

' 10 



ERIC 



2® 



* Consumptidii of Goodsj and Services 



Cfrade 7 



GENERALlZATlbNS 



I 



Satisfaction inay be e^xpected from a purchase when the consumer nlses relevant iiiformatipn/ recognition of needs or h 
want$, and Imowledge of auaKties de^cedr - * 



CONTENT 

Use ot Mbmy for a ToKhase 

Needs anil wantg 




Cii^acteristics desired 



y ■■< ■ 



(Learning — ^Evaluation) 

■■' ■ ' ' / 

Consider recent purchases. Category each as a need 
or a^Vant ^ 

List ways a shopper may think, tlrfougji a clothing pur- 
chasi^ to be made before stiopping^^ 

Take inventoqr to show whatps on hamd an4 what is 

slacking.,. . ;^ . , V - 
Determined-purchase tfiat will fee usable with present 

wardrobe. ' ♦ 

Decide whether the proposed purchase represents a 
4y ' need or a want. 

Decide . on "qualities or characteristics desired for a 
•clothing pufchasCi such as serviceability, durability,, 
comfort, beauty, pleasure, care required. 

Invite a ^source person to talk on "A^k)od Teen-Age 
Shopper.\ 

"Cite exampn^ of ways in which the following may be 

helpful to a shopper: 
iSfales person - . 
Questions abuyer may ask about an item ^ 
Information a buyer may obtain independently; in- 
clude labels, advertisements. 

Analyze a purchase made or a service paid for. Con- 
sider: , 
Satisfactions.or dissatisfactions derived . ^ 

Care required ./ . ^ 

Suggestion^- for improved expei^diturll*' of moneyi 



THE MAIUCET PIACE . 

(Specific Concept) 

Specific Objectives ^ r 
Realizes the influence of youth on the market place.* (Affective— Receiving). 
Is alert to mbtivaflons t>f ^ the ^^m 

. .GENERALIZATIONS 
Awareness^ of marketing practices enhances the likelihood of satisfaction with purchases. 



eonsumptioa of Good$ and Seryicesi 



Grade 7 



COKTENT . 

' The Market iPl^ce 
. -Youth departments 



.SOME SUGGESTED EXPERIENCES 
, ^ ' . V G^ajning— Svaluation) * 

Check. local ne>Yspapers, cunrent magaz^ and TV 
; » , for advertisements that are slanted to appeal to youth. 
/ ' : : Post^brne'of thfese. ' ; ■ ' 

Survey local departmeiit, clothing/ and variety stores 
, ^ . ^ to find, put how pany have special teeo dgjartments OT 

/• areas especially attractive to youth*/ On a ^ven day 
. ' ' , (Saturday) students may be assigned^o vari6u& stores to 

^ record the number of young people who make pur- 
" V ^ chaises, the, number pf adult customers^ and the number 

- ^ ;v who shop tbjgether. 

' . ' . V Invite a store manager to class to discuss influences 6f 

youtlf jn tjie m'arket pla(^; ^ 

' * Discuss ways merchants influence the youth market, 

" . ' such as. fashion shows, teen ^councils, charge accounts 

V . / foc: teens, fashibh boards. ^ 

- » , I Qteexainples of merchandise designed to attract **te^ 

buyers." .. _ , '-'/^ 

' " " ' • Sumniiarize some practices which motivate buying. 

. Summarize sonfe of the responsibilities of the young 
consumer in the market place* 

, Discuss jpossible advantages* and disadvantages of credit 

privileges for yotith. • - " 

* ' . - ■' ■ - . .. ' . ■ , . ■ * 

^ . „ Role play situations in which youth .demonstrate r6- 

/ • ' ; ^ i '/ t.^ sponsible or irresponsible 'behavior when borrowing 

' ■ •'.r'' - - "xiioney. . 

' ^ w ' / ' . 

Evaluation of progress t6ward reaching the niA\ objective: The student evidences awareness of some factors involved 
in ihaking buying decisioiis. \ ' ' « • 



Credit privileges 



Suggested Experiences^ 



4 



Representative Behavioral Outcomes 



ERIC 



Based on the conc^pU Youth and Spending,^ students 
make stateiments which identify at least three >f actors 
which were cdjoisidered in nlaking buying - deciisions 
which were^influenced by experiences in tWs unit. ^ 



Any three of the following'' factors ttj^y indicate an 
awareness of what is involved in making buying de- 
cisions. ' / 

Considers values influencing deciiSion.' 

Recognizes* goals. 

Derives personal satisf acUon from decision. 
Considers satisfactions of f amily members. 
Distinguishes between needs and wants. 
Considers characteristidsi of product. 
Compares shopping places. ' . 

Considers some us&s of credit. 
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FAMILY UVING AREA"-C;0NSUMPTI6n OF GOODS mO SERVICER 



YEAR I 



J^ftllT: THE YOUNG COlMSUMplR IN tHE HOME 

(§ weeks) 



Umtfij^cdver^ Upon completion of this unit. of instruction, the student will understand some.fwors invo 
being a consumerr^ * ^ ' ^ 




SPECIFIC CONCEPTS , 

Consumer Resoiirces - * 

Personal money iiidome — allowance, money on re- 
quest, e^:nings, gifts, savings 
Real -incoiafe— use and care of possessions, services 

performed hy family members ^ . . 
Preparation for the world of work 

Consomer Plsuming and Decisionis , 
Personal spending •plan ^ . J* 

Values (Of planning 
Values and gpals " . 
Family needs in relation to personal needs. 
What, how,, when, where, and *^hether or not to buy 
Consumer information 
/ Relationship add communication with salds personnel 
Satisfaction or dissatisfaction derived . 

^Comumer PnvOeges and Responsibilities 

Examination of merchandise t 
Ihtelligible product up^Ormation k 
Consunier protection \ 
Use and maintenance of ^purchases according to 
directions 

Registration of justifiabte dissatisfaction 
Handling merfifiiatidise in the market place 



HOME ECONOmCS SUBJECT. MATTER 

Consumer Education 
Personal Development ^ " 



Personal Development 
Family Relationships 
Consumer Eduqation " 
Nutrition and Food 
Clothing; ' : 
Family Health J 



Consumer Education 



CONSUMER RESOURCES 

' (Specific Concept) 



I 



Specific Objectives 

Identifies consumer resources available \^^individuals and families (Cognitive— Ktt6wledge); 
Discovers ways family consumer r&ources may be conserved or extended (Cognitive — ^Analysis). 
Uses' abilities to contribute to the total>income of the family (Cognitive — ^Application). 
Realizes the value of education as a consumer^ resource (Affective — Receiving), 



ConsumBticm; of Goods and Services 



GENERALIZATIONS 



FamiEes differ in resources^^aflable*to meet economic m^iMxiA opportunities. , 
\ Productivity of family members .and use and care of possessions are means of extending the total income. ^ 
• Fi^mUy meipbers may extend the total f amjily income by utilizing hdmemaking aUilities, ' 

CONTENT: V V v 



Consumer Resources ' \ • 

Personal money income^allowance, money on re-, 
qufcsf, earnings, gifts, savings . • 



Real incpme^use and care of possessions,, services 
p'exformed by^t^iWiy members / . v 



> Preparation for the world of work 



ERIC 



SOME SUGGteSTED EXPERIENCES ^ 
(Learning — ^Evaluation) . • 

List sources of personal income for teei^L-agers^ 

Explain personatnaonoy income as* a resource. • 

Discuss:/^ -i ^ 

; Money as 'a resource 

Rea:sons families have become dependent on money 
ineome ' 
^ "^Work is usually required to produce' money income ' 

ju' List ways the family income may be increased: use and 
oate of possessions and services performed by family 
members./ ' * 

. Compile a lisj; of articles you, have either lost or dain- 
* aged'^'beyond use because of carelessness. Estimate ^cost' 
of each article. ^ % 

Cite examples of how conservative use of grooming aids 
^ may result in extending income. ^ } 

List' services paid for by a family* identify those which 
could be a^ teenager'js responsibility.^ Estimate money 
value ;,of services performed for a mpnth and the con- 
tribution such' services would make to personal develop- 
ment. . f 

Plan,, carry out, and evaluate an individual project, 
such a$ taking over one paid-for service^ for a specified 
period of tiine,^ a means of contributing to real in- 
come. ' ' • , 

Investigate and^iscuss the following statements:^^ 
' : Edi^cation is a financial resource. o 
Preparation for the world of work is a need of both 

* youth atfd adults, men and v^omeh- 
Training for a job represents potential income. 

^ Continuous , preparation for employment is needed 

• throughout life. 

Prep^ation for homemaking contributes to one's 
employability. 

Use a jraph to iUustrate the difference in occupations ^ 
and income for. school drop-outs, hi^ school graduates 
with and without occupational training, po^t high school 
technicians, and college graduates. \- 

14. ■ - ' : • . . , 



Coasumgtiott of Gbods and Services Year I 

GCHVSUMER PLANNING AND DEOSIONS 

- (Specific Concept) 

Specific Objectives , ^ ^ , , . 

Develops and uses a plan for management of personal income (Cognitive— Application). 

Becomes interested tin planning as a means of deriving satisfactions from allocation of income for expenditures 
(Affective — ^Resp^ding). \ 

- Becomes aware of values and- goals as a basis fqr making decisions (Affective — ^Receiving). 

Make^ consumer decisions based on recognition of individual and family values and goals (Cognitive — ^Applica- 

:tion), . • ^ ■ . v- .v.- 

^ Acquires information basifc tb- reaching decisions about what, where, when, and whether, or no^ to buy (Cogni- 
tive—Knowledge)/ V • ^ ^ / 

' ■ . * * ... 

Becomes aware of information which may aid the con^mer in, making suitable choic^ in light of values held 

(Affective — ^Receivin^, ^ ' 5 

Differentiates between inifbrmation useful to THe consumer and information that is. ambiguous or emotional in 
• appeal (Cogritive — Analysis). . - 

Uses consumer information when planning for purchases (Cognitive— rApphcation). 

. ' ' - ' ^ . 

Derives some ""ssftisf actions from consumer planning and decision-making (Affective — ^Responding). , 

Makes consumer deci&ion$ based on analysis of alternatives (Cognitive — ^Application). / 

/ \ * r GENEE^IZATiqigS . 

'Abifity to make and use a plan 

Plfmhing facilitates effective management of mcome for the well-being of individuals and families, , ^ 

priorities for long-range as wpll as shojt-range^fSlanning contribute to consumer satisfactions. ; 

Rational consumer decisions represent choices resulting^from ideiltificatioa of values, goals, audi qualities desired. 



CONTENT 

Consumer Planning and Deciisions 
Personal spending plan 



. SOME SUGGESTED EXPERffiNCES 
(Learning— Evaluation) 



Prepaire a display/to illustrate how planning helps to 
have monei^^to spend, to sa^, to share. . 

Develop a( plan. for^ use of ftioney to meet a personal 
^goal. ^ 



Present a skit to illustrate the value ;of financial plan- ^ 
ning. 



Values of planning 



Analyze factual;, or fictional case "^studies about indi- 
'yiduals and families whiph reveal the value of financial 
planning* ' 



present a skit to illustrate the value of finadsiar plan- 
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Ccrasumptioii of Goods and Services 



Year I 



Values and goals 



Family needs in relation to personal needs 



.What, Jlow, when; where, antf Whether or not tc^^ny 



Consumer jnfornfatilon . 



Interview peers and adults to discover what they con- 
sider to be the values pf planning. Class su^tmrnarize the 
values derived from interviews. ^ ' 

Prepare a list of short- and long-ternt goals, some of 
which relate to personal development. Plan how goals 
may be accomplished^ including decisions which must 
:f be made. 

Decide upon a health goal and develop plans for at*- 
taining the goal. \ 

Discuss necessity of reconciling wants and needs when 
. considering values and goals. • ^ 

Differentiate between wants and needs in ^choice of 
. foods commonly consumed at meals or between meals. ' 

From references, detennine values that may be derived 
from "Family Discussion" when considering family 
needs in relation to personal needs. 

Role play family situations or discuss case studies which 
illustrate reactions when personal wants have Xo give^ 
way to a family need; responsibility of f anjily members 
in permitting a family need to *have precedence over a 
personal need; privilege of helping to ^neet a family 
need, 



Analyze situations in- which a family need may merit 
priority over a personal want or one ^n which a personal 
want may need to take precedence over a family ^aeed. 

Prep^jCe visual aid on how to buy an article. , 

Relate experiences showing »how pre-planning i^elpcd 
in making' wise decisions in buying goods and services. 

Shop for a specific item in different stores and mail- 
order catalogues; compare qu^ity and price. Justify* 
reconimended purchase. 

X;i]Kv examples of how\seasons affect price and quality 
of ypil^onal clodiing and/or household purchases. 

iscuss: . y ' ' , ■" ■ . , 

in is a "bargain" truly a barg^n? 
biy are sales held? . 
^hat types of sal^s/^^ 'held? « 
What shoul4 be considerecl in making- a decision to 
. buy an item on sale? 

Compare sale price to regular price of several item^ . 

Class groups arrange collages of. sources of consumer 
information. 



Consumption ^of Goods and Services 



Relationship and cbnununication with sales personnel 



Satisfaction or dissatisfaction derived 



, . Year I 

•^Aniange a display of ads, hang tags, laBeFs. Have stu-^ 
deijts identify information that would lead to satisfac^^ 
tory purchase, care, and use of an item. 



Set 
for 



up display of sewing equipment and discuss crite^a 
'selection. Students prepare specifications for each 



ii^ii and estimate cost of each item. 

Di\ide class into groups to investigate and \o evaluate 
sources of consumer information. ^ . 
Jiales persons, advice of other consumers, shopping ? 

around, advertisments, business and government 

publications, magazines, and books. 

IdentiiEy terms used to provide consumer information 
when making purchases of; 

Clothing— Hang t?igs, fiber content, directions "for 
care ' 

Foods — ^Labojls and grades, uses 

Health and recreation— claims and app^eal 

Differentiate between ambiguous and specific terms. 

Examine advertisements of items on sale. Cross out any 
woj ds that give no consumer information* 

Develop guidelines for purchase of a selected it^m. 

Ro e play the customer and the sales person to illus- 
trate courtesies, communication, and goals. Point out 
mutual interests and interests peculiar to the sales per- 
sohI and the customer, ' ! 

Think back over purchases made; determine a pjarchas^^^ 
which was satisfactory, considering initial costJ length J 
of use, maintenance cost, and psychic satisfactioii[.,^ 

Cite examples of ways in which a personal spending 
plai brou^t satisfaction to individuals and/or lamilies. 

Discuss how desire for items which give satisfaction 
stimulates us to find ways to obtain them. 



CONSUMER PRIVILEGES ANjj) RESPONSIBILITIES 

(Specific Concept) 



ERLC 



Specific Objectives 

Identifies responsibilities of consumers in the market place 
Becomes familiar with the privileges of consumers and the proper 
Understands the relationship of the consumer and the market 
Uses consumer information in making choices in the market 
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j((pognitive— Knov^edge^. ^ 

exercise of privileges (Affective— Receiving)^ 
place (Knowledge — Comprehension). 
[)lace (Cognitive— ^Application). 

0 



Consumption of Go(>ds and Services . Year I 

GENERALIZATIONS 

Careless handling of merchandise by the consumer influences the cost of consumer goods. * * 

' -J * • " . 

Lavvs and regulations afford protection and guidance to consumers in m^ 0 

The consumer has the responsibility to follow the manufacturer*!" directions for use, maintenance, and care of pur- 
chases m order to obtain the best service. ' ^ 



CONTENT: 

Consumer Privileges and ResponsibiUties 
, Examination of merchandise 



Intelligible product information ? ^ 



Consumer protection 



SOME SUGGESTED EXPERIENCES 
(Learning — ^Evaluation) 

Visit a department store to stu^y an item carefully/ 
Report on .information obtained and characteristics 
noted. i . 

Relate instances in which full examination of articles 
resulted in decision against buying. 

Discuss the necessity for examining articles .under con- 
ditions as nearly realistic a| possible. Cite examples of 
approximation of .realistic conditions. 

Select, from a list of items tised by ieens, an item to* be 
purchased. Make an in-depth study of information 
provided v/hich is intelligible or unintelligible. Report 
to class. ' 
Toothpaste • / Pen ^ * 
Hose Radio ' 

Discuss the values of advertising to the ^consumer and 
the responsibilities pf the consumee to evaluate th& in- 
formation provided: 

Bring illustrations of statements of product information. 
Determine background information needed by the con- 
sumer in order for the information to be intellij^ble. 

•Discuss intelligible product information as a benefit to 
the consumer and as a responsibility of the consumer. 

Study and' report on types of protection afforded con- 
sumers by agencies and organizations. 

Cite illustrations which reveal the^ responsibilities of 
manufacturers, dealers, and/or merchants to the con- 
sumer. ^ , 

Prepare a displsl^ showing different types of consumer 
protection and the insignia, trademarks, and/or war- 
ranties, if applicable. 

Role play ways consiuner and businessman could 
handler _ " * , 

Incorrect change 
Flaws in merchandise 
Un^Atisf actory seryicc 
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Coasumption of Good§ and Services 



Use and maintenance of purchases according to 
directions 



Registration of justifiable dissatisfaction 



Handling merchandise in the market place 



Year I 

Unordered merchandise 
^ Misleading advertisements 

Complaints • 

Demonstrate the use and care of different items of 
equipment and merchandise according to mantifac^ 
turer's instructions. 

Give illustrations of instances in which an »artitte be* 
comes . unusable as a result of improper methods of 
upkeep or maintenance. ^ 

Arrange a display showing how proper use and mainte- 
nance of common household and personal articles may 
enhance their appearance and durability* 

Write an example of a letter to a store in v/hich a com- 
plaint is reported and justified. , 

Cite valid reasons for a store to accept or not accept rcf 
turned merchandise. Identify »types of purchases for 
which the consumer is not justified in registering dis- 
satisfaction. ■ ' 

; Compile a list of one's responsibilities as a consumer 
in handling merchandise. 

Role play deskable and undesirable shopping practices 
in a grocery storCy in a dress shop, in other places. 



/ 



UNIX EVALUATION 



Evalpation of progress toward r^iaching the unit objective: The student understands ^ojne factors invplved in being 
acoristimer. 



Suggested Experiences 
" ^ 



Representative Behavioral Outcomes 



,Tte student suggests ways .to achieve a financial goal 
through use ot Consumer Resources and interjjrets each 
suggestion.' 



Studei\ts propose at least three ways they may improve 
their practices in Consumer Planning and Decisions. 
Explain reasons for each proposal. 



su^estioiis would pertain to one or more of the 




Personal money income 
Real incoine • ^ 
Preparation for the world of work 



V 



The proposed plan of action would include at least 
three of the following pjfactices: 

Makes a personal spending plan. 
Identifies values and/or goals. 
Considers personal needs in relation to family neetjs. 
Considers need, when, where, and whether or not to 
buy. ^ 

Indicates anticipated satisfactions, in niaking/a buying 
.decision. 

Acquirei^ and uses consumer information. ■ ■ p 



.Qmsumption of Goods and Services 



Year I 



From observation, write an Episode which iUustrates a Distances cifed of Consumer Privileges and Responsi- 



Consumer Privilege and/or Responsibility. 



bilify will relate to at kast three pf the following be- 
haviors: 

Examines merchandise. ■*^-^'^ 

Looks for and inquires about meaning ""of product" 

information. ** " * ^ 

Checks on provisions for consumer protectip?. \ 
Indicates use and maintenance responsibilities of 
^ consumers. ' \ * 
Suggests ways to handlel merchandise in a responsible 

manner. ' 
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FAMItY UVING AREA--CONSUMPTION OF GOODS AJVD SERVICES 
■ . ' / ■ . ■ YEAR n • ■ ., 



' UNIT: FAMILY LIVING AND MONEY ^ 

(8 weeks) . . 

Unit Objective: Upon completion of this unit of instruction^ the student will perceive relationships between plan- 
ning and the use of family financijd resources. - - ' . , 



SPECIFIC CONCEPTS 

FaniOy FinanjpUii Management 

Values, goals, needs, wants o ■ 

Value of financial management ' 
Money income (disposable, discretionary, fixed) 

* Apportionment of income 
Record Keeping ' 

o Adjustment of plans , ■ ' . 

Participation of family ^members in planfiing 
Importance of will power ^ 

Consumer Credit * ; 

Kinds of credit , * >^ 

Cost of credit ^ 

Responsible use of credit ' * 
Legal aspects of credit 
Credit rating 

. w . 

Family Financial Protection 

V Savings 
Insurance 

Growth of financial resources 



HOME ECONOMICS SUBJECT MATTER 

Family Relationships « * * 

Personal Development \ . 
Consumer Education 



Consumer Education 



Consumer Education 



<4 



FAMLY FINANaAL MANAGEM 

. : (Specific Concept) 

Specific Objectives ,* < * , * : 

''Examines the values associated with a plan for"" family spending (Affective — ^Valuing). 
Explains the components of the total income of a family (Cognitive— Comprehension). 
Develops a plan for mana^ng the income for a family (Co^itive — Synthesis). • 
Derives satisfaction from developing a financial plan for a family (Affective — ^Responding). 

Realizes that determining priorities on needs, wants and goals contributes to maximum satisfaction from financial 
resources (Affective— Receiving). > > 

Discovers ways to make a financial plan work (Cognitive — ^Analysis), 



Consqmption of Goods and Services 



Year II 



• ' GENERALIZATIONS , , * ^ 

* ■ ■ ■ ^ ' • ' ' ' 

A plan extend^^thooeqds, wants and goals "that may be attained withid a given income. 

FftfiUly production services^ use and care of purchases, and economies in the use of goods and services extend the 
fanodily income, , . ' 

A spending plan is realistic to the" extent that it is tailored to the total income in relation to fixed and flexible ex- 
penditures, immediate and long-range financial needs, values and goal)§, stage in the family life cycle, unexpected 
emergencies and/or opportunities. / 

Reviewand revision of a financial plan are essential to developing program that is feasible and v/orkable. 
A plan sfi^eds to the extent that it is used. ' ; 

The v/ay in which a family uses its money is related to the quality of living a family tiesires and attidns. ' 

The family assists members ifl the process of self-develppmedt by aiding in the recognition of values v/hich are im- 
portant conjponents of decision-making. . ' 

Experiences in the family with mon<?>r decisions^ enable individuals to learn how money is^managed* . * ^ ' 

Learning -about money JsVp^gductof'experience making djoices among alternatives, recognition of tJie possible 
jconse'q^iences of tlie choice,^andw^ ^ ' ^ - - - . . 

Usin^ mmiey for one purpose elirpjnates the opportimity tp use the same money for other purposes. ^ 

A decisic«^or choice usually involves a consideration'of some disadvantages as, well asvadivantages. ' , • . 

- ■ .■ ■ ■ ■ ' . - ' ■ • . V" ' ' ' * 

CONTENT:- ^ - ^ SOlVffi SUGG]BSTEp> EXPERIENCES 

^ - / ^ - (Learmng-^y^luation) 

Propose some family goaLs^, and indicate how jrtiese may 
. ^affect the family financial plan. ^ 

Review f ainily case studies and identify different values 
" : ' families hold ^ evidenced by their spending. 

• Dramatize th0 following or other situations through role 

playing: a family setting np goals for spending; a family 
deciding on one top priority among goals; similarity or 
' difference in goals of- family members which inffucince 
' \^ spending. " « 

React^to statements^like the following and indicate the 
• . value or goal reflected in each statement. • 

' - Tli^mdre you get, the more you want. 

You don't need money to be happy. 
^ ' A large income is' essential to security and happiness. 

/ * Budgets take the fun out of spending. 
^ • . / Families with high incomes do not need to budget. 

' \ Credit may help families raise their standard . of 

living. 

'v Money can't buy the best things in life. 

Two can live as cheaply as oAp. . \ 

Needs should take priority over wants. . 



^FainUy Financial Management 
^ Values, goals, needs, wants. 



Consumption of .Goods and Services 




Value^Df financial management 



Money incdlae (disposable, discretionary, fixec^' 



Apportionment of income 



/ 



Record keeping 



Adjustment of plans 




1 Year II 

Analyse thp' iliff^rences between needs and wants asj 
they relate t0 personal development.^ 

* Explain hq\if cifcumstanc^s affect v/hat is considered 

* a need, a wajit» * ; 

^ Review ftim|y.ea^^^^"dies and identify differe^it im- 
! mediate and long-ifeilge priorities of Jamilies, as evi- 
denced by their Spending,, • ' » 

"identify vvay^ in which advertisements appeal to values, 
goals, needs^ or wants of individuals or families. 

Debate the topic^*A plan fQr spending the family in- 
come is impojtant/' » 

T^^elop and present skits on: " 
, * a^ family financial problems and possible solutions 

which could result from planning 
^ br advantages of a plan for apportioning income 

JUse r^ferefipes to differentiate among the terms dis- 

* posable/discrdtignajry, imd. fixed ^ / 

Survey; beginning salaries in several occupations for / 
both men and women to realize the income which may 
beexpfccted. ^ ' , 

" ft ' ' ■ 6 ' ' ' ■ ■ I ' 
Examine some budgets in an effort to find the amount 

of discretionary and disposable income available. 

Groups investigate some systems, for apportioning in- 
come and criteria tor evaluating them^ ^ ^ 

Class set up a hyppthetical family, \Divide int(5 groups 
and each group worjc out a financial plan for<ii^e family 
and present it to the class. • . 

List sources and amounts of family income. 
* Identify* family goals/ 

Determine allocajtion of income for monthly ex- 
penses. ■ 

Plan how and 'when large unavoidable expenses are 

to be paid. T 
Decide upon appropriate amount for emergencies; 

f oi; personal development. *^ V^ 

Adjust these totals to family 'income^ . 

Review and compare a variety "of forms for keeping 
financial records. Decide on a form which seems us- 
able. Justify record keeping as a basis for realistic ap- 
portionment of income. * 

Study anT income tax form. Indicate the kinds of rec- 
^ ords reqiiired for income and' deductions. Propose a 
system for keeping records o^ essential data. 

Project possible family situations which could require 
adjustments in family financial management. 
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Cofisumptionl of Goods and Services 
Partidpatipn ^o£ family membsrs in planning 



Importance oi will pov/er' 



Yearn 

Invite a i)arent or yomig homemaker to discuss success- 
ful finamal planning v/hich results from cooperative 
thinking of family members. 

Simulate situations which demonstrate how cooperative 
planning may occur, " ^ 

Coll^cit tips on making a financial plan work. 

ExpWhi the importance of will pov/er and determination /( 
in jiipey maijagement. 

Refute arguments commonly used against financial j 
plai^iiing. 



CONSUMER CJftEDIT 

(SpecifiQ Concept) 



Specific Objectives „ 

Recognizes the placQ df consumer credit in family living (6p^ltive---rAM 
Identifies consequences of failure to fulfill credit obligations (Cognitive— Knov/lcdge). 
Compares wise and unwise use of credit privileges (Cognitive — Evaluation), 
Knows the basis for a, good credit raiing (Cognitive— Knowledge). 
« Weighs the consequences of over-extended use of credit /(Affective — ^i^anization); ^ 

. GENEI^LlZATIONs/ ^ 
Shopping for credit involves unde]:istqJnding^ financing procedures an^^cos'ts, ^ 
Credit is an integral part of family money management. . ^ r ^ 

A favorable credit rating enhances opportunities for obtaining credit.! T 
The use of credit involves legal and moral obligations. ^ 



J 



CONTENT; 

ft 

Coiisumer Credit 
Kinds credit 



Cost of credit 




S0ME SUGGESTED EXPERIENCES 
(Lparning— Evaluation) 

. .1 /■ ' '-7 

Investigate the many types of consumer credit; for ex- 
ample, charge accountis, revolving credit, installment 
plan, loans.. List some purchases typically made wijh 
.each type of credit. , 

V Find out the sources of consumer credit in bprrowing 
for: a coat, an automobile, a vacatiotft ' T ' 

Relate how the amount of. money borrowed,- length of 
repayment period/ and^finance charges affect consumer 
credit cost. ' * i" 

JLocate. in mail order catalogue or in other places, the * 
.'schedtiles for paying fpr an item; for example, a tele- 
mion set* Calculate total cost, including" the down 
pjayment, payments, length of time, and interest. Com- 
pare with cash price. 



24 



Gpnsumption of GochIs and Services 



Year 11 



Responsibly use of credit 



Legal aspects of cre(Mt 



Credit rating- 




Role play sshopping for <:redit from differeiit sources: 
bank, life insurance policy, fdan compSny> sp^jall loan 
company, pawn broker. Bring out differences -m costs, 
eligibility for credit, repayment requirements. ' <^ 

Calculate possible savings that may be realized from a 
large down payment and a contract of .short duration, 
as compared with a smaller down payment and a con- 
tract for a longer time. 

Role play possible psycholo^cal costs of credit whicb 
may threaten family stability*^ 

Study and report on circumstances under which use of 
credit may be justified or unjustified. 

Decide upon some criteria for using credit wisely. List 
some considerations one should have in mind. 

Imagine that you need $500 for clothing, college ex- 
penses, doctor's bill, vacation, automobile, or liviq^ 
room furniture. Under wlfat circumstances would you 
borrow the money, v^ait until you can save it, do with- 
out? 

Predict possible consequences of careless hah41ing of 
credit cards. ■ 

Discuss how changes in families affect use of credit. 
For example: illness or emergencies, better job, further 
training for a job, anoflier child in family, a small in- 
heritance, 'wife working. 

Show how use of credit varies with different stages of 
the family life cycle. ^ 

Collect and compare credit applications frpm differeitt 
sources; a department store, a bank, a credit card com- 
pany, furniture store, finance company, credit bureau. 

Investigate and report on: results of inability to meet 
credit payments; grace period ior payment; anticipation 
of payments; required term insurance; 

Study and report on personal bankruptcy, repossession, 
and gamisheeing of wages as to extent, causes, prac- 
tices, and consequences* v 

Analyze one or mor& contracts for credit. Identify 
some legal aspects which are conunon to contracts. 

Explain the significance of a signature on a contract 
and the binding effects y;of every 'statement in the con- 
tract. ^ 

Explain why it is important for adults tb establish a 
credit rating. * ' . . 



Consumptioa of Goods and Services. 



/fSar II 

Analyze factors which, may influence one's credit rating. 

Find out the procedure fd^^learning one's own credit 
rating. 



FAMILY FINANCIAL PROTECTION 

' 1, (Specific Concept) • ' ^ 

\ ■ '. 'O' ■ ■ ' ' ■ ■ ' ' ■ ' 

Specific Objectives ^ ^ 

Becomes aware of the relation of planning to the attainment, of goals for financial security (Affective— Receiv- 

Acquires information relative to kinds of financial protection considered jdesirable for a family (Cognitive- 
Knowledge). -.''■/.".-' . 

Proposes plans for fij^Bcial^protection for a family (Cognitiy s 

/ . GENERALIZATIONS . 

Family financial security affects and is affected by economic conditions. 

Sound financial management includes j^rovision for protection for]individuals and families, in case of death, illness, 

loss of income, imexpected emergencies and/or opportunities. r 

■ '■ , * ■ ^ ' • . ■ 

*A reserve fund enhances a family's sense pf security. 

• '■* ^ . ■ . • ■ ' ' ■ . ' ■ 

Investment in education and preparation for the vvbrld of work may be expected to enhance earning power. 
Investing involves protecting money and using money to provide a return. ^ , • 



CONTENT: 

Family Financial Protection 

^ Savings^v ■ " ^ - 



Insurance 



SOME SUGGESTED EJO'EklENCES 
; (Learning— Evaluation) » 

' Identify some popul^ types of savings.. Forniulate 

some beliefs concerning thesd. ' 

.* ■ - ' ' 

Difeisg^ some of tbe merits of haying a, savings account 
at a bank. Fiiid out: 

Minimum amount required for opening an account 
Procedute^'' jfor opening account and withdrawing , 

funds , ^ V 

" Interest rattfj . > , 

Insurance provided * 

Find out needs some families have experienced when an 
emergency fund helped th^m through a crisis. 

Guicle students to fokjnuliate questions about life in- 
surance; health and accident insurance, car insurance, 
home owners' insurance. Include such items as type of 
coverage, cost, advantages and disadvantages, condi- 
tions, and exclusions, , Students make assignments, 
among themselves, to find answers to the questions. • 



26 



■42 



ERIC 



Consumpdon of Goods and Services 



Year II 



GircJwth of financial resources " 



Work in committees to find put about social security 
benefits for: survivors^iind dependents; permanent disa-^ 
bility; retiremejqit, Rep^jt findings to class. 

Use case studies to show how a long-range financial 
?plan ma;y cantributCvto family protection and secydty, 

CSt^ examples "from observations, discussions with 
others, and readings^ of how planning contributes- to 
attaittfeent of gb^s f or fin^cial s0Curity and enables 
t -indiyiduals to^ake advantage of opportunities condu- 
cive to financial secrfrity, ^^'^ 

Groups of students propose plans for investing $500 to 
contribute to financiial security^ 'such as savings acr.- 
counts, life insurance, stocks, real lestate, govemmenf 
' • Jbpnds, certificates, luxury itejdis, livestock. Justify pro- 
posal in terms of goals, earnings, safety, ease of ^con- 
verting to^cash. . 

Investigate and illustrate a plan for financial protection 
• for a family, indicating pj^oportion of total iiyjome gen- 
erally considered desirable to allocate to each,,item in 
the plan. . * • 



w UNIT EVALUATION - , 

Evaluation of progress toward reaching tlie unit objective: Upon completion of this unit . the student perceives re- 
lationships between planning and the use of family firtandal resources, .v : ' ' 



Suggested Experiences 



Representatiyq Behavioral Outcomes^ 



Students^ write statements to refute the following argu- 
ments using at least two concepts for each statement 
which in^ioate relationships between planning and the 
tise of money. 

I don't have enough money to bother with planning. 



J know where my money goes ^without planning* 



/ 



Statements "of students, *siiliilar to those listed, should 
refer to at least two of the italicize^ concepts for each 
.argument, ^gis illustrated belpw: " 

Planning enables effective use of income irrespective of 
amount. . 

Families have som^' discretionary income which pro- 
vides for allocation of income according to goal^, 
values, needs, wants: / 

Planning enables a person to direct use of money 
tow^d desired goals. , 

EHrecting one's money through planning is a more in- 
telligent v^y to handle money than watching where it 
goes. 'L^ . ■ 

A record of .expenditures will reveal many small ex- 
penditures of which an individual may be unaware. 

A plan may reveal an imbalance; among expenditures. 
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Consumption of Goods and Services 
. I tried' a plan and-it didn't work. 

a ■ . ' : ■ ■ 



tAy income is committed before I receiye the mooiey. 



At the end of the month, I put whatever is left^intd 
some type of savings. " V « 



Give Qjcamples of considerations, a young couple would 
need to weigh in making decisions regarding credit. 



Yearll 

A plan based on consideration of Values, goals, needs, 
wants,' and standards has a g(K)d potential for suc- 
ceeding. 

* A successful and usable plan requires adjustments fxom 
time to time, ; 

Cooperative planning contributes- to f unOtional , and 
realistic plans/ ■ ^ • 

Records enable a ffereon to discover problems, and, to 
reassess allocations. ^ ^ • 

Will power md^ Soli discipline*: enable individuals to 
ayoid becoming pverly burdened with financial commit- 
ments, ' ' ' - . 

- «> 

A plan may make it possible for individuals to have 
souLQ discretionary income. 

Participation of family members in planning may re- 
veal ways to contror expenditures in oc^i^r to'haVieca 
margin forydiscretionary spending. * ^ ^ " . ' ^ 

Savings should represent a planned item in the jbudget.^ 

. . ■ 

Savings should be considered a fixed rather than* a 
variable item in the budget, based on both short term 
aiid long term goflfa. • • 

Considerations refldct relationships t^etw^en planning 
ahd effective use of credit, including at least three of 
the following concepts: ^ *s 

Kinds of credit ^ ' • r 

Cost of credit ' ' ^ , 

Responsible use of credit ^ * * 

Legal aspects of credit 

Credit ratings , ' 

Over extension of credit 



FAMItY LIVING AREA—CONSUMPTION OF GOOPS AND SERVICES 

^ UMT: FiWWULY CONSUMER 

• ' , , ' ; ;(10 week^ " ' . 

Unit^bjectiy^ Upoa^ w the, student/ will perceive roles of homemakers as responsible c; con- 

sumers, and respoflsible consumerr^itizen^.v ' ,■'■■] / * - ■ 

SPECIFlb CONCEETS i * o tipME ECONOMICS SUBJECT MATTER 

Responsible Cbnsimier-Homeinakers /, ^ Personal.Develdpnient 

Finaticial program for a^beginning family •• / Nutrition and Food. ' * * ' 

Money incqnie ' ; . Clothing . • 

Spending 'plan y Housing . , . / 

Housing " • ^ Child Development ' f ; 

Parenthood ' ' IFamily Relationships 

Protection v • ; Consumer Edu0adon 

, Records, papers, policies « Family Health 

. Pregaratiop fof emjilpyment 'o)fc advancement ■ 7 Home Furnishings and jEquipment 

Money managemenland family stability . . > ^ ' ' ' \ . 

Res(k>iisible Consomer^Citi^^ ' Family .Health 

Consuniier aids <and protection . ^ Consumer Education ^ / ^ 

Consumer action Employment Orien?atidn ; 

Con&ninity needs and taxation ■ \ 

Civic responsibility for property '* *. - 

Valu6 <)f education and preparation > \ > 



Specific Objectives 



responsible: C0NSIMER-H03|EMA^^ 

* c/"^ ; (Specific Concept) * ^ ' 



Crystallizes giudeUnes for,, financial management for an individual or a beginning family (Affective — Organiza- 

Prepares financial plans for an individual or a begintiing* family, based on projected income and living costs 

(Cognitive — Synthesis). _ \ / ^ • ' 

- ^ ' ■ ■ i>'" • - . ■ , , ' 

Weighs values, needs ,and^ wants in telation to .yvhat a fahiily can afford, considering both immediate and long- 
range goals (Ajffective—Organizatioi^^^^^ .\ 

■.V-';- » ■ , •' . * * ■ ■ ■ • . ' .V ^ . 

Perceives ways that changes in circumstances influence the av^iIalJiIity of financial reso"urces and the demands 

.madq upon them/(lCogniti\^*--Synthesis) ' , * 

. ' ■ ■ • • ' ■ . I . • ■ „ . ■ • 

Understdnds financing procedures and costs for major expenditures (Cognitive— Comprehension). 

Develops S'plan to provide financial safeguards for an individual or a, ^oung family^ (C6gnitive-n-Synthesis)r. 

Explains the relationshij^ between sound practices in money .management and family stability (Cognitive— Com- 
prehension). '\^^oii - - ^ ' ^ ' 
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Yearlll 



* GENERALIZATIONS • " 

Awareness of influences on choices enables the family to consider these in relation to values, goals and needs. 

Understanding financingprocedures and costs provides a basis for rational decisions relative to ifaajo)? expenditures 
for 42istab] ishmg a household. • > ^ 

Th^ exteijit to which an individual can satisfy wants and needs depends jupon available income, pqrch&sing power of 
the income and ability to manage resources, 

'Over-aU financial planning takes into account needs and opportunities in different periods of life. 

Consideration of living costs and family needs, in relation to what an individual or family can afford, represents re- 
sponsible consumer behavior. * * 

Sound fin^cial management contributes to family stability. 



CONTENT: 

, Responsible Consiuner-Homemakers 

■» 

Financial program for a beginning family 
Money income * ^ 

Sj^r ding plan 



SOME SUGGESTED EXPERIENCES 



(Learning—Evaluation) 



7 -^^ 



Obtain frdm Chamber of CommerceV^r frbn^ other re- 
liable somrces, prevailing \y age scales ^d, take-home . 
pay for beginnmg levels of employment. ' ,1 

Discuss the importance of an individual or couple 
identifying values, ^*6als, and standards, and establish- 
ing priorities as an importa^nt consideration in planning 
a financial progrpm. 

Determine current costs of food, clothing, medical care, 
transportation, housing, leisure, and ^planned recreation 
for an individual or a young couple. 

Students- work as couples in a Simulation of making a 
first major purchase for setting up housekeeping. Each 
^couple in class select a different purchase, such as buy- 
iiig fumitmre for a room; purchase of carpeting; buying 
a major appliance; buying Imens; buying small equip- 
'inent for the kitchen^ Set up factors to be considered 
in making the purchase and justify decisions reached in 
terms of the criteria established.. 

Propose a^an for costs involved in establishing house- 
keeping for an individual Or a newly married couple* 
Include furniture, furnishing^ equipment^ linens, ac- 
cessories. 

Make a financial pfbgram for a single person and/or 
a be^ning family. 

Plan for adjustments in the above financial program to 
take care of two incomes revised to one income or one 
iffcome revised to two incomes. . * 
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. i, ■ . • 

iv 

- J . 

* . • . / 

/ 

f 

Housing 




Year in 

Plan' a clothing program for a young couple or an iq- 
dividjial for a year, bj^ed on th(5 amount of money allo- 
cated; to clotliing in the financial pro-am. 

Alter a financial program that has been planned to takfe 
*qare of an unanticipated financial cost, such as illness, 
pregnancy, scljool costs, opportunity to buy a home, or 
othef* * 

Explain the principle of "opportunity" costs and illus- 
^ trate its application as "Makmg one major purchase 
often; means giving up other things individual family 
members might like to own, for example, car, color 
TV sbt, or stereo." / 

Use Information on dietary requirements and plan ex- 
, pensive, moderate, and less expensive means of provid* 

ing fpod for the individual or young couple, based on 
■ the pjreviously prepared financial program. 

List the types of leisure and recreational offerings in 
the community and home and discuss the satisfactions 
whicli may be derived from these as compared to cost 

Consider housing an individual or young couple may 
be aljle to afford on a beginning salary. 

Make a study of available housing for rent and develop 
a lisit of guides to use \^hen makmg a decision about 
where to rent and what to rentj_ according to income. 

Exaipine a sample lease and note the responsibilities of 
the' lessor and the lessee* Study legal aspects of leases. 

Study factors to consider in selecting housing, based on 
an analysis of housing needs of individuals and famiUes. 

Investigate the financial considerations favoring renting 
or buying a home^or a young family, considering apart- 
•ments, houses^ mobile homes. 

Students report on how much a family 'can afford to 
invest in housing ^t various income levels. Examine 
housing available at these levels. 

Investigate financial aspects of home ownership. In- 
clude considerations involved in buying or building a 
homb, buying a mobile or manufactured home, buying 
an apartment m a condominium complex. Secure, help 
in estimating appreciation and depreciation of values. 

Prepare an estimate of total costs involved in the pur- 
chase of a home. . 

Down payment 

closing costs 

Title clearance . 
Recording deed 
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Year III 



Parenthood 



Proteetion 



Records, papers^ policies 



Preparation for employment or advancement 



Money management and family stability 



Payment; interest and principal 
Taxe^ f ' 

Maintenance ' * • 

Insurance " 

0 

Estimate expenses for a baby*$ first year, considering 
medical and hospital charges, clothing, bab/food, furni- 
ture and equipment, diaper service, toys, moving into 
larger living xjuarters, insurance coverage. 

Develop a hierarchy of different insurance needs for a 
young married couple or an individual. Investigate the 
policies and the costs of premiums paid monthly, quar- 
terly, semi-annucdly, annually. , 

Dramatize or show by skits the importance of saving for 
futige needs, such as a financial emergency or an edu- 
cational need. 

5tudy \vills, including^ 

'Why h young couple or individual needs a will . 
Where to keep the will , 
Need for review and revision of a will 
•Need for securing legal assistance concerning the will 

Analyze individual and family situations which require 
different types of financial protection. 

Report from news media, or other sources, instances 
of need of financial security for the individual or young- 
coui^ under emergency situjations, such as: illness, ac- 
cidents, fire or theft, unemployment, education costs, 
or other emergencies. 

Propose a filing system for financial papers and records 
that wou|d be needed by a young couple or an indi- 
vidual. 

Ittvite a representative ctf the employment commission 
, to discuss^ employment bpportunities and income ex- 
pectation for persons with various levels of education 
and Job training. ^ 

Study current literature as preparation for discussions 
on the need for continuing study and up-grading of 
training throughout the entire span for employment. 

Use topics such as the following for students' research 
and reports: 

Money management— a key to success in family 
living. 

t Managing money wisely contributes to stable homes. 

Others- 
Through role playing situations show relationship be- 
tween money management coticept§ and family, stability, 



Consumption of Goods and Services 



Year in 

such as democratic decisions, attitudes toward money, 
values and goals, communication among family mem- 
bers, differences in background. a > 

From research and observations, discuss s6me of the 
benefits that may be derived from family members 
v/orking together in developmg a financial program. 



RESPONSIBLE CONSUMER^TIZENS 

- . (Specific Concept) , 

Speciiicbbjectives ^ 

Discovers evidences of influencespf consumers in the market place (Cognitive — ^Analysis). 
■ ■ . . ' If [ ' . ' 

Becotties aware of community services provided families (Affective— Receiving). 

Identifies community services needed and possible way of attainment (Cognitive— Knowledge). 

Realizes tli^e civic responsibility of consumers for care and use of private and public property » (Affective-Receiv- 
ing). 




Appraises economic and self-fulfiflment values of educatloj/ and preparation for the world of work (Cognitive — 
Evaluation). 

GENERALIZATIONS 

Concerted efforts of consumers can- bring about improved sendcejs, legislation and information for f anulies. 

Selection of one item instead of others available denotes to the retailer or manufacturer the consumer's preference. 

Consumer responsibility involves an understanding of the terms used in labels, seals and warranties and their 
meaning. 

Private and governmental agencies, mass media, and educational^ institutions 4re sources of information and as- 
sistance for consumers. 

Informed consumers making rational and discriminating choices infiuence goods and services available to consumers. 
The support and cooperation of groups of informed citizens infiuence retailing practices. 
Civic responsibility involves regard for public property as well as for private property* 



CONTENT: 

Responsible ConsumeroCitizcns 

Consumer aids and protection 



SOME SUGGESTED EXPERIENCES 
(Leammg-^Evaluation) 



Invite resource persons, fxom public health department^ 
agriculture extension service, Better Business Bureau, 
and health department to discuss services available to 
consumers. 

Determine local agencies and regulations concerned 
with consumer problems, needs and protection. Identify 
types of consumer assistance offered through each. 
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Consumer action • 



Community needs and taxation 



Civic responsibility for property 



Value of education and preparation for work 



Identify a consumer^ed in the conmiunity that merits'' 
action. Propose ways individuals or groups may be in- 
fluential in bringing about a change that would benefit 
family health. ' * » 

Invite county or city representatives to give information 
on how community needs are determined and financed. 

List services and facilities available to consumers, the 
cost of which would be prohibitive if financed privately. 

Cite examples of ways in which taxation has benefited 
individually arid families and contributed to community 
betterments 

Brainstorm ways an individuar may meet community 
needs in her home while advancing ^erself economi- 
cally, (Child care, home sewing, baking, antique shop, 
upholstering furniture,) J. 

Arrange a panel discussion on citizens' responsibility in 
caring for public property, using resource persons, such 
as superintendent of schools, city manager, police, store 
or restaurant owner, landlord*^ Seek estimates on an- 
nual costs of vandalism. 

Groups bu2z oir examples of disregard for private 
property of others, such as making paths across lawns, 
damage to shrubbery andilowers, inadequate control of 
garbage, damage to cars, damage to rented property. 

Give original short skits on consumer attitudes and be- 
havior which illustrate concern or lack of concern for 
property of others. . , 

Discuss'^how upkeep of private property is a civic re- 
sponsibility and a community asset. 

Collect data and statistics to show, the valties of educa-. 
tion and the need of preparation for work. 

Examine the pros '^d cons of homemakers being pre- 
pared to earn a living ev^n though they may not plan 
to work. 

Justify the need for > educated homemakers, educated 
citizens, and persons prepared for eniiployment 



Investigate the educational reqp|fements and oppor- 
tunities for employment in home economics occupa- 
tions and professions. 
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UNIT EVALUATION 



Evaluation of progress toward the unit objective: The student perceives roles of home^akers as responsible cop- 
sumers and responsible consumer-citizens. 



Suggested Experiences 



Rcptesentative Behavioral Outcomes , 



.'Each student project herself into her future role as a 
^homemaker and ^select three main ideas from the unit,* 
Family Consumer Responsibility, which she thinks 
would have priority in her role as a responsible con- 
sumef-homemaker. and two, in her role as a responsible 
cpnsumer-citizen. Justify each priority, ; 



The following main ideas f rbm the unit will provide the 
bases for students' summarized statejnents: 

Responsible Consumer-Homemaker . ^ 

Planned financial program 
Family housing ^ ' * 
Parenthood . 
^ Financial protectionr v 

Family business record and papers * 
Preparation for employment v ' ' ' 

Family stabilit^jind money management 

Responsible Consumer-Citizen . . . . 

Consumer aids and protection - 
Consumer action . - > 

^ Consumer needs and taxation — ^ ' 
Civic responsibility for property ' f 

Value of education *nd preparation for work ^ 
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FAMILY LIVING AREA—CONSUMPTION OF GOODS AND SERVICES 

. FAMBLY LIVING 



UNIT: FAMILY MONEY MANAGEMENT 

(12 weejte) " 



Unit Objective! Upon completion of this unit of instruction the student will evidence some abilities essential in 
> * ' assuming the role of a consumer in the fanuly. and in the community. 



SPECIFIC CONCEPTS ^ 

The Family and the Budget / ^ 
^ ^Values of a'budget . " ' ; • , — 
Values, goals, needs, wants^ ' . 
budgeting . ' . ' . , « 
Record keeping' 
. Family participation in budgeting 
Coni^erviijg and extending in<^ome * • ^ 
Family financial protectioa/^ 
PositiViJ appro^ch^to budgeting ' . 

Hommakers and the Marketl^Iac^G 

' Shopping « ' ^ 

* Consumer aids- and protection • ' 

* Sale& and specials 

Us^j and maintenance of purchases 
Complaints arid dissatisfactions 

Homemakers and Credit 

Kinds of credit • , , - * 

Responsible use of credit 

Cost of credit . / 

Credit ratipg 

Legal aspects of credit - 

Homemakcrs as Consumer-Citizens 
Community services available to families^ 
Consumer action / 
Community needs and taxation*' ' 
Economic value of education and preparation for 

employment « 
Civic responsibility for private and public property 



HOME ECONOMICS SUBJECT MATTER 

Personal Development ^ 

Nutrition and JFood - r 

Clothing ' 

Child Development « / 

Family Relationships - 

Consumer Eclucation 



Personal Development 
Nutrition and Food 
clothing 
Housing 

Consumer Education 



Consumer Education 



Personal Developnient 
Consumer Education 
Employment Orientation 



THE FAMILY AND THE BUDGET 

, (Specific Concept) «t-. 



.Specific Objectives ' ' ' C '< ■ ■ 

VVeigIis'values,oiieeds, anti. wants in relation to "what -a family can 'afford, considering both immediate and long- 
range goals (Affective-Organization). . . : ' » 

Examines the values associated ynth a budget.f or family spending (Affective — Valuing). 
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Family Living 



Pevdpps a financial plan for a begiiming family (Cognitive — Synthesis). 

Derives satisfaction from developing a plan for family spending (Affective— Responding). 

Discovers ways to make a budget work (Cognitive — ^Analysis). ' . , 

Realizes the relationship between ^ouncl practices in money management and family stability (Cognitive— Compre- 
iension). \ ^ ^ , / ■ / ' 

Develops guidelines for financiaj safeguards for an inl^dual QQ the^jpb or for a young family (Cognitive— Com- 
j prehension). • ^ ' \ / ■ w ^ ^ ^''''^^^scP 

Plans for living costs' for a beginning family on differ^t income levels:^ two incomes; one income (Cognitive- 
Synthesis). . ^ * • 

" ■ ^ ' . i)* ■ \ , . ■ , V 

^Discovers ways family income resources may be conserved or extended (Cogmtive-rAnalysis). 

Acquires information relative to kin^s of financial protectioif considered des|)rable for a be^nning family (Cog- 
nitive — ^Knowledge). ' . 



GENERALIZATIONS 

Productivity of family members and use and care of possessions are means extending the total income. 
Determining^ priorities in the allocation of inclome^. contributes to maximum satisfagtion from financial resources* 
AbiUt3Mo make and use a money spending plan is an essential aspect of management. 

A budget is realistic to the extent , that it is tailored to'the tofal income in relation to fixed anti flexible expendi- 
tures, immediate and loiig-range financial needs/v^lues and goals/ stage in the family cycle, unexpected emer- 
gencies and/or opportunities. . 

Consideration of living costs in relation to v\lliat a family can afford represents responsible consumer behavior. 
. Sound financial management contributes to harmoijious family living. ' 
Foxing on priorities in the>dlocati<^"5fllie "income contributes to maximum satisfaction from financial resources. 
A spending plan facilitates effefetivcji^lS' income in furthering family well-being. 

Inv^^ment of family members in making a budget contributes to understanding family financial resources* in rela- 
tioifto individual and fanuly needs, wants, and desires. " . ' / 



CONTENT: 

The Family and the Budget 

Values of a budget 



Values, goals, needs, wants 



SOME SUGGESTED l^XPERIENCES 
(Learning— Evaluation) 



■\ Discuss importance of and satisfactions from develop- 
ing a budget* 

View film strips or films and identify values of a budget. 

Have a debate on'' planned family spending as a means 
of deriving most from the inconie. 

Atrange and present a skit on financial problems and 
possible solutions which would result from planning. 
* Ideas may be found in magazine articles. 

Analyze different situations faced by families or couples, 
to show wfiat is most valued, such as a husband con- < 
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sideling returning to school or taking training ia tech- 
nical school; a family, decidmg what is important for 
them; and others* ' . 

Cite examples of influences on the way income is "used, 
considering values and goals and needs and wants. 

Review records of expenditures from family case studies 
-and identify.the diflferent values families hold as evi- 
denced by patterns of spending* , * • . 

Collect many examples as possibk from radio,flVi 
current magazines or papers, and/or cartoons that re- 
flect values, goals, needs, wants, or standards as a, 
basis for discussion. . ^ 

Investigate types of financial plans and criteria for 
evaluating them. 

Participate in developing a budget for a young mar- 
ried couple or a sin^e person, using local current in- 
come levels and prices, Ificlude in the budget provi-* 
sion for one impiediate and pne long-range priority. 

Ev^uate budget ih terms of criteria derived from refer- 
ences, interviews with others, class discussions. 

■ ■ . ^ ' ■ 
Using budget planned, have groups in class suggest 

ways famiUes may adjust budget to meet unexpected 
circumstances, such as: 
'From singlS^a&me to two incomes or vice versa ^ 
OppoxU^i^o tak^ tnp zhroad ' ' ' 
Opporttoity to buy good furniture at a going-out-of- 

business sale 
A $750 bill for illness not covered by insurance ' 
A major ^unexpected repair Wtt^for the family auto- 
mobile or the roof of the Jfquse r ■ \^ 
Pregnantgr 

Increase or decrease Ur^come » * 

Study factors to conSder in selecting housing; stu-, 
dents analyze housing needs of individi^als and families. 

Investigate financial considerations favoring renting or 
buying a home for a young family, considering apart- 
ments, houses, mobile honies. 

n ■ 

Report on how much a family can afford to inve'st hi 
housing at^ various income levels'. Examine housmg 
availabk^at these levels. 

Prepare an estimate of costs involved in the purchase of 
a home* 

Down payment 

Closing costs 

Title clearancb 

V 
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Family-Living 



Recpnl l^ej^ing 



Family participatioff'in budgeting 



' Conserving and extending income - 



» Recording deed p * / , 

. _ Payments— interest, principal 

Taxes ^ . ' 

pM^intenance ' ^ ^/ . 

Insurance 

* ■ • • ' • 

Develop a plan for cycling ^pajor clothing expenditures 
""^ for a couple Or an indixddijal to 'spread more nearly 
equal clothing costs from year to year. 

Use ca^e studies and other sources to identify recqrd 

keeping practices, the kinds of records needed and the 

, value "of family financial records.' 

■ ' ij ' ' ■ ' ' * 
* Interview different individuals to gain ideas for effective 

ways of keet?ing recpriis. ' 



Devise a systeni for keeping record 
individual or for a beginning family 

Analyze financial records to^id§ntif j 
about spending practices. ' \ : " 



Appropriate for an 
what records re veajl 
food for a month. 



. Keep a record of mon^y spent foi ^ 

List expenditmes according to BasfQ Food v groups, in- 
cluding food items not falling in any Basic group. Note 
groups which require greater expenditures. Analyze 
ways to "provide a weH^balanced diet economically. 

Study, anjiricome tax f orin. Indipatq the kinds of records 
required fte income and deductions. Propose a system 
; for keeping*recdfd§ of essential dat^. - ^ \ T 

Discuss conjributioris which the husband ^nd wife 
niay eapK make tp, tb6r develppmeftt of a budget; « the 
value of each sharing in making the budget; and"^, » the 
Value of contributions of other family members in* 
financial pljamgdidg; ' ' * V ' , 

■ •» . ^> »■■' ^ .' " ■ ■ \^ " ' ' 

Sniall groups simulate family planning in consideration 

pf merging of "two incomes; handling two incoifes 
separdtely^ i^isonai spendin^^ mone^ purchase oil a 
iarge item; >^d other Jituations. Pr^^nt simulations 

* ' class for discussion. , 

« j» ■•*■■ ■• ^ ' ^ ^ 

/" Explore possible, ways young cliildren may learn that 
^ family members talk about money matters. Work to- 
V getiiej in deciding ^how nloney 'may ib^ used, ^d 

consider needs and wants of,all family members. 

■ ' - ■/ • ■ , . . ■ ' . 

Interv\e^v parents to '.:p^?Jd out sdma practices used in 
providing 'experiences for young qyldren in 'managing 
money. s I ' 

Viderttify specific waySk real income inay be increased 
by use t)f , skills, tMents, an4 abilities td" lielp'meet 
family needs ^d wants; use and care of -posses- 



Consumptioa of Goods and Services 



Family financial protection 



Positive approach to budgeting 



Family Living 

sions; use of time and energy to reduce money ex- 
penditure; and economical use of utilities and sup* 
plies. 

Estimate |n dollars the yearly value of a service per- 
formed in the home by a family member* • 

Identify in the budget provisions for fiijancial protec- 
tion for a beginning family or an individual. Indicate 
additional types of financial protection desirable for a 
young couple- or an individual. 

Study wills, including: 
Need of a young couple or individual for a will 
N^d for securing legal assistance^ 
Safe repository for will 
Revision ^d review 

Report from news media or other sources, instances 
of need of financial security for the individual or young 
couple under emergency sifuationSj such as illness, acci- 
dent, fire or theft, unemployment, education costs, or 
other emergency* 

•Explain relationships between hu'man factors such as 
will power and determination and the success of a finan- 
cial plan. ' 

Predict . possible outcomes when rationalization takes 
precedenoe over will power. 

From reading, observation and personal expenences, 
suggest ways ta make a budget work. 



HOMEMAKERS AND THE MARKET PLACE 

; * (Specific Concept) ) * 

Specific Objectives ^ ' . 

Identifies responsibilities of consumers in the market place (Cognitive--^Knowledge), 

Becomes familiar with the privileges of consumers and the proper exercise of these privileges (Cognitive — 
Knowledge)'.. . \ * ^ 

Recognizes the reciprocal relationships of the buyer and thp seller. (Cognitive — ^Knowledge). 

Identifies consumer resources available to individual and families (Cognitive----Knowledge). * 

Differentiates between information useful to the consumer and information that is ambiguous or emotional in 
appeal (Cognitive — ^Analysis)* . * 

Acquires information which enables an individual to reach decisions about what, where, when and whether or 
not to buy (Cognitive— Knowledge). 

Become^^aware of information which may aid the consumer in making suitable choices in light of values held 
(Affectiy&^Receiving)* j ' / / ' 

Uses consumer information when maki^ purchases (Cognitive— Application). 



CoDSumpticm. of Goods and Services 



Family Living 



^ . GENERALIZATIONS 

Consumer responsibility involves an'tmderstanding of the terms used in labels, seals, and warranties and their mean- 

Careless handling of merchandise and the privilege of charge accounts influence the cost of consumer goods. . 

The (H>nsimier has the responsibility to follow the manufactiirer's directions for use^ maintenance, and care of pur- 
chases in order to obtain the best service. v 

Laws and regulations afford protection and guidance to Consumers. 

The consumer bears responsibility for utilizing available information in making choices in the market place. 
The consumer has both the privilege and the responsibility to register an consumer complaint 



CONTENT: 



Homemakcrs and the Market Place 



Shopping * 

Product information 



Examination of merchandise 



SOME SUGGESTED EXPERIENCES 
(Learning— Evaluatipn) 



Study labels or tags on foods, clothing, furniture. Look 
for useful information and identify information re- 
quired by law. 

Examine a recent purchase and report on information 
given and information desired for the purchase, 

■■■ ^ 

Analyze trademarlcs, seals of approval, brand names, 
labels, guarantees, warranties, and the like, which stu- 
dents have seen, as to their meaning aiid protection 
they assure. Draw conclusions as to assurances the 
corisumer may expect* 

]^rovide information on foods, clothing,^ furniture. Ex- 
plain the meaning of the infonnation and decide 
whether or not the product/epresents a good buy.. 

Formulate aiteria for consumer, information on a se- 
lected product. Evaluate advertisements in magazines , 
and newspapers, , TV commercials, labels, and tags on 
the basis pi the criteria.* 

Compare* similar articles in different price , ranges to 
identify points to lodk for when examining merchan- 
vdise— food, clothing, furniture. 

Students demonstrate d^sitable and undesirable ways 
to examine merchandise. 

•i ■ 

Summarize why e:?tamination of merchandise before 
making a purchase is an important ^responsibility of the 
consumer. ^ ' 

Interview managers of grocery stores, clerks in dress 
departments, and sales persons in a furniture store to 
discuss estimated t:ost of losses from mishandling of 
goods by consumers. 
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Consumption of Goods and Services 
Buying 



Reciprocal responsibilities of merchant and shopper 



Consumer aids and protection 



■I 



*' Family Liviipg 

• * ■ .- . • * 

Cite some advantages of planned buying and some 
hazards of impulse buying, t ^ 

Use the following or similar steps wheh buyiiig; . » 
Check similar items on hand. 
Discover possible needed items.. 
] Assign priorities on the basis of v^ues and goals. * 
Determine most desired qualities. , 
Estimate cost / ' > 

Make complete shopping list. 
Consider possible, needs or wanti which necessitate 

a purchase. , , 

Make purchase on basis of product information. 
Enter the purchase on record -of expenditures. 

Compile a list of responsibilities^of consumers in or^er 
to help themselves and others, ^ ^ ^ 

Observe and report on careful^ and careless "shopping 
practices whi<ih affect consumer costs; use a variety of 
situations, such as grocery store, department store, and 
[ specialty shops. ^ V . 

Have group skits on right and wrong practices when 
making a purchase. 

Secure a resource person to talk on the responsible 
shopper. 

-Analyze aspects of responsibilities merchant and shop- 
per share in such ways as; 

Showing merchandise— -Examining with. care. 
Extendmg credit — ^Paying accounts. 
Providing consumer information — ^Famjli^nzing self 

with consumer information. 
Guaranteemg products— Using gr^ucts according 

to directions.. 
Making adjustments — ^Justifia6le complsunt. 
Providing saoitary restrpom— Usmg responsibly* 

Study and report on protective agencies and orgairiza^ 
tions which help consumers get wh^t they pay for. 

Discover, study and report on local, state and federal 
^agencies for consximer protection in home and family 
situations. 

Examine statements concerning laws and regulations 
which protect interests of the consumer. Find out pro- 
cedure for reporting a supposed infraction on angula- 
tion. I 

Prepai|e a display showing different types of donsumer 
protection and insignia, trademarks, and/or warranties, 
if applicable. j ^ 



Consumptioa of Goods and Services 



Family Living 



Sales and spjBcials * 



Use and maintenance of purchases 



Complaints and dissatisfactions 



Examine newspapers for notices of storewide sales, 
^ sales on certain items, and grocery specials* * 

Explain reasons for seasonal sales, em^rjgency sales, 
white sales, and months when certain tripes of mer- 
chandise are fr^iquently on sale. " 

Foitoulate some safeguards for consumers 'in taking 
aci^mitag^f a sale. - ' * ' , 

^ Analyze potential saving which may be realized by 
buying several grocery items which are featured as 
"specials;'*, try to locate one which represents no saving. 

^ Giy^v^^ example^ of items bought on s^le which 
were wise purchases and some which were * not good 
buys. , 

Demonstrate the use and care of different items of 
equipment and merchandise, according to manufac- 
turer's instruction^, r^"*:- 

» Use equipment manuals and instruction books onruse 
and car^ for one or more pieces ^£ equipment in the 
home and home econoinics department. « 

Give illustrations of instances in which an article be- 
-came unusable as a result of improper methods of use, 
upkeej), or maintenance. ' ' 

Arrange a display showing how proper use and mainte-" 
nance of common household and personal articles may 
enhance and/or preserve their appearance dura- 
bility. • ^ 

Write an example of a letter to a store in which a com- 
plaint is reported and justified* 

Role play irfterviews between adjustment office person- 
^ nel in a store and consumers in which consumer prac- 
tices when registering a complaint or returning an article 
are brought out. * ^ 

Give reasons for a store to accept returned merchandise 
and some reasons for not accepting it 

Identify types of merchandise for. which the customer 
is not justified in registering dissatisfaction. >> ^ 

Discuss the responsibilities of the consumer and of the 
merchant in eyen| of a dissatisfied customer. ^' 
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Consumption of Goods and Services 



Family Living 



. ^ ^OME]VIAKERS AIS^^ CREDIT 
" ^ specific Concept) 

Specific Objectives j, ^ / 

Recogngps thfe place of consnmer credit ia family living (Cognitive— Analysis). 
Identifies consequences of failure to fulfill credit obligations (Cognitive— Knowledge). 
Compares wise and imwise use of credit privileges (Cognitive^ — ^Evaluation), 
Knows the bases for establi^yng credit rating (Cognitive — ^Knowledge). 

. ■•• Weighs the consequences of over-extended use of credit (Affective — Organization). 

... . GENERALIZATIONS 
Shopping for credit involves. T;mderstanding finandng procedures and costs. 
Credit is ai|L integral part of ffiiiiily \^money managen^^nt. 
A favoralileicredit rating enhan(?es opportunities for obtaining credit 
The use of credit involves assuming legal and moral obligations. 



CONTENT: 

Homemakeis and Credit 

- Kinds of credit 

Responsible, use of credit 



SOME SUGGESTED EXPERIENCES 
(Learning—- Evaluation) 



Investigate and illustrate the kinds of credit available 
to consumers.^ % 

Examine pros and cons of different kmds of credit in 
relation to intended uses. 

Consider ways in which credit may enhapce fanwly^ 
living in, ways such as home .ownership, education or 
training/ additional space pr facilities in the home. 

Formulate pdnts to emphasize In an argument with a 
parent concerning the purchase of a second car when 
the parent's viev^^^is "not if we can't pay cash." Justify 

or refute the paSrJsnt's point of view. 

■ : -'li 

Study and report on the advantages and disadvantages 
of using consumer credit. JHow can an advantage for 
one person be a disadvantage for another? 

Discuss When the use of credit Would be practical, im- 
practical. ■ ^ 

Justify, use or non-use of credit for major expenditures 
such as: purchase a boat, a yearns study, vacation trip, 
a washer and dryer, color TV, new automobile. 

Discuss ways to avoid the hazards of over-extension 
of credit. Summarize key prints. 
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Consumptioii of Goods and Services 
Cost of credit 



Credit rating ' 



Legal, aspects of credit 



^ \ Family Living 

Find out factors tKat affect consumer credit cost, 

Compare differences in costs of major purchases when 
payjoQient is made by cash, by credit. 

lavestigate th^ total cost of financing a new or used 
car, determine different types of credit available and 
illustrate each/ Obtain and fill out necessary forms to 
buy a car, . - 

Role play psycholo^cal costs of credit which may 
threaten personal or family stability. 

List advantages of establishing a favorable credit 
rating. 

Students explain how character, collateral and capacity 
are related to ability or inability to obtain credit 

Investigate to find out how an individual or family may 
obtdn information on personal credit rating. 

Determine safe guidelines for amount of credit a young 
couple or an individual can afford on a given income. 
Case, studies may be used for examples. ' 

Students role play making application for credit, A 
couple needs money to purchase furniture for an apart- 
. inent. Include in the skit the conditions the couple 
* must satisfy before they are eli^ble for the credit.* 

Plan and take a field trip to a bank to bam the services 
of a bank with respect to credit. > - / 

Secure resource persons to speak on legal aspects of 
credit. For example: lawyer, Better Busmess Bureau 
representative, banker. 

Collect credit contracts and identify the legal aspects 
of the contracts. Clarify consequences of failure to 
fulfill terms of contracts. 

Role play the consequences if a couple or an indi- 
vidual^ because of imexpected circumstances, cannot 
meet payments as they come due. Use terms,' such as 
repossession, gamisheeing of wages, bankruptcy, and 
refinancing to illustrate possible consequences and/or 
alternatives. J 
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CoasiunptiQii of Goods and Servicas 



Fanuly Living 

r 



HOMEMAKERS AS CONSUMER-CmZENS 

(Specific Concept) 

Specific Objectives . • , ' ' 

Discovers evidences of influences of consumex$'on retailing;^^Cognitive — ^Analysis)> 
Becomes aware of consume^^j^^ces pro^^ 

Examines laws and regulations which afford consumer protection and guidance (Cognitiver— Application), 

Identifies community services needed and possible ways of attainment (Cognitive — ^Knowledge). 

Realizes the civic responsibility of consumers for care and use of private and public property (Aifective^Re- 
ceiving). . 

Appraises economic value of education and preparation for the world of work (Cognitive^— Evaluation), 

Perceives Opportunities for self-fulfillment through education and preparation for homemakiijg and employment 
' (Cognitive — Synthesis). / ^ v / 

GENERALIZATIONS . ' " • 

Concerted efforts of consumers may bring about imp'roved services, legislation andmformation for famiUes. 
Selection of an item rather than another denotes to the retailer or manufacturer a consumer preference, » . 
Laws and regulations afford protection and guidaiit^ in making purchases. 

Private and governmental agencies, mass media, and educational institutions are sources of information and assist- 
ance for consumers. 

Informed consumers making rational and discriminating choices influence goods and servces available to consumers. 
Civic responsibility of the consumer involves regard for both public and private property, 

CONTENT: 



Homemakeis as Consmner-Citizens 
Community sendees available to families 



Consumer action 



SOME SUGGESTED EXPEJUENCES 
(Leanjing — ^Evaluation) 



Make a survey of consimier services available in the 
community, as. financed from public funds and paid 
for throng taxation. Compile a list. 

Investigate current taxes and rates-^ity or county, 
state and national. Cite examples of how taxation 
benefits the community. \ 

Investigate agendes and bureaus to which consumers 
may appeal when there are claims to be made and serv- 
ices that may be expected. " 

Have stud^ts investigate how consumer demand in- 
fluences merchandise and services available. 

Identify a consumer need in the community that merits 
action. Propose ways individuals or groups may be in- 
fluential in bringing about a change that would benefit 
the consumer. _ . ^ 
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Family Living 



Community needs and taxation 



Economic value of education 
employment ^ 



and preparation for 



Civic respl>nsibility f or private and public property- 



Students identify some recent community improvements 
such as: new school, community hospital, recreation 
facilities, civic beautification, public libraries and com-^ 
munity centers. Find out how these were financed* 
Groups of students identify a conmiunity improvement 
or development project that they feel is needed and 
indicate what they would be willing to do as a citizen 
to obtain it* 

Investigate, discuss in buzz groups/ and report to class: 
Education is a resource for the family and for the 
community. 

Preparation for the world of work is a need for 
A youth and adults, men and women. 
Training for a job is potential inci^me. 
Continuous preparation for employment is needed 

throughout life. ^' , 

Preparation for homemaking contributes to one^s 

employability. 

Discuss: 

Characteristics which^ make one employable 

Factors which must be considered if oner works out- 
side the home 

Availability of jobs for single ©rls; for married ' 
women ^gjjr 

Occupational and professional opflPrunities in home 
eccmomics ^ , ' ^ 

Prepare a graph to show the differences in occupations 
and incomes for school dropouts, high school gradu- 
ates.with and withou^^cuj^ational training, post hig|h 
schooHechnicians, and college graduates. 

Prepare individual reports on work interested in and 
education and/or training' needed for this employment, 
including f^economic benefits, fringe .benefits, hours, na- 
. ture of work. 

/ Establish a list of guidelines to observe' in caring for 
-and using p rivate aUd public property. 

Arrange a panel discussion on citizens' responsibility in 
caring for public property, usinjg resource persons, such 
as superintendent of schools, cit^ manager, police ofGi* 
cer^ store or restaurant owber, landlord. Seek estimates 
on annual costs of vandalism* ' c 

Groups buzz on examples of disregard for private prop- 
'erty of others such as making paths across lawns, dam* 
age to shrubbery and flowers, inadequate control of 
garbage, damage to cars, damage to rented property* 

Give original skits on consumer attitudes and behavior 
which illustrate concern or lack of concern for property 
of others. ^ 
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UNIT BVALUAtl 



Family liviiig 



Evaluation of progress toward reaching the tmit objective: The student evidences some abilities essentid in assum- 
ing the role of a consumer in the family and in the eommuiuty« , . 



Suggested Experiences 



Representative? Behavioral Outcomes 



The student will list atleast eight factors to c^n^der in 
planning a family budget ^and explain the Jimportance 
of each f actor*. 

- .r. 



Assume a television set is to be purchased by you or 
your family.. Explain in writing three essential factors 
in making a wise choice. Write the factors, followed by 
^ at Jeast three sentences about each f^or. 



Students explain or give an example of a process of 
securing adjustment on an imsatisf actory purchase.; 



Develop the theme, CREDIT WHAT, in any one of the 
following ways. 

Wfio should use credit and when; 

Having and keeping a Credit rating. 

Alternatives to cash. - ' 

Takmg responsibility for credit privileges. . ^ 



The student will include, at least eight of the f dlowing 
factors to consider in planning a budget: 

Income— disposable, discretionary 

Values of' family members 

Goals— short-range, lOTg-range ' ' 

Cooperative planning 

Basic fixed expenses 

Basic needs (rf family members 

Family protection 
" Use of credit 

Taxes . ^ 

r Savings 

Record keepmg ^ 

Any three, <^ the ^following factors, naihed by the stu- 
dent, would reflect understanding of considerations in- 
volved in making choices. 

Demonstrated need or jpurpose of article 
• Selection of reliable ^tore 

Comparison shopping . 

Purchase within budget 

Reading labels . v . 

Examine warranties or guarantees 
Consult pi|1^ished information on item, other than 
advertising ^ \ 

The process ^ay include one or more of the following 
procedures: • 

Present "the purchase slip, warranty or guarantee for 
, the item (Proof of Purchase) 

Bxplain diflBculty to proper person in the store 

Write the manufacturer of trouble 

Report proMem'to consumer interest agencies 

Student incorp^orates appropriate learnings in topic 
selected. , ^ 

place of credit in the family. 

Various types of credit. • 

Cost of credit. • ' 

Establishing a credit rating. * • 

Sources of credit 
? Maintaining a credit rating. - 

Wise use of credit. 

Responsibility of the consumer. 
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Consumptioii of Goods and Service^} 



^ The students propose a community need, such as a 
bond issue for a new school, and suggest ways home- 
makers, as a consumer-citizen, may be influential in 
filling the need. 



/Family Living 

Legad^aspects of accepting credit. 
Consequences of failure to meet credit, obligations; 
Cash payment, - " ' ' 

Safe guidelines for amount of credit, , 

Student^s response will evidence the following con- 
siderations: ' 
Justify the need* 

Evidence knowledge of present services 
Know what is missing 

Include tho^ responsibility to be placed on the con- 
sumer-citizens if the need is to be met. 

Suggest possible approaches which may result in 
action* 
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CULTURAL DEVELOPMENT IN THE FAMILY 

OVERVIEW 

The individual is influenced and affected by his culture, his total environment; conversely, the individual in- 
fluences and affects the culture by his actions, his attitudes relating to social customs, and liis mteractions with 
others. 

An understanding of one*s culture contributes to a sense of personal identity. As an mdividual becomes aware 
of mores and customs, he gams some understanding of self and becomes conscious of the relationship of culture, to 
what he becoming and what he may become. ' r 

Umts in Cultural Development in the Family relate to: past and present social influenced; traditions and customs; 
hospitality, graciousness, and social usage; appreciation and enjoyment of beauty; cultural opportunities; education; 
and, the dual role homemaker. Throughout the units, students have ojpportunities to examine cultural patterns as 
related to values and to consider ways of reconciling variances. Interaction among youth and adults and among 
, diflferent groups aids individuals m understanding varyi 

Cultural Development in the Family furthers an individual's awareness of ivhat is expected of him as a social 
being and increases his understandmg of the culture oi whi(?h he is a pari^ ^ 



CULTURAl. DEVELOPMENT IN THE FAMILY 

Sixth Gtade THE YOUNG GENERATIOl^I AND CULTURE : 

' lofoences on Yoatti ,,„^„ 

Fwmly " . 
Friends 

Adults • ■ ■ 

Exppricncfcs 

, . ; ■ . ' Inflnciiccf of CuVure on Ckm^act L..... \ 

Personal values * " ^ « * 

/ . / Parental influences ' ' "'^ 

Peer influences 
, Social influences . 
Spiritual influences 

' Bcwty and Culture „„.. 

- Jiecognition ' ' 

Appreciation , 
^ * Enjoyment 



Seventh Grade^ TODAY'S TEENAGERS AND CULTURE 

' Teenage Cipstoms 

Identification o£ icustoms 
/ xBases for qistoms - 

^ . : Ifqoth in Sodety 1 

Desire for independence . ^ j 
t Desire for participation in worthwliile causes 

Humamtarian interests 
, , Vocational aspirations . ' . , ; 

Yearl CULTURAL INFLUENCES ON INDIVIDUALS 

' dntf » Heritage ,J,„ ,.„. 

. V Family heritage <^ , 

, Soci^ heritage 

' Colhnal Influences „. 

Independence of youth ' 
Increasing voice of youth 
Generation gap 

Dating . 
Home and family ; ' 

©ne^parent fjunily ^ 
Early marriage * 
J . Family obligations 

*^ Drugs 
Vocations 
Emplpyatiility 
Education 

Job and career opportunities ' ^ 
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Year 11 qULTURAL ENRICHI^NT 

* • , Gtmams living 

Friendliiiess, charm 
' Hospitality 

Sodal amenities 

Btwty in Smmondin^ 

Awareness of beauty 

Clothing 

Housing 

Food 



Lcbiope , 

Cultural opportunities and leisure ' 
Homemaldng specialties and leisure ' * 

»■ \ • . * . 

Year in CULTURAL INFLUX 




Culture jmd F^ttiity 

Roles in family 

Aspirations of family members 
Employment and employability 
Cultural development in the home 

Reading material 

Audio and/or ^sual-medja 

Conversadon 



CaUuie and Community , . 

Opportunities 
Education 

Recreation 

<j * 

Social and/or civic opportuElities 
Spiritual development 
Needs ' 

New families and communit]^life 
Concern for others 



Fanuly Living CULTURAL ENVIRONMENT 



Cattunl Heritage ... . ^. 

Family traditions 
Education 

CommunUy resources 
Social cust<Hns 



-Cultural. Forces : 

Voice of youth 
Pr<*lems of 3^outh 
Fri^lems of' families 

Beauty in Sunoundings .. 

Awareness of beauty 
Achievement of beauty 
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FAMLY UVING AREA---CULTURAL DEVELOPMENT IN THE FAMILY 

\ . . „ ■ , GRADE 6 :.. V 

^ UNIT: THE YOUNG GElVEiLV^TION AND CULTiJR^^^^^^^ 

(3 weeks of rS-week course^ \ 

Unit Objective: Upon completion of this unit of instruction^ the student will become aware of influences of persons 
^ . and experiences on own cultural development, • * 

- • * , ■ ■ . ' ' . ■ 

SPECIFIC CONCEPTS HOME ECONOMICS SUBJECT MATTER 

Inflqences on Youth ^ Personal Development • 

Family v: ' • ■ 

Friends ^ . 

Adults 
Experiences 

Influences o{ Culture onr Conduct Personal Development 

Personal Values Social Usage 

Parental Influences ' ' 

Peer Influences ^ • 

' Social Influences ' 

Spiritual Influences • " \ 

Beauty and Culture Personal Development 

Recognition , . 

Appreciation 
Enjoyment , 

" * 

INFLUENCES ON YOUTH 

d (Specific Concept) 

• . ■ • ■ ' v 

specific Objectives ' - * • 
Becoines-aware of ways in which individuals influence each other. (Affective-Receiving) 

Explains behaviors that are influenced by experiences and/or the community environment. (Cognitiye-Compre- 

• hension) , 

. GENERALIZATIONS ; 

An individual's cultural development is influenced by persons and experiences. 

CONTENT * / SOME SUGGESTED EXPERIENCES . \ 

(Learning — ^Evaluation) - , 

Influences on Youth 

Family > • ' Make coUagps or other means of iU^ 

. / ' family has influenced cultural practices of class mem- 

. ;> ^ • bers in areas such as health, education, conduct, in- 

, V*. terests, hobbies, character, punctuality, orderliness/ 

\ sympathies, or prejudices. 
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Grade 6 



Friends 



Adults 



Experiences - 



Develop a list of things families hold important, and 
students also regard as being important, which have 
had an influence on them. 

•Participate in mini-dramas showing ways in 'which 
friends may exert positive and/or negative influences 
on personal development. 

ExpMtt ways in which students influence friends* 

Develop in small groups a list of influences which 
adults outside the family have had on sUidents. Plan a 
imique way to share these influences with others in the 
class, such as: slat, bulletin board, a panel discussion, 
a game, charade; or svtite an essay on "The most in- 
fluential person in my life." 

Plan and carry out a bulletin board which summarizes^;. 

ways various group;^ influence youth. 

<? ; 

Provide pictures, tapes, and case studies identifying 
ways family, friends, and adults influpnce youth. 

Share spme recent pleasant experiences and a jcultural 
benefit derived from thei^. 

Develop a pool of ideas which, if ca$ried out, cpuld. 
contribute to the .cultural development of students * 
Identify an idea to carry out individually: 

Report an instance from stories, history, TV programs, 
plays, and/or movies of influences on youth which are ^ 
related to cultural development. 

Complete open*end statement: ''An experience I would 
like' most to have is . . ^ 

Explore experiences of a cultural nature; available to 
youth in own and nfearby communities. Categorize exr 
periences as educational, social,* historical, recreational, 
and aesthetic, ^ 



INFLUENCE OF CULTURE ON CONDUCT 

(Specific Concept) 



Specific Objectives " . . ' ° 

- Cites examples of influences which have contributed, to satisfactory or unsatisfactory decisions concerning con- 
duct. (Cognitive— Comprehension^.. ' ' ' \ . 

Differentiates between wise and unwise decisions relative to conduct. (Cognitive — Comprehension)^ , 
Seeks guidance in reaching decisions relative to conduct (Affective— Respondmg) /* ^ 



Cultural Development in fte Fanuly 

GENERALIZA'hONS 
Conduct of young people reflects cultural influences that hav^ an injpact on their behavior. 
Decisions represent choices resulting from consideration d^^cultural, influences. 
Responsible behavior requires consideration oi possible advantages and disadvi^tages of alternatives/ 

CONTENT ^ 



Grade 6 



Infloences of Caltme on Conduct 

Personal Values 
Parental Influences 
Peer Influences 
Social Influences 
* Spiritual Influences 



SOME SUGGtESlBD EXPERIENCES 
(Learning — ^Evaluation) 



Teacher makes case situatiqns in which students h^^Ve 
to use their own 'judgment in deciding which;- of t\|^o 
^situafions is better oathe basis of values they beUeve ito 
be important ' ' ' * i • 

Discuss wise "^and unwise -decisiohs students' and others 
have made. Include discussion of factors considered in 

reaching deciaons. ; " 
.» ■ ■ ' 
Role play certam "^situations, such as attending ^ movie, 
gdng to a forbidden place^ or gojing to a school game$ 
and have students indicate how decisions were ,ihr 
fluenced by one or more dt the foUo^ying: parents^ pieefs, 
^ society, spiritxjal influenc^ or personal values. \ 

Form ^ pan2l on which students assmne the assigned . 
roles pf community leader, parent, friend^ teacher, 
mini^rf Panel members would exprfcss their respective 
points, of view on problems or questions pertaining to 
values that studejSts have submitted anonyojously. ^ 
. ' ^ ■■ ''^ ^ V. '^^ ' . . • 

"" Diyide cla^s into bu5a; groups — discuss how parents, 

. peers, society,^ spiritual influences, and personal values 
. affect decisions cdnceming conduct and manners. 

Conduct round^ table discussion; led by teacher, on how 
students make their own decisions concerning coiiduct 
[ and^what influenced affect decisio^is. 

Select cartoons or comics to*illifstrate decisions 9nd 
decide upon^some influences which ^ected the result- 
ing, decisions. . • ^ 

Explore references and^consult other persons for guid- 
, -ance in reaching decisions relative to dultural influences 
on conduct. ^ . ' * 

Help class members ^set up a conduct code for sixth 
graders which reflects dedsions made by class, group. 



Cultural Development in the Family ; , . * 

/ / BEAldi^^ CULTURE 

(Spegifiq Concept) 

Spedfie Oblectivcs ■ . ' ^ ' 

Becomes aware d beauty in oni&'s environi^ie^, (Affective— Receiving) 
Derives pleasure from seeing beaiity. (Affective— Responding) 

GENERALIZATIONS 

perception of beauty in everyday surroundings adds richness to livmg, 
^Individuals derive satisfactions from perceiving beauty m the environment- 



Grade 6 



{ CONTENT 

Beauty and CuUore 

Recognition 

Appreciation 

Enjoyment 



SOME SUGGESTED EXPERIENCES 
(Learning — ^Evaluation) 



Cite examples of how beauty or ugliness may be related 
to feelings and/or conduct (clothes, meals, nature). 

Without ' ^vi^^ names^ students give examples of 
beauty observii^ in features of persons or objects in 
the class or clossroouL 

Each student, without previous preparation, write 
down one example of beauty observed on the way tQ 
school, then show how awareness and appreciation of 
beauty are related to cultural development or enjoy- 
ment of surroundings. . v 

Establish a 'Wtural center" in the homemaking de- 
partment that will be continuous throughout the year 
to promote appreciation ^f various aspects of our own 
and other cultures, It may mclude examples of literal 
ture, art, poetry, collections, clothing, etc. The items 
would be changed periodically. / 



UNIT EVALUATION 

Evaluation 6f progress toward reaching the unit objective: The student shows interest in influences of persons an<^ 
experiences on own cultural development. 



Suggested Experiences 



Representative Behavioral Outcomes 



Students cite specific examples of persons or experiences Some influences which may be cited by students follow. 



that have had an influence on their cultural develop- 
ment." 



Family 

Peers 

Adidts 

Social experiences 
Spiritual experiences 
Natm:e and beauty 
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tASOLY LIVING AREA— CULTURAl DEVELOPJBENT IN THE FAMILY 



GRADE 7 



mat TODAY'S TEENAGERS AND CULTURE 

1 (3 weeks of l^-week qourse) 



Un?t Objective: ITpon completioni of this unit of instruction, tlie stu^ient will identify some ways in whicli teenAgei^ 
and tlieir culture ore interrelated. 



SPECIFIC CONCEPTS 

tetmgit Customs 

Identification of customs 

Bases for customs , 

Youth in Society 

Desire for independence 

Desire for participation in worth#ile pauses 

Humanitarian interests 

Vocational aspirations 



HOME ECONOMICS SUBJECT MATTER 

PersonalDevelbpment 
Family Relationships 
Social Usage 



Personal Development 



TEENAiJE CUSTOMS 

(Specific Concept) 



Specific Objectives ' 
Identifies current teenage customs. (Cognitive-r-Knowledge) 

Explains the bases for at least one current teenage custom, (Cognitive— Comprehension) 

Differentiates between customs having a temporary influence and those having a more lasting influence. (Cogni- 
tive^ — Comprehension) - ' ^ 
^ Identifies social customs that may contribute to development, and customs that may hamper it (Cognitive— 
, Knowledge) 



•GBNERALIZATIONS 
.The individual needs to be aware of the meaning his conduct communicates to others. 
Social customs and practices convey' unpressions of what the individual i^ does, and believes. 
Cultures diiferm what is considered acceptable sodaj beha 



CONTl^NT 

Teenage Customs 

Identiiicatiou of customs 



MB SUGGESTED EXPERIENCES 
(Learning — ^Evaluation) 

Conduct a brmnstorining ses^^ Students indicate 
current teenage customs in their comniunity (teacher 
makes list on board). Follow brainstorm se^ion with a 
discussion on how these teenage ci^toms affect others, 
and why these customs are considered customs. 




Cultural Development in the FanuZy 



iases^for customs 



, Grade? 

Determine how certain teenage customs contribute to 
own development, development of peers, 

Teachejc^^ielp^ students consider customs in two cate- 
gories: those with a temporary influence and those with 
a more lasting effect* r 

Describe family and teenage customs which are enjoyed 
and those which are not enjoyed. 

Discuss the meaning of the term **Our Generation." 
Describe how it has been influenced by the preceding 
generation/ Describe the predicament for the present 
generation if there had been no older generation. What 
has made you the individual you are today? 

Discuss how social customs vary from country to coun- 
try or generation to generation. Identify differences in 
customs of teenagers today and those of the past gen- 
eration and what has influenced customs of today. 

Investigate the origin of certain customs of social usage 
and the. influences \yhich brought them abput. 



ERIC 



YOUTH m SOaETY 

(Specific Concept) 

Specific Objectives 

Becomies sensitive to aspects of life in which the teenager may be independent and those aspects for which one 
is not ready to assume the responsibility for independence. (Affective — Receiviflg) 

Cites examples of the process of progressing from a dependent to a more independent mode of behavior, (Cog- 
nitive—Comprehension) . 

Cites examples of contributions of youth in today's society. (Cognitive— Comprehension) ^ , " 

IndicateSi social causes to which youth may make a constructive contribution* (Cognitive — Comprehension) ^ 

Recognizes opportunities for young peo;ple to show regard and concern for others in society both near and far. 
(Cognitive — ^Knowledge) 

Considers ways in which education, parental vocations, and opportunities in the conmiunity relate to vocational 
aspirations of young people. (Cogmtive— Comprehension) 

Becomes aware of personal aspirations and cultural factors which have an influence on them. (Affective-^Re- 
ceiving) ' 

GENERALIZATIONS 

A sense of independence is Squired gradually and continuously as individuals behave in increasingly responsible 
and matiu:e ways. 

A sense of self-worth and self-esteem is enhanced through participation in activities which make a contribution to 
the betterment of individuals and society. 

Youth have opportunities and responsibilities to contributelo the betterment of society. 

\ 60 ^ • ■ 

■ ■ . ' . ■ ■ • ■ ■ '■ ^^ 



Cultuitil development ia the Family 



Grade t 



Customs witbin a culture have an influence on vocational aspirations. 

Consideration of vocational aspirations affords opportunities for making choiqeTs and decisions related to one^^ goals. 

CONTENT . SCpMl^ SUGGESTED EXPERIENCES 

(Learning— Evaluation) 

Yoath in Society -4 

Desire for independence In small groups formulate examples which illustrate the 

interrelationship of independence and responsibility. 

' . Discuss two ci^e situations — one in which the student 

is ready to assume responsibility for independence and 
one in which the student is not ready* Discuss other 
situations in which students may or may not be ready ' 
* for independence. 

* Choosing friends 

Choosing clothes 

Planning and serving family meals 
^ Choosing own food • 
Deciding how to spend money 

' Discuss differing views held by families in regard to 
youth*s desire for independence* - 

Desire for p^ieipation in worthwhile causes*" Discuss social concemsV^^ exist in a particular com- 

/ munity, such as pollution highway clean-ups, or paper 

1 drives, and Ways in 'whwi youth may participate in 

these causes. 

- Encourage student participation in causes which con- 

cern youth. . 



Humanitarian interests 

/ 

•i) . . . . 

Vocational aspirations 



Plan for representatives from various organizations to 
\^ serve on a panel to present opportunities for particip^ 
tion in worthwhile causes. 

Use visual aids in dass to help arouse a concenr for 
others~(Students might want, to do a hall bulletin 
board or posters to help arouse school interest). . . 

Plan a service project to m0et a family or individual 
need in the community. 

Discuss with students how ^they could help someone in 
theur neighborhood on a Regular basis with shopping 
^ for groceries, mowing the lawn, babysitting, getting the 
mail or medicmes from the drug store, shovelmg snow, 
and the like. 

Arrange for students to tour local plants, industries, 
vocational education departments, and businesses to 
gain insight mto adults' work as a basis for considera- 
tion of future occupations, j 
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Cultural Development in the Family 



Grade 7 



Write a paper on, '^My Vocational Aspirations " In the 
paper, indicate cultural factors which had some in- 
fluence on aspirations. 

. - ' Discuss ways in which vocational choices may be in- 

fluenced by a successful person who is admired, own 
ambition, ambition of parents, nature of parent's work, 
and opportimities to become acquainted with a variety 
• ^ of vocations,. ' 

Anjdyze vocational interest inventory test f or indica- 
* . tions of vocational interests, . " 

^ ' Talk with counselors about course offerings for eighth 
' ' ' graders and opportunities for volunteer work in rela-, 

tion to vocational interests, 

» ■ 

• • ./ UNIT EVALUATION 

Evaluation of progress'toward reaching the ifliit objective: The student identifies some ways in which teenagers and 
their culture are interrelated. * • • 

Suggested Experiences - . l^epresentative Behavioral Outcomes ^ 



Write a statement about the relationship between any Statements of customs .haye been combined with the 
three of ilie following influences and own development: suggested experience. 

Teenage customs " , 

Family customs 

Social customs ' • 
. Desire for mdependence ' ' . \ " ^' 

Participation in worthwhile causes 

Consideration of a vocation * . 




FAlWItY tlVB^G AREA-~CULTURAL DEVELOPMENT IN THE FAJMnLY 

. . YEAR I 

■ . • ■ 

tJNIT: (^VVrVRAh INFLUENCES ON INDlVmUALS 

* ' , (6 weeks) _ \^ 

Unit Objective; Upon completion of this unit of instcuction, the student will recognize some cultural influences on 
his dcMelopraent. . * 

- ' ■■. : ' . - 

SPECIFIC COf>ICEPTS " HOME ECONOMICS SUBJECT MATTER 

One's Heritage Personal Development 

Family heritage - " Family Relationships . • 

Social heritage , ' o ' ^ 

Cultural Influences Personal Developmeat , ^ 

Independence of youth & ^ . Familj^ Relationships / 

«omeamifamay ' ' Family Health" 



Vocations 



ONE'S HERITAGE 

(Specific Concept) 



4 



Specific Objectives^ 

Examines family traditions to perceive those most meamrigful. (Affective — ^Valuing) 

Explains how f^mly traditions and customs have influenced own development. (Cognitive— Comprehension) 

Identifies impact of social customs on the development of individuals. (Cognitive-— Knowledge) 

Is conscious of the influence of the home on moral yalues of family members. (Affective— Receiving) 

Indicates v/ays in which traditions and social customs influence moral values held. (Cognitive— Comprehension) 

Contributes to aesthetic effects in the home, (Cognitive-rApplication) • 

GENERALIZATIONS - ^ . \ 

The influence of the home is a major aspect of one's cultural hentage, . ; 
Individuals influence and are influenced by the culture of th^ times. . . 
Cultural development is an on-going, mdividu^zed, and conscious process. 

CONTENT • " SOME SUGGESTED EXPERIENCES 

/ ' (Leaming-T-^Evaluation) 

(" / ■ . ■ ■ . ' ■ ■ 

One's Heritage 

Family heritage Discuss the meaning of the concept "Heritage," and 

why one should recognize some of the components of 
. ' ' his heritage. 



Yearl 



Eaxjh student write a paragraph about a Jiappy chifd- 
hood experience in the family. Share with class and 
discuss the extent to v/hich the experience has become, 
a part pi one's heritage. 

Give illustrations of* family traditions which are con- 
sidered important. Discuss theJmportance of these as 
a part of one's heritage and development. - . 

Report from interviews with four persons/ of different 
ages mid interests, family traditions which haye been 
meaningful to the persons iiiterviev/ed. 

Discuss the pros and cons of chan^ng traditions in re- 
lation to possible effects on the development of family 
members. Some instances of change are; v/orking 
women, employed teenagers, moonlighting fathers, 
family mobility, emphasis on leisure, ^ - 

Identify social customs v/hich contribute to pne's de- 
velopment. Examine and decidg which are most mean- 
mgful* 

Talk about social customs of past generations; present 
generation. Students decide which they would find 
hardest to live with or without. Justify decisions. 

Identify something in present society which may become 
a heritage of the next generation. 

Discuss ways in which certain days and special holidays 
are a part of our social heritage and how they tend to 
imify families and communities. Discuss possible con- 
tributions observance of special days may make to one's 
cultural development. 

Investigate what grandparents or senior citizens con- 
sidered theilr most enjoyable social activities as com- 
pared to the social activities considered most enjoyable 
today. \ 

Identify some soquil- customs which have been modi- 
fied or discarded. Identify sonaie social custPms which 
are not likely to become obsolete (smiling, speaking to 
others). * ■ 

Discuss why. students think their fai4lies may be pon- 
cemed about iactojrs affecting their social development. 
— ^Friends they choose 

— ^Places they go " . 

— ^M6vies they see 

— ^Literature they read/ • ' - 
—Hours they keep 
—Jobs they take ^ ^ 

• —Clothes they wear* 
— Church attendance 
—Shewing interest in others 
—Honesty and integrity , 



Cultural Dsvelopmentin the'^j^an^ ^ . *^ ^earl 

• . ■ * ■ ' ■ « ■ -> ' ' * 

■ ■ * *■■■■*■. ' ■ ■ ' *■ . • ■ • ■ ■■ 

- ^ Analyze the pros 'and con$ of present-day dating praO: 

^ . . * tices. Ctonsideratiou may be gLven to.soine of thefol- 

' - lowing! courtesies, dress^ going steady, places to go, 

' things to do, j^ours, use of car, money, age to begin 

V dating, education, morals, knomng family and 

' . , " values and goals/ 

. * ' " Volunteers report on 'articles pertaining to current so- 

, ^ cial concerns. V - 

- \ Cite some, social practices of teenagers which may 
cause them to be concerned when they are parents or 

' . gra:adparents. ' * 

J t . , 0 Use question box for studentsV questions a 

"" "^ . and/or ethical issues of concern to them. Students re- 

• ^search topics selected and report in class. - 

^Summarize some of the moral an(l spiritual values that 

. * . may be developed in the home; 



CULTURAL INFtU^^ 

. (Specific Con(5ept) ' 



\ ■ ■ ' ^ 
Specific Objectives 



Considers effects 6f%cr^&ing voice of youth: on hp|neMd fai^yTjSe:"^Cogniti^e--Comprehensio»^ • 

Explores ways in which generations ni^ay gain appreciation of differing points^ qf view. (Gpgnitive^Analysis) 

Analyzes cultural'influences related to bqjj^-girl associations: (Cbgtiitive—Analyds) . , ' 

Recognizes some cultural factors associated wjth one^parent famiUes. CCognitiv^Knowledge):-^ 

Understands some factors which are related to the Irendtowarii early marriage. (Costive — Comprehensipn) ^ . 

Understands the reciprocal effect of cultural influences and use of drugs, (Cognitive— (Comprehension) 

Explains some of the relationships between ocllang^s that have occurred in the nature of employment and the 
preparation needed for typ^s of jobs available. (Cognitive — Comprehensipn). \ ^ ' ' 

, . . ■■*■.' ^ ' ■ * ■ ' ,1 ' " 

- , GlfiNERAKIZATIONS 

Cultural mores of a gen^fation atfect whit is considered to be acceptable behavior. ' ^. " 

' Intelligent, decisions concerning pultural/influences, involve consideration of both immediate and long-range conse- 
quences of actionsr. • * se? . 

^CONTENT — ' V ' ' ' SOME SUGGESTED* EXPERIENCES ' 

o^ .' ' . ' ^ . : ' f \ (Learning — ^Evaluation) ; . 

Cultural Influences ^ * , * . , ^ ? • ^ 

Independence of youth ' ' . Make a collage showing evenb afad a^ivities in wl^^ 

Increasing voice cf youth youth have a voice. ^ *i , . V 

Generation gap ^ ^ • Have a panel consisting pf adults, and youth to *do^- 

Datmg ^ ^ ^ sider effects of increasing voice of youth gn^ 



Year I 



^- faxhUy life^ Discuss with each other the responsibilities 
and decisions youth are able to make in their families 
and those they wish they could make m improving the 
quality of family living* 

Analyze letters to the editor written by youth, whieh 
show, mature and immature expressions in regard to 
* issues relating to the family. . „ 

Identify some current concerns such as dissent, pollu- 
tion, volunteer services, populatipn problems, or 
other issues pertaining to "the family to which youth 
could make a constructive contribution; others, which 
require parental guidance. Cite possible effects of too 
linMted a voice in iamily concerns or more vcyice than 
youth are able to exercise, 

^Srganize class into small groups of four or 0ve with a 
leader for each group to discuss conceras-^ch as the 
following: . " I ^ 

—Areas in which youth desire to have an opiuion 
considered more frequeiatly. 

— ^Possible consequences should pareiiTs ^ve more 
weight to opinion of youth. 

— ^Areas in which youth should be able to make 
own decisions; youth should accept adult deci- 
sions. 

I^Mers from each group form a panel to present high- 
lights from eact discussion group* 

Panel discussion on what is meant by 'the generation 
gap; why there may be a generation gap; how can it 
be narrowed. Students and adults contribute their 
■ thOught^Oit What &y can do to make for better undqr- 
' standing between generations. Panel would b$ maicle up 
.of some parent (not parents of the students) mid some 
students. 

Prepare reports using currei^ inagazines and other 
. written materials and reporl^on practices in youth cul- 
ture which concern adults. Class discussion follows the 
giving of each report with emphasis on how to in- 
crease intergenerational understanding^ 

Develop a list of privileges which come with age or 
maturity. 

Consider reasons it is hard for older generations to 
accept present pratices of youth in hair styles, groom- * 
ing, eating habits, health. 

Write on slips of paper some topics youtif may find 
diflScult to discusa with parents. Have these recorded 



Cultural Development in the F^ly 



Year I 



Home and family 
One-payeht family 

; Early m^age 'V 
Familj?* obligations 
Drugs 




2 
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on the chalkboard. Students discuss reasons why these 
topics are difficult to disquss with pirents. Role play 
some difficult situations. Students initiate discussion 
with parents at home on a topic of concern in their 
families. Report on the outcomes; analyze factors f 
which contributed to success or lack of success in com- 
munication;\and plan ways to make 'future efforts in 
communication more successful.; ' 

List the factors which iufluence dating practices, such 
as: . : * 

Datiug at an early age 

Going steady at an early age 

Group dating; couple dating > ^ • 

Dating at home; away from home 

Showing interest in and liking otiiers 

Popularity 

Complete the statement, "Influences of my family v/hich 

I value . . 4 ^ 

Summarize some of the influences of home and family 
which students value highly. 

Consider cultural aspects of children reared in a one- 
parent family; effects of gaining a stepparent; gaining , . 
stepsisters or stepbrothers. 

Examine consequences, if imwed mother decides to 
keep her,baby,*conceming information on birth certifi- 
cate^ answering questions about the father, explaining 
to child circumstances of his birth, records at time x^f 
entering school. , ^ * , 

Consider cultural influences which may cqntributfe to 
the prevalance of early marriage: pregnancy, marriage 
of peers, \mhappy home situation, dislike for school, . 
and other circumstances. , / *\ 

Engage in panel discussionSL on pros and cons of early • 
marriage in which two "teams participate. One makes a 
statement concerning early marriage which the other • 
tries to refute. The panel which made the statement 
sefeks to justify it. Panels exchange roles.' , 

Locate reliable information on tlie stability of inar- 
dages during the teen years. Report in class. 

Comijose. a list, 'thBough discussion, of some obliga- . ' 
tions of mothers, fathers, or youth which necessitate ^ 
their being awa;y from home. Classify the type of ob- 
ligation involved; such as employment, busmess-related 
pbligation, social functipn, school, sports^ club meet- 
ings, and other obligations which result ftom cultural 
influences. * 



ERIC 



Cultiural Development in the Fanuly ' ^ ■ ^ ,\ '"^'^ Year I 

J * * V Discuss the nieaning that partifipation in cOutside^(^^ 

\ ^ ■ ^ ' . ' ' gations (mdividually or jointly) may have for different 

' '■ 0 ' fariiily members in contributing to cultural develop-- • 

° ' ; . ment. ' ' 

■ • ■ ■ 

; . . Propose ways obligations in families must be .shifted 

. * ^ when a family member is away from home, , 

V Discuss the obligation of family members to keep, in ^ 

, touch with each other as to where they are and when 

^ . they may be expected home. Discuss the importance 

• . of this in showing consideration and the consequences of 

not doing this. 

Propose ways of making the most of those times when 
family members are at home at the same time* 



Through tapes, filmstrips, pamphlets^- ilnd talking- with 
others, explore some of the influences in* our cultTlre 
whfcli seem to be conducive to the drug habit. 



< A. 



^ Cite some of the hazards of drug use which are con- 

X ' ' . ^ cenis of youth, families, and society: 

« "^^ll^v ' ' " " Drop into a box questions students have relative to 

* * j^"" drugs, Each student or grotip of situdents draw a ques- 

tion from the. box, research the question^ report findings 

^; ' \: > .to ttie class on what seem to be some of the cultural 

" • influences related to the use of druj^. 

• Suggest ways youth may be helped to resist the tempta- 

^ I tion to experiment with drugs through^chievmg a sense 

L V , V of personal adequacy by their own efforts and the efforts 

//c^ of their families. • ■ ' 

Vocations . " ^ Secure^ resource persons- to talk abqut the influences'. 

EmployabUity ^ ; which have brought about the tieed for every person to 

^ . EducatiW ' « ^ ' ^ have a salable skill when he leaves high school. 

Job and career^ opportunities ^ ' Invite a school official or other resource person to 

on changes which are taking place in business, Indus- . 

^ . " try, or education. Follow with a round table discussion 

• , on what education does for students in view of cultural 

» * changes. ^ . Z'* 

' ^ View and discuss films and filmstrips perta^ining torjobs 

' „ . ^ . ^ and careers^ recognize^ qualities needed for employ- 

A ment and to become aware t)f employment opportuni- 

. f . - ' ties. ■ 

* • \ ■ - ■■ ^ 

\ ; • Summariz^-^relationships discovered between oppor» 

\ ° , . ' ' tunities and requirements for different types of employr 

ment and the** education needed, . 
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Cultural Development in the Family . ' Yearl 

UNIT EVALUATION ' 

Bvaluation of progress toward reaching the unit objective: Thb student recognizes some cultural influences 6n his 
developmeht * " ' - 

■ . ~. ' T ■ ^T"' ^ ^ • , ■ ^ ^ .. 

Suggested Experierices . , Representative behavioral Outcomes 

Studeiits cite and give examples of three cultural in- Students' statements of relationships will include discus- 
fluences which have affected or are affecting their de- sibn of one or more of the items listed below under 
velopment. each influence selected. 

Family heritage 
Social heritage 

\ , ' ^ . Independence of youth 

Home and family ' 
. . ^ Vocations * 



ERIC - • 
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; FAIMBLY UVING AREA— GUtTURAl DEVELOPMENT IN THE FAMILY 



YEAR n 



UNITt CULTURAL ENRICHMENT 

' - ' (4 weeks) ^, 



Unit OblfsctiyeM Upon completion of this unit of instruction, the student will participalte in ,|!|)flie, family, and per- 
sonal activities wjiich contribute to ciirturarenrichment. , ' i 



SPECIFtC CONCEPTS * 

Gracious IJying 

Friendliness, charm - . 

Hospitality \ 
Social amenities ; ' . 
Pc^se * 

Beapty in Snnroundlngs 

• Awareness of beauty / 
Clething, ' / 

Housing 
Food 

Leisure 

. Cultural opportunities aad leisure 
Homemaking specialties ^d leisure 



HOME^ ECONOMICS SUBJECT .MATTER 



Family Relationships 
^Personal Developirtent 
Child Deveippmenf 



Hpusing 
Clothing 
Food 



Personal Development 
Family Relationships 



/ 



GRAaOUS LIVING 

(Specific Concept) 



Specific Objectives ' . * 

* Cites ways of showing friendliness. (Cognitive — Knovj;lSdge) 

Recc^iz^s practices which contribute to gracious living. (Cognitive — ^Knowledge) . 

Weighs relative value of giving of self against expenditure of money in achieving gracious living. (Affective — 
Organization) 

^Derives pleasure in activities and practices associated with(^acious living. (Affective — ^Responding) 
Understands principles underlying etiquette. (Cognitive — ^Analysis) 
Recognizes advantages in observing social amenities. (Cognitive — -Analysis) 
Is conscious of feelings of others in social situations. (Affective — ^R^iving) 
^ Practices principles and rules of courtesy in f anuly and social situations. (Affective-— Responding) ■ ^ ^ 
Finds pleasure in following accepled social-amenities. (Affective — ^Responding) 

Recognizes that the development of gracious manners results from conscious effort throughout life. (Cognitive — 
Analysis) V ^ ' * ' » 

Examines the relationship of acceptable social behavior to cultural enrichment. (Affective— Valuing) 



Cultuitfl Devdopment ia the Fanuly Year 11 

?. GENERALIZATIONS . 
Courteom acts contribute to smooth relationship^ . 

Social aitaenities are acquired, preferably early, and are added to, adjusted, and refined throughout life. 

Practice of social amenities enhances one's self image and contributes to personal satisfaction. 

. • . ' V ■'• ■ ^ 

Acceptable social conduct contributes to employ ability. 

♦ . •' ■ ' ' . . 

Knowledge of ways to show friendliness enhances possibility of beconiing more friendly., * 

Bach person's concept of gracious living is influenced by attitudes, values, and interpretations acquired through his 
experieiaces. 

Consideration for others is the basis for gracious living. 

Expressions of griacious living result frpm conscious effort as well as from influences in th^jenvironment. 



CONTENT 



Gracious Oving 
Friendliness, charm 



SOME SUGGESTED EXPERIENCES 
(Learning — Evaluation) 



Without any prior preparation, students in small groups 
act but their concept of chann^ friendliness. Diileren- 
tiate between genuine and superficial evidences of what 
is thought to be "charm" and ^friendliness." 

Develop concepts which begin with each letter gi the 
word C-H-A-R-M. Discuss, to further clarify the mean- 
ing of ctom. 

Cite instancesof friendliness ^at have been meaningful ' 
tojndividuals and to their fan^^s.« 

Export on current readings which reveal a need in our 
culture for friends and friendliness. 

Keep a record of the acts of friendlSiess observed in 
one day, including acts of older persons, peers, young 
children. Star acts of friendliness which students feel a 
t6 cultivate^; 'and develop plans for becomipg a 
friendlier persoiL' ' , ^ ^ 

Seieqt persons Whom- students would like to have as 
friends or a new s^^nt in class. Decide upon some 
appropriate egressions of friendUness. Carry these out 
and report on the^ effect of theirracts of friendliness on 
themselves and on other pers^. 

Role play situations in which one may show young 
children, by example, how to be friendly. 

Tell about friendly .gestures extended to f amihes when 
the family was in distress due to a serious illness or 
other occasion. Identify some of the "littie" things, 
done at little or n6 cost, that left a lasting impression* 
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Year II 



Hospitality 



IT 

4 



Social amenities' 



> 



Discuss v/ays a family either individually or as a mem- 
ber of a group may help ease the distress of individuals 
. or families at times of crisis. 

Decide upon some ways class members, may shov/ 
friendliness to each other. Plan for being more friendly 
in ways that Will include every one in class. 

Present .skits to dramatize the "do*s and don'ts" of 
being a gracious host or hostess. ^ 

Guests in for a meal 

Taking guests to a movie 

Giving a party 

Entertaining guests at a restaurant^ 
^ Having a cookout or going on a picnic 
Having overnight guests in own home " 
Guests in the school or in a class 
Friends for snacks, picnic 
Party for children 

Discuss the relationship and lack of relationship be- ^ 
tween expenditure of money and giving of self in ex- 
tending hospitality. 

Divide into grdups to plan and carry but sqcial occa- 
sions in class which provide experiences in helping stu- 
^ dents be more gracious as host or hostess when enter- 
taicdng in ov/n home. 

Carry out appropriate experiences to help know when 
and how to: , 

Issue? invitations for different occasions verbally and 
written 

Decline invitations verbally or in writing 
Express appreciation for being entertained verbally . 
or in writing 

Develop a list of jmanners that contribute to gracious 

living. Students discuss: 

Manners in the family make a difference 

Manners they plan to make a practice of using at 

home with family members 
Manners it is reasonable to expect of young children 

Study, discuss, and demonstrate the principles of serv- 
ing meals, table manners, use of table appointments, 
clearing the table, anji being thoughtful in passing 
food to others at the table. Discuss how table etiqtfette 
contributes to cultura^e^richment. 

Cite examples of how unpleasant situations in a family 
were changed to pleasant situations as a result of the 
y use of good manners on the part of some family mem- 
ber. 



Cultural Development in the Family Year II 

Have a person from the employment agency or^man- 
agers who employ persons speak on the social amenities 
' which enable persons to secure employment or maa- 
f - * ners/unacceptable iif employees. 

Poise Analyze factors which contribute to one's being poised. 

• , ' Observe in others eviSences of .poise or lack of it. 

' Compile evidences on board and note, most freiquently 

mentioned evidences, . 

Carry out individual projects which con^bute,to gra- 
' <^ ^ cious living. ' ' * 



BEAUTY IN SURROUNDINGS 

(Specific Concept)^ 

Specific Objectives . 
Is' aware of beauty in the environment. (Affective— Receiving) 
Identifies factors which may affect beauty in surroundings. (Cognitive;— Knowledge) 
Participates in creating beauty in the home and surroundings* (Affective — ^Application) 
Appreciates beauty in nature. (Affectivcr— Receiving) 

GENERALIZATIONS 
Beauty in surroundings is related to personal and family satisfaction. 

Appreciation of beauty in commonplace things enhanpes one's cultural consciousness. . - • 

Beauty is related more to creative and imaginative efforts than to the expenditure of money. 

Quality of family living is enhanced by efforts of individuals to create' beauty in home and surroundings. 

Aesthetic perception results from beauty in- the environment as well as from conscious efforts to achieve artistic 
effects. ' ' 

CONTENT SOME SUGGEST^ EXPERIENCES 

; (Learning— kvaluation) 



Beaufx ^ Sniroundings 



Awareness of Beauty . . Participate in a "Beauty Alert" in whiclji students con- 

sciously look for beauty and make a list of things 
_ around them that have qualities of beauty. Note beauty 
that may be overlookedj beauty that is recognized by 
some and not by others, beauty that is satisfying to the 
family. 

Suggest ways families may enJiance awareness of and 
enjoyment of beauty in surroundings, such as: natup ' 
hike, trip to enjoy fall foliage, discussing beauty in the 
■'-'^ h clouds and the like* 



Year 11 



Display a variety ofUypes of pictures and have a 
**beauty awareness session" in which each student in- 
dicates beauty he noticed: grace pf animals, cloud for- 
mations, tree shapes, and colors of leaves, grasses, etc. 

Assemble conunonplace objects and materials which 
have qualities of beauty. Students list items on display ^ 
and identify for each item the element of beauty recog- 
nized/ Check to see whether the ov/ner agree?. 

Cite ways beauty in horde environment' influences cul- 
tural enrichment in the f^ly. 

Arrange a panel discussion on efforts concerned with 
contributing to beauty in thectommunity. Persons from 
garden clubs, v/bman's club,*^ scouts, and civic groups 
might constitute the panel 

Inl^'estigate how color, line, texture, design, decoration, 
quality, v/orkmanship, and finishes^ contnbute to beanty 
in clothing. Prepare displays which illustrate factors 
which ^ect beauty in clothing. 

Using a display of relatively unatteictive garments, stu- 
dents propose imagiriative ways to enhance the beauty 
of the garments. 

Observe home furnishings and identify features which 
make for or detract from beauty. 

Make a study 6t a room that students v/ould like to 
make more ^ractive. List what could be done v/ith 
little chanff< with moUerate change, and with con- 
able tmovaUon- ' 
Look for creative ways of using common items in the 
home to create beauty. 

Select an individual project initiated in class and com- 
pleted at home that will contribute to the beauty of the 
home and will contribute to development of a com- 
petency in which there is interest. Some examples are: 

Making different types, of arrangements using flowers, 
greens, or potted plants. ^ 

Making 4 wall hanging. ' 

Selectin^tpiatting, framing pictures 

Crewel erdbroidering a hanging or a pillow top 

Study magazines to see how color has been used to 
create pleasant effects. Introduce new or different 
colors in the home economics department to create 
varied effects. 

Learn the principles of arrangement which contribute 
to beauty in the home. Iir own home, make one im- 
provement if possible, which will add to the beauty of 
a room. 
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Food Demonstrate in class groups, some v/ays of making 

* . ' ■ tables for meals attractive, including color, orderliness 

" ^ of appointments, center|)iece, and others. 

" - : • Demonstrate in class as many ways as possible to msd^e 

a common food such as a baked potato look attractive. 
- ^ Student judges determine the most attractive and the 

' most iinique idea. 

" - ' ' Hold a "Food Shov/" in class in which each student 

prepares and displays a dish, or food- v/hich he feels is 
. . attractive. Each student explains the chief claim to 

beauty for the food prepared. From the exhibit, clcfes 
. " ' . summarizes the pqints that make the product pleasing 

to the eye. . . / ^ 

• • . « . 

LEISURE 

(Specific Concept) 

Specific Objectives ' 

Understands the contribution leisure time activities make to cultural enrichment. (Cognitive — ^Knowledge) 

Identifies leisure pursuits which contribute to cultural development, (Cognitive — ^Knov/ledge) • 

^Proposes leisure abytivities for self and family. (Gognitive— Synthesis) 

Recog 
edge) 



Recognizes possibilHies for developing leisure time interests through homemaking activities. (Cognitive — ^ICnowl- 



GENERALIZATIONS - 
Participation in constructive leisure time activities may enrich one's cultural background. . 
The broad spectrum of leisure time activities allows the individual to choose among alternatives. 
Use of leismre time may reflect one's interest in cultural enrichment. ^ 

CONTENT SOME SUGGESfED EXPERIENCES 

(Learning — ^Evaluation) ^ 

Leisure ' " 

/ Cultural opportunities and leisure From a list of leisure activities select those which con- 

tribute to cultural enrichment. Indicate the ways in 
which each makes this contribution. 

Indicate ways in which families provide leisure activi- 
ties of a cultural nature in the home. From a list of 
^ • leisure activities, students check at least one to en- 

> courage in own home. " . .. 

Pian an individual project which involves leisure aptivi- 
. . ties for self and family members. 

• Cite examples of ways leisure^ activities may contribute 

' ' . , ' . to mental health of family members. 
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Homemaking specialties and leisure 



Carry out aii^individual project in developing a skill, 
trobby, or sport v/hich may be pursued in leisure time 
throughout life. 

Survey homemakers among neighbors and relatives to 
learn v/haf homemaking activities they carry, on as a 
part of leisure activities v/hich contribute to cultural 
de^^elopmenf. ' *• 

Prepare a list of homemaking activities which adults or 
teeria^f^ enjoy as the "fun extras." Students check 
those they can do nov/ and those they are interested in 
learning about, 

lianiia Qlass how to , perform some of the leisure time 
adtivities/closely related to'hbmemaking^such^as knit- 
tmg, making jam, preserves, picklesyGrew(3l\)i^rf)roidery, 
arran^ng flowers, and others. ^ 

Select individual projects in which homemaking skills 
are used in preparing and/ or constructing some items 
- in the honie for self or others as leisure activities. 

Share with class members some satisfactions experi- 
enced in carrying on creative homemaking activities 
during leisure time. 



UNIT EVALUATION V 

Evaluation of progress toward reaching the unit objective: The student participates hi home, family, and personal 
activities which contribute to cultural enrichment. 



Suggested Experiences 



Repr^ehtative Behavioral Outcomes 



Students describe a home, a family, and a personal ac- 
tivity in which they have participated, as a result of 
work on this unit, Which contributed to culturalxenrich- 
ment. \ 



Activities described would b^ related to specific con- 
cepts,.developed in this unit. , 

Gracious Living « 
Beauty in Surroundings 
Leisure 



Fi^mLY UVING AREA— CULTURAL DEVELOPMENT IN THE FAMILY 

YEAH m ^ " . 

unit'/cultural influences on family living 

(8 weeiKO . V ♦ / . ' . 



Unit Objective: Upon completion of this unit of instru<^ion, the student will perceive some influences of culture on 
fainily living. , ( 

SPECIFIC CONCEPTS HOME ECONOMICS .SUBJECT^ MATTEfe 

Colture and Fanuly \ • Family Relationships 

Roles m family , Personal Developojent 

Aspirations of family members ■ - ^ , ^ . , 

Employment and employability ' .^ * * - 

Cultural deuelopmentMn the home * , ' 

► ■ • *" 

Culture and Comininuty ^ \ . ^ ' Personal Development 

Opportunities ^ ' < . . Family '•Relationshii)s 

Needs ' . - ■ 




I 



(Specific <Qoiicept) ' 

Specific Objectives • ; j, ; ■ ' ' .. 

Becomes aware of cultural changes and their effects bi£ roles of family members. (Affective— Receiving) 

• V 

Understands the potential of the home for advhncing cultural developnient of family members, (Cognitive-— 

Comprehension) "'^^ ^, ' « 

' . * H ■ 

Understands somq ways preset culture may - affect the family as the basic unit of society. (Cognitive— Compre- 
- hension) ' . .\ ^ . 

^ Identifies ways in which one's aspirations are influenced by parental aspirations. and hpw an^individual's aspira- 
tions igay influence family aspirations. (Cognitive— KilQwledge) 

Investigates pros -and cons pf the working wife and mother. (Cognitive — Comprehension) 

Examines relationship of education to cultural development and employment potential. (Cognitive — Analysis) 

\ . ' generaIjzatjons 

Understanding between geqerations may be furthered through recognition of cultural chang^^ 

An individual's interpretation of his* role and the roles of other family members is affected by past and present cul- 
tural influences. " * ^ 

Aspirations of parents are affected by and affecJl aspirations of family members. 

The level of education one attams is relajted to cultural development and one's future employment^status. 

Increased leisure time provides opportunity for furthering cultiural interests. 



Qiltural DevelQpment in the Family 
CONTENT 

Cnllure and Family 
Roles in family • - 



Yearlil 



Aspirations of family members 



SOME^SUGGESTJBD EXPERIENCES 
OLeamihg — ^Evaluation) 



In rdund-table ^isQussion, consider the following ways 
roles pf family members havo changed: 
% Responsibilities o( fathers for homemaking activities 
. Responsy)ilities 6i mcfthers for family business or em- 
ployment outside the homi^ , 
Re^onsiBilfties of teenage boys and "girls in the 
• hdme • * 

Identify 'Sonxp cultural-factors which have changed roles 
assumed by family members. • , 

' • • ■ ^ " 

Use case studies to shw/ hov/ clarification of 'role ex- 
pectations is a me'ahs.pf promoting harmony among 
youth and adults in the family; husband and wife; 
brothers and sisters. 

Describe differences between homemaking activities in 
a home when the mother is employed and when she is 
not employed outside the home. 

Make a^tudy of the pros and cons of the working wife 
and mpther. Students surve^ faculty members or ac- 
quaintances for various opinions. 

Use discussipn of comic strips and television -progrmns 
* as a basis for perceiving how roles of family members 
may change as circumstances change. 

Use fapiily television programs, novels^ and current 
movies to show some of the sacrifices parents make in 
order to help youth attain their goals in life; spnie 
sacrifices youth make in order to. help parents attain 
, thfeir goals. 

Role play family situations which illustrate the effect 
of cultural influences on the family, such as a father 
. who wants to go back to school to finish his education 
sS*-he will fee able to.prdvide^a better living for his^ 
family; mother of three children who wapts to complete 
her education because of the value she places on. re- 
ceiving a diploma or degree. 

Investigate ways by which "adults may obti^n a^'high 
school diploma, further education, and/dr training. 

IVrite ^ paragraph telling what own ambition is in life 
and identify plans to achieve the ^bition. 

Prepare bulletin boafd or displays on occupational and 
professional j^Seers ifi'home economics. 



Ctiltural Development in th© Fanuly . 



Employment an4 employability 



Cultural development in the home 
Reading material 
Audio and/ or visual media 
Conversation ' 



, " ' Yearin 

Talk with adults, to learn what their aspimtions were 
at higli school age, as a young adult;,' when newly mar- 
ried, and now. Note any changes in aspirations and 
circumstmices which influenced th<^. in change. 

List dad discuss qualities ac<iu^n|l own family and 
in consumer and hdmemakin^SjjpiP-W^^ v/ill con- 
tribute to finding and succeeding on^a job. 

'j^jOimine cultural factors whi'Ch influence .Women to 
prepare for^employment and make preparation for em- 
ployment more important now than in the past. 

Develop in groups a list of cultural opportunities in . 
the home, sudi' :as reading materials, audia-vjsual 
.media, conversation: - * 

Secure the 'assistance " of the Wgh school lib^rapan to * 
. help students formulate some guidelines as to tjie na- 
ture andjCxtent o£ reading that is needed in' order to 
'be oonsideral a well-ffead per^on.-Stu^ents assess ojvn 
' . reading* practices and implement one way to improve^ 

Discuss the'^place^^of reading ia family living from sey- 
eraj. viewpoints, , such as furthering closeness among 
family mraiber&^^enh'ancii^ntellectual abilities, eicperi- 
encing^ pleasure in reading, and becoming a more in- 
teresting person^, • • ^ 

. Visit the bublic library to learft what is available for, 
different a je grplips. ^ . * . 

. Re^id at Ijast one article of interest in five different, ' 
current magazines. Discuss in class the contribution 
that the*reading made to cultural understanding and/ 
or development. ♦ . ^ ^ * 

Select television programs "which center family life, 
: comedy, "drama,, mystery, violence, music, travel, news. 
^ Discuss sQine ppssible*^ffects' of .these program^ Oi\ 
'one's cultiural development. " . 

; Demonstrate through the ^ use of^kits the. influence of 
, adequate introductions of persotps to^each 6t|jer as, an 
aid to conversation., % * , , \ 

• Have a family-type me^l in class, with emphasi^ on 
, conversation at the tablQ. Students engage in con- 
versation which Is cultural, educational, and enter- 
taining. . » ^ - » . ' 

'Assume re'spbnsibility for initiating and contributing 
to conversation at home, . and report results to class: 
^ * Discuss values to be derived from' frequent' family 
convejrsatidUs and how families niay provide for the^e 
in a busy schedule.- \ ■ * / ^\ ' 
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year III 

Form spntali gonvejs^ioi ^groljifs in which One-half ,of 
the members of . &el%i|:oup progre^^s to another group 
V every 15 raigjites. Each group keeps an animated dis- 
cussiom goi&g for 15 miifttel each time a new group is 
formed. Students summarialf own strengths and weak- 
nesses as a participant in the conversation groups and 
thQ value of this experience' to their own development. 




CULTURE AND COMMUNITY 

- \ (SpeciiSc Concept) 



Specific Objectives , * . 

ETcplains considerations involved in becoming estabUshed in a new community. (CognitiVe — Comprehension) 

Discovers contributions the community may make to cultural development of individual famiMes. (Cognitive — 
Analysis) ■ ' / - ... • 

Derives pleasure Jrom at Iea$t one neV/ cultural "^ivity afforded by tho^ommunity. (Affectfve — ^Responding) 

• . , ^ . ' " . ^ 0.' / . * . ' < . ' • 

• Proposes v/ays in v/hich families may share in furthering cultural opiK)rtunities infi coinmunity. / (Cognitive — 

Synthesis), * . ^ . - ; -.^ ^ ' -^V 

. ' '. ^ ' '■.-/»£ , . . J 

Eficamines values inherent in a variSty of cultural opportunities. (Affpctive — ^Valuing) ^ \, \ *' , 

• ' ' ' • '6EIvfERAl^IZATI0NS 



tfie contributdn they make to 



An'individuars.'pJ^i^^ in cultural opp6rtunities iprel^ited to "his percfe^ftioi^^ tfie 
hTs development. ' ^ 'V • . / • • v . . 

Fiuniliesjn a*coi&munity share responsibility for using cultural^ resources available, as v/ell as for expanding cultural 



resQurCeSr ■ ^' , ^ 
CONTENT 4^ ; 



Culture and Community 

Opportunities , - ' • 

Education- 

Recreation ^ ' ^ 
- So'^ial add/or civic opportunities 
/ Spiritual^ developrtienK 



SOME*;SyGGESTED EXPERIENCES ^j^. 
'-^ . '-(Learning — ^Evaluation) \ ^ 

' '■ - A- Z/CX' 

Collect brochures 4escfribing cultural, recrejrfioiraj,.Vd 
edli^atioiaa|^ opportunities available in the/:ommjinity.* 
' , Contact thf^lpc^l chamber of commerce foi- assistance. 
Suggest sOh^ furthey needs. \^ 

Use community resour9ei5 to parry out individual proj- 
>^cts In furthering education and recreation. ' 

Encourage family members* to -tBke advantage, of cul- 
tural opportunities in the community. 

Discuss cultural advantages 'of membership in com- ^ 
; munity organizations whi(^ are available for youtli, 
.and/or adults. . - , ' ' 



Find out types of projects ^promoted b^ community or- 
ganizktlons v/hich benefij^dividuailand.families. 



'^^^^pvitatSl Development in the Fainfly 



Needs 

New families and commimity life 
Concern for others"^ . 



I 

V ^ Yeat in 

Discuss tl^ impact of churclies on family Uying and of 
services which family raembeKJ may render to flie 
church and/or through, the church to serve others. 

Write a 'letter to the local, govemmg body complipent-- 
ing the presence of or suggesting ways. to improve 
educational and recreational opportunities in the com- 
munity. . . ' ^ ■ - 

Write brief statements givmg son^ w»jr§^a love of 
beauty in nature, in music, and other ways- may stimu- 
late spiritual feelings. ' ' . * 

* , Point out cultural considerations to be taken into ac- 

count in choosing the community in which one will liVe. 
Discuss the importance of new families finding ways of 
contributing to the community as well as drawing from 

\ the community. . ^ 

• * * ' ^ 

. Sliare problems and pleasures experienced in moving 

mto a new commumtyr Buaas on how to minimize prob- 
lems brought out. 

Through role* playmg or a resource person, such as 
WelcOTie Wagon lady, show how, new famili^ m the 
community may be helped to become familiar^^^ith cul- 
tural opportunities available for the various members 
' ' of the family, , ,t 

, Cite e;samples of expressions of interest or concern 
have been meaningful. ■ v ' . " / 

Propose v/aiys one may show interest an or' regard for 
others. ' : ' ' ^ ° * - 

; Talk with a number of students to learn their viev?s of 
/ ways iq wlHch regard for the f eehngs of others -has been 

/obseryedHin the school; in the home; ihf* the comm 

^ , " Consider ways of helping others, incliiding the 'iil, 
\ " elderly, lonely* . 

Plan imd-cTarry out faniily or individual activities avail- 
ably in the community ta broaden. cultural growth 'Of 
• i family members. Report,progress to class. 



Cyltural DtydopmpxA in the Family 



Yearni 



UNIT EVALUATION 



Evaluatioa of prepress toward reaching the unit objective: The student will perceive some influences of culture on 
family Hying. .'• -7 . ■ . ' ^ V . ■ . 



Suggested J^periences 



Representative Behavioral Chitc^n^^ 



Students give examples ot ways learned, in this unit in 
Which culture mfluences family living. Give two ex- 
amples pertaining to the family; Wo, pertaining to the. 
conununit^. Explain each. 



Examples cited by students would relate to two in-^ 
fluehces under each of tihe*categories. 

Culture and Family 
Transitions in roles among family members ^ 
Aspirations of family members 
Preparation for emplc^inent 
Cultural opportunities in the h 

Culture and Community 
Education 
Recreation 
Social opportunities 
Ciw opportunities 
New families in the community 
Concern for others 




/ 
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ERIC 



FAMILY LIVING AREA—CULTURAL DJEVEI.OPMENT IN THE FAMILY 



UNIT: CXnLTURAl, jENVm 

(6 weeks)-- . 



SPECIFIC CONCEPTS 

' Cnltnral Herit^e ^ 

Family traditions * ; 
Education 

Community resources 
Social customs \ 

L 

Culhiral Forces ^ 
Voipe of youto % . v 
P^lems of youth 
Pifoblems of families 

Beamy iniSiinrqiindings 

Awareness of beauty 
Achievement of beauty 

Hospitidity and Gradoiufness 
friendliness ^ * 
Entertaining . 
Courtesy 



HOME ECONOMICS SUBJECT MATTER 

Persona^ Development 

Family Development - ' 



Personal Development 
.Family Development 
Social Usage 
Child Development 

Personal Development 

Food 

Clothing 

Housing . 

Social Usage ^ 
Personal Development 



CULTURAL HERITAGE . 

* (Specific Concept) ' ' Vy • 

. " • • ' ' ■ . ^ ' ■ ■ y m'- 

Specific Objectives I ' . ; 

Recogniz^ cultural opportunities available'' which are a part of one's ^envir.onment in hotne and conmiunity, 

(Cognitive — ^Knov^edge) u , 
' Exanjines aspects of cultural heritage and contributions made to personal developnient* (Affective-^V^uing) 
\ Appreciates the wide variety of 'waysTn which one's.cultural heritage may . influence development. (Affective— 

JS^iving) / ' V - • 

V A^uires son/e sociaf competencies appropriate for his culture. (Cognitive — ^Application). 



:/ 



Evid^ces interest in participation in ayi^ilable culture opportunities. (Affective — ^Responding) 

GENERALIZATIONS . 
Each person's life is influenced by the sum of all that of which he^has been a part. ' . ' ' ^ 

Recognition of cultural factors in the en vii^nment enables individuals to. find those opportunities which enhance 
their development. . \ 

Utilization of cultural opportunities available in one's Environment contriButes to individual and family develop- 
ment 
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Cultural Development in the Family 
CONTENT 



Cultural Heritage 
Fai^y traditions 




Family Living 



lOME SUGGESTED -EXPERIENCES 
« (Leardng — Evaluation)^ 



amine definitioKis^of heritage to gain an , understand- 
ing o£ t^tuiSi beritagegr-'^ — — __ 



Edu^iition 



Community resources 



Sopia] customs 



List on chalkboard family traiditiojis^and customs rep- 
resentative, of individuals in* the group. Indicate family 
customs and, tractions that are valued considered 

desirable to perpetuate, ^ 

. - * 

Cite ways in which societal changes have made it 
diflScult to perpetuate certain family traditions, such as 
fariiily meals- together Consider alternative? wMch 
may help to preserve some aspects of .traditions. 

Each student tell about one family custom whib^ gives 
satisfaction and feeling of belonging/ 

. Relate the heritage of democracy to fiamily living by 
consideripg the need for being ^informed, respecting 
the individual, and respecting authority. 

Have a panel discussion on the meaning of freedom; 
the responsibUities of freedom. * 

. Prepare brief statements o^ how democracy may be^n 
in the home: Share statements ^d.'fomiula^te generali- 
zationfe which rejflect the effect of democratic practices 
on the familyl ^ . 

Consider why education was Valued by past generations 
and the educational vdlues held today. / 

Ijivite a •school official to talk on chahges which are 
taking place in^ education to meet stjudent needs and 
further changes needed. 0 

Have buzz session on relati<lBship of- present and con- 
tinuing educatidn to cultural development ahd employ- 
ment potential. 

Analyze established conmiunity resources and cite ways 
in which society has benefitted, es|iecially youth. 

Consider possible- cultural beneQts which may come to 
a cjommunity from school, theatre, recreational center, 
parkS) swinmiing pool, liealth clinics, or other faciliti& 
which may be available. 

Identify, from readings, films, television programs, and 
in other ways some social values considered important. 

Discuss Social customs whicMnfltfence youth favorably, 
imfavorably. . 
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' • I * ^ - .* . • 

^ ♦ ' * . .Identify som© sodal customs which have; b^n 

|9 : ' / . ' ' or discarded: Identify some social customs which lare 

* ' ^ not likely to^ become obsolete. / 



- ^ , - ..^^^^^ . ^ - Discuss ways in which certm a4^s;^ hoU^^ g^^ 

^ ~r ' ^ ~ ^ are a part ot oiir spcial nentage awd how. tticy teiid*to 

- % ' » unify famiUe^ond <jQmmunities. Discuss poisibk con- 

tributions observance of special days may make to 
* . one's cultural development. ^ ' . ' ' 

' ^Discuss why* st^if^ thmk their f-ami^^^^^^ 

. " cemed about factors affecting their social development '\ 

f * Marn^ge > . ^ 

- • . , , Associates ' / . 

Education • ' 

^ * Places of work r / / 

' ' . . Al^ility to support self ' ^ v ; 

" Car ownership 

, > . ' . Apartment livmg • . , 

.'^ ' ^ • Drugs and alcohol 

« ' ^ Honesty and integrity • 

^ Research topics felated to moral and/or ethical issues. 
Formulate guidelines acceptjaUle to class members, ^ 

^ * Investigate anJ discuss why we have more leisure today 

' < ' ' . than formerly; differences in use of 

^j. and now; and/leisure pursdts that contribute to or do 

not contribute to; the quality of culturafl environment 

. ' Discuss how chiiges in one's work influences the kind 

' of recreational pursuits he chooses. ; • 

■ - .• V * ■ ■ ' ■ ' " ' ' 

< ' Fdrtaulate statements which reflect relatioijships be- 

t ' tween cjiltural heritage and one's cultural developmerit. 



, < CULTURAL FORCES . ^ . 

(Specific Concept) , *' 

Specific Objectives ^ - . ' ' 

Examines the pros and cons of cultural forces affecting individu^s and.fanailies, (Affective— Valuing) 

CrystalUzes own belief or portion with reference to current cultural forces pertJinihg to individuals and fami^s 

" (Affective— Valuing) ^ . 

• • • .. ' ^ f ' ■ ^ . • r ^ ■ 

^ ^ GENERALIZATIONS I , 

Awarfeness of cultural forces enables individuals and f amilies to gain. some unders tanding of the cultural environ- 
ment . ■ ' " • * * . 

*» ■ - ' , 

Consideration of cultural forces contributes to establishing beliefs and making dedsions as possible bases for acticm. 

■ - ■ . 87: 

I .100 ' -I'' ;--V ' ' 

I ERIC . : „ , 
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J . - 

Cidtimil Forces 



Family Living , 



SOME SUGGESTED EXPERIENCES 
(Learning — ^Evaluation) ^ , 



HSave-arpanel-discussionr^onsiMing-ofadults^anji youth- 



Problems of youth 



Problems of families 



to consider dffects of increasing voice of youth on home 
and^famUy life- . • • *; . «: 

Have sthdents discuss the responsibilities they assume 
.and decisions they make in their fanulies and thosfe they 
wish they could make. 

Identify current concerns or issues pertaining to the 
faniily to which the voice of mature youth could make * 
a construct^e contribution. 

Write a letter v/hich rilay be published in a paper 
\vhi6h reflects mature ideas relating to cultural en- 



vironment. 



\ 



Fmd out factors* in the youth culture which aj:e of 
concertf to society. Students decide upon v^^ays youth 
may take positive action relative to these concerns. 

Have panel of parents and students -discuss what is 
meant by the geriieration gap; why there^is a generation 
gap; and how it pan be narrowed. Have students and 
adults contribute their thoughts on what ^hey can do 
to make for bettejp^^understanding between generations. 

Cite some pressures faced by youth which tempt stu- 
dents to act against their convictiohs. Role play some 
possible ways to repi^cile problem^. 

Discuss problems encountered in making tentative 
career decisions and propose considerations that may 
enable students to make ^appropriate choices. 

Research current problefiis faced -^y young* peopl6 
today and arrive at generalizations or guiding princi- 
ples which mem,bers of the class feet important. 

Hear a resource -^etson cite som(^ of th6 factors 
thought to lead persons to ^experiment with drugs, 
including alcohol. Relate these factors to problems of ' 
youth. . ' 

In groups, -propose several constructive approaches to 
developing the ability to cope- with problems facing 
youth as an alternative to use of^drugs* Students ap- 
ply principles discussed in class to coping with a per- 
sonal problem. ' J' 

Consider the cultural impact of juving in a family; 
living in a one-parent family; gaining a stepparent; 
gaining stepsisters or stepbrothers/ 



Family tiving , 



Examine consequences and problems if unwed mother 
decides ib'^keep- her baby— from the standpoints o£ 
the mother, th? child, ^and the family, of Jhe mother. 

Plan a few ways a one-parent head of a family m'^y 
help to fill' the void^ifT"^ the abseSce'WTBenotEer 

. Consider circumstances svhich- may bring 'about early 
maWage — military service; pregnancy^ marriage of / 
peers, unhappy Ijiome situation, dislike for schoofw. 
Discuss possible outcomes which mi^y or may not 

contribute to marjiage stability, 

«. ' •* * 
Examine m.arriage in the teen years from the standpoint 
of problems relating to maturity, responsibilities, prep- 
aration for employment, economic support, health, edu- 
cation, goals and values, Rental approval, and the like. 

Cite some reasons women and4youth work outside the 
home (and men sometimes hold two jobs) and some of 
the cultural forces which account for this emphasis on- 
employment.' Discuiss ways roles of family members* 
have changed because of emplojfpient of family mem.- 
"bers. , . / 

' Find.out facilities' providecf by the community (or State) 
for family member:^ yvho need special care £\jid/or 
education, such as the physically of mentally handi^ 
capped, *tihe^ elderly, children of working ipiothers. In 

* rotind table discussion, point out sonie provisions 
which are not now being made for<these persons and 
how families can eiicourage provision of additional 
facilitlp. 

indicate considerations required in the family to cope 
with problems which arise: 
* _when the wife enters employment , 

— ^wben an unexpected pregnancy occurs \ 
—when arrangment h^ to ij^made for an elderly 
person 

. -r-when there fs a member of the family with a 
■ ^ * ' disability. ^ ^ • / 

Consider problems faced by families in proyiding <edu- 
cation and training for famijly members who desire it; 
in motivating family members with low levels of am- 
bition; and in encoura^ng fanSly ipeinbers t^e ad- 
v^fage of opportunities for advancement or promotions , 
which involve major adjustments. ^ ^ ^ ^ 
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BEilUTY JN SURROUNDINGS 

(Specific Concept) 



0' 



Specific Objectives * / 

™li~awme of beauty in the envirwimenl ' ' * " ' ~- 

. _ ' \^ . * _ - - . , . ^ 

Hehtifies.factors vvhlch • • 

Participates' in creating beauty in the home and in home surroundings. (Cognitive— Application) 

Appreciates beauty in nature. <.(Affectiye-Receiving) . • ' " * 

V GENERALIZATIONS ^ ^ 

* " • .... ^ . 

Beauty in surroundings i^ related to jperdbnal and family-satisf action. 

Appreciation of beauty in commonplace things enhances one's cultural av/areness. 

Beauty is related more to creative and imaginative efforts tijan to the expenditure of money. 

Quality of family living is enhanced by elBforts of individijab to create beauty in home and surroundings. 

Aesthetic perception results from beauty in the environment as well" as from conscious efforts to achieve artistic 
effects. , - * ' - • 



CONTENT- , 



Beauty in Surroundings 

Awareness of beauty 



Achievement of beauty 



SOME iSUGGESTED EXPERIENCES 
(Leaming'-Evaluatiop) 

Conduct a "**Beauty Alert'' in which students consciously 
look for beauty and ipake a list of the qualities of beau- 
ty. ' , _ ; ' 

Propose v/ays families may. enhance members' con; 
scioiisness of and enjoyment of beauty, such as: nature 
hike, trip so eiqoy fall foliage, discussion of beauty 
in the clduds and the like. 

Display- different types of pictures from a variety of 
sources and have a "beauty awareness" session: in 
which students indicate beauty observed: grace of ani- 
mals, cloud formations, tree shapes, and color of leaves 
and grasses. 

'Assemble connnonplace objects and materials which 
^-Jxave qualities of beauty. Students list items on display 
' and identify the qualities of beauty for each item. 

- Investigate how color, li^e, texture, design, decorative 
features, quality, workmanship^^finishes, and care con- 
tribute to beauty in clothing. 

Demonstrate ways a basic garment n^y be iljade attrac- 
" tive by use of different accessoriesi- J 

- Observe home furnishings and identify features which 
make for or detract from beauty.* * 



•J 



J 

■ \ 
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Study basic art principles and cite examples of how 
; ' titey may be applied to achieve beauty in: • 

' * \ -MColor and .desim in home furnishings 

, ' ^ * . ^ * . p ' * ' ^Furniture/^Tafi|(^ment and selection 

c^. ^ . ^ —Selection and use of accessories . 

' ■ • ^ T^"'^ ' ™__^ • — WaUrwisaowTaaaTIobr treaime — — 

...... i '..^^i^^i^ting , . - . 

\ ^-Making different, types of arrangenients using 

♦ *^ • , flowers,, greens, and the like 

ir — ^Beautification of yard and grounds 

Students, individually,^ participate in a search in the \ 
home eponomics dq)artment for examples of things or 
effects they consider to be pretty — due to beauty, order- 
^ liness, or cleanliness. Report to class and give reasons 

* f^r selections. * ^ « 

■ ' Assume responsibility, in groups^ for creating a spot of. 

^ beauty In the homcmakmg departments 

. Demonstrate ways to make food look attractive 
^through the use of garnishes aaid color, method of 
preparation, and appearance of the served plate. 

. ' ■ . • ■ • « ■ 

Demonstrate in groups, different ways of making tables 

^ , ' for meals attractive, including introduction of color, 

' . ' ^- . ■ orderliness of appointments, centerpieces, and others. 

' • Prepare a food pr dish and display as attractively as 

' J. , ^ . ' ■ ■ possible for the cla^^. Students record the "eye appeal'* 

• . * factor or factors which uhpressed them. \ • 

• Siftnmarjze ways they plgn to add or have added to 

V I'e^w^y i^ s^oundings. , 

HOSPITmTY AND GR4aOUSNESS 

o. ' ' ' * ' (Specific Concept) " . 

Spedfic Objectives • ^ w* - / r. '* 

Recognizes ways to make guests and others feel welcorne ^d comfortable in one's own hotae. (Cognitive-Knowl- 
edge) ^ 

,1 * , - *.'".•■■ , • ' ■ *.■,*' . ■ ■ ' 

I Acquires ability to exteiid hospitality others in the 'home in Various ways. (Gognitive-AppKcationj / 

Expressesfriendlinessina variety of way Sv(Affective-Viduing^ ' 

Develops competencies m use of courtesies. (Cognitive-Application) . • , ^ • 

. ^ / GKSnBRALIZATIONS ' 

Kind and gracious manners enhance self image and incirease enjoyment of living for self and others. 

. Knowledge of social amenities is the basis for decisions regarding what to do in asseciations with others. 

' ■ ■ *" * . ■ * •'^ . - • . * 

* The art of hospitality is related to consideration of the feelings aiid needs of others and creating, an atmosphere of 

emplionalwarlnth. , ^ ' ' / . • 
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CONTENT ^ 

HOSPITALiry and GRACIPI7SNES& * 

Frieadliness « 



- * 9 
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Entertaining 



Family Living 



SOME SUGGESTED EXPERIENCES 
. (tearning-Evaiuation) , 



Hav0 students re port on current f eadings whid ^teveal 



. a ne0d*in; our culture for friends and f nendfinesE 

::. ^Have stuaenfe 

liness they Jhave observed in one day. Star acts of 
friendliness which they feeL a need to ^cultivate and. 
develop plans for becoming a friendlier and more 

; ^ , charming person. « . ' 

Decide upon some appropriate expressions of f riendli- ^ 
; ne^s to persons whom one may wish to have as friends 
or a nev/ student in school. Carry these out and report, 
on t6e effects of their acts of friendliness on th|mselves 
and on the other persons. • . 

^ * Role play situations in which teonagers shqW young 
^children, by example, liow to be friendly. *. 

Have students tell about friendly gestures extended to 
them or their families when the family was in distress 
« due to a serious iUnesS' or other occasion. Identify some 
. of the "little" things, done at little or^no cost, that left 
. a lastmg impression. 

Cite examples of acts of thoughtfuliiess which have 
made a difference in one's feelings. Decide upon basic 
^ elements cbmmon to* all. 

■ ' . ■ ■•■ 

Dedde upon some way^ class members may show ^ 
f riendlmess to each other. Plan for being moreariendly. 

• List some instances in which acts of friendline^ have 
helped others feel comfortable in awkward situations. 
Rola play with a view to showfng how friendliness may 
' ' ipake'the differences in one's feelings. . • / • 

Plan ^ way to express friendliness which has not con-^ 
sciously been aised previously. 

if 

Present skits to dramatize.the do's and don'ts" of being 
a gracious host or hostess. 

—-Guests for a meal 

— ^Entertaining a business associate 

—Taking guests to a movie 

—Giving a party 

— ^Entert£dning guests at a restaurant 
, —Having a cookout or going on an outing 
— ^Ifaving ovefnight guests in own home 
—Guests ia the school or m a class 



— ^Friends for snacks, picnic* 
—Having a children's party 
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Plan aafl carry out a sorial occasion in class which will 
provide oxperiences in helping students to be more at , 
ease as host^ hostpss, or guest* 

'-HE;1m3^^t-appropriate■-experiences^^^ 
dents know when and ho^ to: issue invitations for dif- . ^ 
ierent occasions^ verbally mid decline liivifo* 

tions, verbally arid in writing; express appreciation for 
being entertiiined, verbally or in vyriting; and make 
introductions.' ' / ' 

Consider some of thV factors which have contributed to' 
"a • transition ^rom formality to infonndity in enter- . 
taining. ' ' . * 

iJiscuss ways family hospit^.ty may be alfected by j 
changing family circumstahces or economic conditions. , ^ 

/Develop a file of recjpes iot^do^s for different types <£ \ 
enteftaining. ' . * ' 1 

'Cite so^e instances in daily living in which courtesy i 
plays an important r^le. 

: Study, discuss, and demonstrate the principles of serv- 
ing meals,« table manners, and use. of table *appoint- 
ments, clearing the table; and being, thoughtful in pass- 
ing foqd to others at the t^ble. , ' 

Discuss the advantages of observing accepted social 
amenities in the home, a^ well as in public and among 
' friends and aassociates. , » ' \^ . ' 

Compose riotes to express appreciation, sympathy, or . 
congratulations. ^ ^ • • 

Have a- manager who employs individiiaM speak on 
courtesies which contribute to employability. . V 

Compose'brief case studies showing that good manners 
make, a difference both in the home and Otitside ^e 
home, including manners of young children.' 

" Have studeiits identify situations* in which they did not 

know what tdvdo. . Consult references and talk with 

c^ts to deteniiifne what may Ijfave been acceptable 

sociai'behavior in these instances. , . 

' • . ) : 

Have students projectr themselves^ into the^role of 

. parents. IdeAtify manneb they feerwill be^important v 

* for their children to acquire.' ^ 

Examine different references on social amenities. Select 
'one they wish to purchase as a reference for use in own • 
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Explore some of the transitions in social amenities 
which have occurred in recent years and some\of the 
underlying reasons. Both boys and girls in class identify 
CQuitesieOte'y^^ opp b^te^ex w ill continue to., 

value. * / ' ^ 



UNIT EVADUATION 

Evaluation of progress toward reaching the unit objective: The student evidences an underpanding of factors m the 
cultural environment which contribute to improving home and family, liying, _^ \ ' 



Suggested Experiences 



. suit o£ tins unit. , 



Representative Behavioi al Outcomes 



Students indicate five ways they are i ifluenced bv^ or Statements would relate to the content in this unit; 

they may influence their cultural environment as a re- ^ . j-*- ' 

^ Family traditions 

Education 

Community resources 
Social customs 
Voice of youth 

^ ^ ' . * ' • Problems of youth 

Problems of fatAilies 
Awareness of beauty . 
Achievement'df beauty 
Friendliness 
Entertaining 
- s ' ; Courtesy 



' ^ IM^ D|iyELOPMENT IN, THE FAMILY 

' './ 'O ', .•* '5 OVERVIEW. . ^.^^ 

■ . • • ' " ij - • •* ' ' 
Conqem fOf development ^is toipOftant lo pefsons> of .all ages and particmlarly to youth who are vitally affected 

. by changing social and environmental fdrces and by their own rapid development. ^ * r 

Students' imderstailding of human growth ^hd development enables them to recognize needs of individuals at • 
iiifferent stages of life, to contribute to ine^tiog these needs,-,^and to realize that unmet needs may lead to erratic 
■ behavior. ' -e,- ' ■''/■.. "J, ' ■ ' , ^ ■■ . ' . * , ^ ■ 

In the units, emphases relate* to both 'growlh of the individual and influence of the family.. Students engage, in 
experiences which focus an development of arpositive self concept; the importance of feelings* of aifequacy,, self 
' esteem, and worth; ability jo communicate w|th and relate to others; and understanding that each individijal is 
uiiiqu^ and develops toivard maturity at his otefn rate. lu considering influences of the family, students gain in- 
sights into the contributions of the family to individual development; guidiftg the growth and developme^nt of young ^ 
children^ ""and factors which contribute to stability in marriage. Experiences offer .opportunities for^ students to gain 
some yinderatanding pf personal and family prcjblems and to explore constructiv|;^ ways to resolve them.. 

Individual Development m the Family cont'ributea to4be quality of family living by increasing the student's un- 
derstandiiag of thedevelopment of individuals land his appreciation of the family 'as a basic unit in society. 



» 
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.INDIVIDUAL DEVELOPMENT m THE FAMLY 

SPECIFIC CONCEPTS AND CONTENT - 

■ .-i . ■ - ■ ■ ■ ■ ■'■ ' . 

Surth Grade PERSONAL POTENTIAL : ..S •■ 

. ■ ■ * ■ ;■■ ■ ■*.■«■■. ^ ' V, 

^ . ,. Being Xlkable .......rrrn::^:,.... i...'/ 

' Conversation , ' 

■ ' Friendliness ' ' ". > . .. •' ' . 

■ . SnSe ■ ' ' " .• " 

- Voice' . . . •■ *■ . v'. .. 

''i^.. Appreciation / ^ ' v 

'^V' /V.' " • Helpfuliiess ' - . .* - . ^. / / . / 

4 r^^.. Responsibility . ^ ' * ;■ . ' ■ .-^ ' . • ' ' '^j, 

. •• ./ ' "-i-'^-v Cheerfulness * ■ , •*■ 

> . ^ Grooming and Ditess ..v................... .t.... 

; - In^j^ of grooming and dress ' - ' ' * ^ ^ 
SkiUs in grooming aijd dress . J''" 

• . ' Entertuning \1 ........^ >.:\,^,...., 

- :\ Beings guest, f . ' . .• 

; Having a guest . '• ;.. , ' 

' • ' ' ■ . - " ■ . ' ' " > 

- ' • Education . ...... |...^...: ;...:t.:.;....:..,.; 

; Present d^elopment ' ; ' • . ■ ' ' ^ 

- ; Seventh Qrade IDWi^ |(iXTUlUTY .^^^^^^ 

jftesponsibie Behavi<Hr 

. . Sel^ntrol ^^^^^^ - ' \ - 

.'^ ' Emotion -^'^ ' . * 

- Language ^' V . . ' ^; ^' 
' • ; • Actions . ' . ■'. ''^'^ 

Self-discipline ... , ' 

iFuMment of responsibility . ' " ^ ' : v * 

Completion of tasks * ' ^ ^ ' 4 

Punctuality v " - 

" ; : . Respect for Self u... L..;.....: * 

' ■ ■ Health ' ■ ' ^'-l--- - . ■ ■ ' 

Mental abiUti^^ , \, ^ 

' ^ ^ Social amenities / * * 

• * 0eveIbp|lMnf <tf Mereste 

\^ Organizations ' • ''^^ ,;■*.■■'■ . ' .■ • s ;.. 

■■• " - ■ v . ' i ■ ■ ^ . ' ■ ;• . . ■ ■ ' ' ^. - -''^ ' 

: Regart for Pw^^^ « : 

^'••'■'■■'••'"■'•'Personal. . ■ ;■■ ..^v\;. • 

..Home'', ■ ■ 

:■ ■ ■ • School,. ^. • v' - 

Community ' ' 
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GROWlJI OF INDIVIDUALS IN THE HOME : 

- * * ■ • 

Uniqueness ol Individuals 

Euwonmen|: • 
Individuality^ ' , 

Potential • ' . ^ 

Interests ' 

Rate of .development 

$6U image - 

Facets of Growth and pevelopment 

. Physical development * *^ 

Nutrition- ' , . 

Health practices 
Fmotional and social development 
Mental development V ' , ' . 
• Creativity ' , ' ' ' 

Decision-making- ^ ^ • - 
Problem-solving 

a ■ . . ■ ■• ^ V ■. " ■ . ' ■ / . 
FAWLY lNFLUENeES'.W RESPO>JSIBILXTIES' 

Responsibilities of Familes L..,..;.. 

Protection ' 

Economic support ^ 

Affedtion ancj love \ 

Regulation of behavior ' < 

Education 

Environment for sociability ^ ^ 

Citizenship preparation * 

Quality of Family Membership / a 

Appreciation . /. \ 

Consideration ; _ * ^ / ^ 

Comfnunication , . 

Cooperation ' 
Loyalty « 

The ChaanhTthe Family [ .., 

* Place of the child in the family > 
Significance of the child to the family • 
Significance of the family to th^child ^ • 

^ Health of the child 

Nutrition . . ' 

' Exercise^ physical^activity, sleep^ and rest ' 

Nothing *i , 

Housing ^ 

Medical ca;^^ . * 

J Environment for development . - 

Play . ^ . 

Adventure' ^ " 

Creativity 

Lanjguage, stories / 
^j^ehavior ' " " . * 



Contacts with othets 
Example of others » • 
• * ■ Bidependeiice 

Disciplines , 

Year III ^ READINESS FOR MARRIAGE AND PARENTHOOD 



Concepts of Msurriage 

^ Marriage expectations , ' 
Engagement - 
Pilose 
' Agreements 
Plans 

Wedding , ^ . 

Significance of vows 
Essentials for good taste 
Responsibilities 



Readiness for Marriage 

. Age ■ ■ / .. •■ 

Financial resources 

Emotional maturity' \ 
Family » 
Health' ; / ^ V 

Education 

Stability in' Marriage 

PersQpal qualities 
Emotional factors , 
Joint responsibility 
Professional assistance - 



Parenthood 

Privileges and responsibilities 
Care of the expectant mother 
Needs of the baby 
^ , ' Physical » 
' Emotional 
JMental ■ ' 
' Social ; * 

Fanuly Living MARRIAGE AND FAMILY 

importance of the Fanuly 

Protection 

Econonuc support 

Love and affection ^ 



Regulation of behavior 
Education 

Environment of sociabili^ 
^Citizenship preparation 
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Perceptions of Marriage 

Martiage expectations 
Engagement ^ . 

Purpose 
♦ Agreements 

Plans 
Wedding 

Significance of vows 

Essentials for good taste 

Responsibilities 



Marriage Preparedness 

Ag0 

Finandal resources 
Emotional maturity 
• Family 
Health 
Education 



Being a Parent/ 

Privileges and responsibilities 
The child in the family " 
Place of the child in the family 
Health of the child . \ \ 

Nutrition 

Exercise, physical activity, sleep, and rest 
Clothing / 
Housing . ' 

Medical ppre^ 
Atmosphere for development ^ 
^Play • * ' . 

^ Advei]itiu:e 
.Creativity 
Language, stories 
. Behavior 
Contacts with others - 
Example of others ' 
Discipline 
Independence 
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FAMILY LIVING AREA— INDIVIDUAt DiEVELOPMENT IN THE FAMILY 

SIXTH GRADE ^ ' . 



^ UNIT: PERSONAL POTENTIAL ^ 

\ (6 weeks of 18-week, course) ' ' . • 

Unit Objective: Upon completion of this unit of instruction, the student will be aware of pbssibilitips for furthering 
own personal potential. 



SPECIFIC CONCEPTS 

Being Likable 

Conversatiou 
Friendliness 

Grooniing and Dress 

Inipact of grpoining an^ dress 
Skills in grooming and dress . 

Entertaining ^ 

Being a guest 
^Having a guest. 

Education 1 

Present developnu^nt 
Future roles 



ME ECONOMICS SUBJECT MATTER 



Personal Development 
Social Usage 



Personal Development 
.* nFamily Relationships 
Clothing 

Personal Development 
Social Usage 



Personal Development 



Specific Objectives 



seing ukable 

(Specific Concept) 



/ 



Feels strongly inclined to improve pipnversation and friend-making skills in one or more ways.*^ (Affective— Valu- 
ing) . . V 

Seeks ways to open and keep open channels of communication with friends and family. (Cognitive — ^Application) 
Chooses one or more ways to acquire traits which contribute to being likable. (Cognitive — ^Application) r.:^ 



, GENJ^RALIZATIONS 
Traits which contribute to being^ikalble are an isset throughout life. 

Motivation aa^ effort are essential to acquiring'.attributes which contribute^to being Ukabl^: |* * 
Acquisition of qualities of being likable contribute to harmonious relationships with others. . . - 
Family living situations provide rich opportunities for acquiring qualities which contribute to beifag likable. 
Likable individuals in a family group enhance enjoyment in. family living.; ^, 

v. • -^f. ■.•113' •' ^^;-.•^■'Sia^■■^■--.. ' 



Jadjvidual Devel(^ment k'the Fanuly ' ^ Grage6 

• • ' ■ ■'\ 

CONTENT ' SOME SUGGESTED EXPERIENCES 

(Leaiipinfe — ^Evaluation) * 

BeingLikabte ^1 

^ Conversation ^ " Indicate hbw one's bJiijg Uked is relate 

ing qualities: tactful, I thoughtful, even tempered^ tol- 
erant^ giving o&ers recognition, enipathe tic, courteo 



and^eping Cqofidencos. 

^ ' ^ ' ♦ ' Tape record five-minute unrehearsed conversations 

: ^ - * between* groups otthre^^ in class. Analyze the conversa- 

tions as they are played back, according to criteria de- 
^ * veloped for interesting cpiiversation. 



/ 



Initiate a conversation with someone^ not known well. 
^ Report result to class, ' Continue with conversations 
wifli others until confidence in being able to carry on. 
a conversation is improved. ' 

^ , ' . ' ^ " Cite examples of ways to keep open a conversation^ 

/ initiated by someone else, • , 

■ ■ I. ■ .' 

: . ' . In family groups, role play -Tamily Conversation Mpi- 

* . • , ^ Sodes." 

Make a list of deterrents to fattiily conversation and 

\ . ^ . propose possible ways to futther family conversations. 

■■ ' - • • . * . ■ ^ ' ^ . 

Y I . ^ Discuss ways in which conye^ation skills may con- 

i- r ^ " ' tribute to growth toward teacmng one's potential. 

Friendliness * c ^ \ Use three, or four of the foUoWing practices for a week 

Smile / . c> \ « * ■ ^ with family member^ and by the end Qf<?the week note 

Voi<^ results of efforts:. i . - 

Appreciation . Smile frequently ' 

Helpfulness V , * a Use pleasant tone of voice § 

Responsibility '' . . > Express appreciation frequently by saying *Tfiank 

CheerfuUiess you" or **This is so good'* 

^ . Volunteer to be more helpful than tfeual 

Be cheerful 

■■ " ■■ ^ . ' ■ . ' 

^ ' Observe persons who are friendly and analyze what 

they do that makes them friendly. On the basis of 

. . / points brought out, students decide oh whiat they need 

. r to work on to be more friendly with peers, adults, and 

' younger persons, ^ ! . 

, Using the name of i person who is particularly ad- 
\ mired, write a word beginning with each letter of the 

^ , ' name which describes a desirable quality of that per- 

son. . 

V '■' ^ . , ..- 

w ' « Carry out some experiences which will help to over- 
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com^e some problems in being friendly. 
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Individual Devalopmeiit in tJi0 Family . ^ Orage^6 

GRbOMING AND DRESS 

- ^ . (SpeciiSc Concept) . ' ^ 

Specific Objectives , 

Becomelinterested in improving grooming and dress. (Affective— Ilesponding^^ v ^ 

' ■ ■ ■ , , ■ ' \. ' • ■ 

Uses improved practices of grooming and dress. •(C(^tive----Application) • 

.Becomes aware of v/ays in, which grooming and dress are related to an individual's development* (Affective — ^Re- 
ceiving) ^ » • , 

' GENERALIZATIONS 
Becoming dress may be a source of personal satisfaction. 
Grooming and dress are me«ns by v/hich impressions may be conveyed. 

Early development of good grooming and dress practices which are regularly and intentionally used enables anli^- 
dividual to present an acceptable appearance. ^ . 

CONTENT - - SOME SUGGESTED EXPERIENCES 

. ^ • "(Learning — Evaluation)* 

Grooming and Dress 

, Impact of grooming and dress * Give examples of ways in which grooming and dress 

Skills in grooming and dress • affect the way one feels and acts; ways in which groom- 

* . ing and dress may make one feel uncomfortable.,* 

Identify factors in grooming and dress that give a feeling 
- ^ of poise and self-confidence. . * 

" Decide 'on ways in which appearance of the class may 

* * ' be improved from the standpoint of dress and grooming. 

/ " Hold a clinic to leguii jsome of the essentials of care 

hair, hands, teeth, and nails. 

. \ » ' ' " ^ Develop practical suggestions for attractive dress. . 

Partieipatp" in a "Make-Myself-Over Clinic" to work on 
^ areas of grooming and dress that* need improvement. 

^ , ^^ Students improve dress and grooming in one or mor6 

' - ^ , ways. , 

n ENTERTAINING 

• ' (Specific Concept),/ 

Specific Objectives . * ^ 

Identifies ways to help guests have a good time in own home.- (Cognitive— Knowledge) 
, Acqnires'courtesie^. needed in being a guest. (Cognitive — Knowledge) « 
Issues and responds to invit^itions in a gracious way. (Cogi^itive — ^Knowledge) • , ^ 

Acquires ideas for ways to entertain guests. (Cognitive— Knowledge) 

Plans and carries out a social occasion. (Cognitive — ^Application) , ^ * . 

. ' "' •• . V ' ; 103 ■,''•■■■-„ 
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Individual Development ill thi^Famil/' ' JJrage 6 

. ^ ^ S V GENERALI2^TI6NS - ^ 

Acquisitioa of social abilities contributes to the development of an individual's potential. \ ^ 

Knowledge of acceptable social behayior enables an individuals to enjoy entertaining and to help others enjoy so- 
cial ^tuations. V : / * . 



■a 



I 



Both hostess. and guests hav<j responsibilities for making an occasion enjoyable. 

Thebasisjor successful eiUertainmg is to be friendly and sincere iri doing the best you can with what you have. 



CONTENT 

Enteitaining 

Being a guest 



Having a gue^t 



SOME §tJGGESTED EXPERIENCES 
* (Learning — ^Evaluation) ' ' 

■ ■ ' ' . ' • 

Analyze situations when^students have been a guest to 
determifa© factors that ' made them feel comfortable; 
made them feel uncomfortable. . * 

Find out individually or in groups the responsibility pf 
a gue^t in these ;br similar "situations: overnight guest, 
^/guest for picnic, guest to a party, guest for a. casual., 
visit. ' ' * • 

Present ofignal skits on topics such as: 

Accepting an invitation - 
, Declining an invitation ■ ^ 

Being an agreeajble guest ^ 

« ' - 

Give examples of efforts made to help guests have a %^ 
■ good time while visiting in own home. 

Present ori^al skits on topics such as: ' , 
Inviting a guest .for a'social occasion /" \' 
. Greeting a guest upon arrival * ^ 
Including guests in all activities ' 

In small groups, plan and carry out^ social occasions 
in class. , . : 

Each member of rfie class indicate at least one new or 
improyed experience shp has tried or plans tO'try as a ^ 
result of studying entertaining which she feels has con:- 
tributed to her development* 7 



Sp^c Objectives 



EDUCATION 

(Specific Concept) 



i^d^itimes sensitive to the ways in which education contributes to makJ&g the most of ''one's personal potential. 
I^ctive— Receiving) ' . ^ ; , • 



Itdenlifies ways in which education contributes to achievement of present. and future goals^'^CCqgmtiye— Knowl- 



Individuai bgveioptnent in the Fhmily 



J 

Grage 6 



GENERALIZATIONS 



Education enables individuals to discover own resources and tamiike fuller use o£ one's potential* 
Education is tuv -gateway which opefis up many opportumties*for a successful and interesting life. 

CONTENT : " 



Education ^ 

\ PresSnt development 



Future roles 



SOME SUGGESTED EXPERIENCES 
(Learning — ^Evaluation) 

Brainstorm^ in small groups, the many ways in which 
education up to the present has contributed to. indi- 
vidual development. Use references to supplement lists. 

Cite ways in which content present classes relates to, 
own job interests. 

^Interview adults for examples of ways in which ^educa- 
tion or lack of education ifaay open or close doors to 
opportunities. . * ^ 

Pormulat^ a Ust of jobs held by youth and adults. 
Identify present studies in school; including consumer 
and [libmemaking, which make a contribution to voca- 
tional preparation. 



UNIT EVALUATION 



Evaluation of progress toward reaching the unit objective: The student is aware oi 'possibilities for furthering own 
personal potential. - ' 



■ /- 



Suggested Experiences 



Representatiye Behavioral Outcomes 



E'clcn^tudent cites at least five possibilities for improv- 
o^n potential. Write a sentience justifying each 
selection. * - v 



Possibilities for im^>roving potential majr include: 

Conversation . 
Grooming * 
Dress* * - 

Entertaining ^ 
FriendlijQess 
Juc^^n : V - 
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FAMILY UVING AREA— INDIVIDUAL DEVELOPMENT IN THE FAMILY 

' • * UNIT; TOWARD MATUMTY ' 

(6 weeks of 18-W6ek course) / - ♦ 



Unit Objective; Upon completion of this unit of instruction, the student will evidence some responsibility for 
• growth toward maturity. ' " • 



SPECIFIG CONCEPTS 

Responsible Behavior 

Selfncontrol 
Self-discipline 

Respect f or SeK 

Healtlji * 
Mental abilities , 
Soci^ amenities 

Development of Interests 
Hobbies ^ 
Organizations 

Regard f(Hr Property 

Personal ^ 
Home 
School 
Community 



HOME ECONOMICS SUBJECT MATTER 
P^ersoilal Development . 



Personal Development 

Health 

Social Usajje 



Personal D^evelopment 
.Health ^ ' 



Consumer Education 
Clothing ^ 
Hou^g 



RESPONSIBLE BEHAVIOR ^ 

. . (Specific Conpept) . ' 

Specific Objectives ; ' , ^ 

Becomes* aware of evidences of responsible behavior. (Affective — ^Receiving) . . 
^ Chooses ways to become, increasingly responsible both at home and at school. (Cognitive^Analysis) 

^ / -GENERALIZATIONS \ \ v i 

Individual initiative in assuming responsibility for own behavior is evidence of growth toward maturity. 
Responsible behavior results from .continuous and intentional efifort on the part of individuals. 
Individuals gain sense of worth as they become increasingly responsible for own actions. 



CONTENT 

-Respondble IBeliavicHr 
Self-control 
Emotions 
Language 
Actions 



SOME SUGGESTED EXPERIENCES 
(Learning— Evaluation) 

Give examples of practices Which evidence self-control, 
including emotions, language, and actions. . ^ ' 

Act out skits in which self-control is present or lacking. 
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Individual Dovel^ment m^the Family 



Sett-discipline ^ 
Fulfillment of responsibjlity 
Completion of tasks ' 
Punctuality 




Grade? 



Summarize main ideas brought out in the/skits* as re- 
lated to evidences of maturity or immaturity in self- 
control. V. 

Each student select one way to improve self-control of 
emotions, language, actions. 

Select one way in which young people need to be more 
tesponsible at home and at school; decide how to be 
more responsible; and work on it. Report progress to 
class. ' ^ ^ 

. 0 

Analyze possible reasons why indivi(|^5ds do net fulfill 
responsibilities or complete tasks; propose sqyeral solu- 
tions and try out a solution Avhich seems best.' 

Role play p6ssible effects of bemg consistent in ful- 
fillmg responsibilities or in completmg tasks in relation 
• to growth toward self-discipline. . 

Give examples o£ acts- which indicate a degree of self- 
discipline, such as studying lessons, eating the proper 
food, use of money or allov,rance, keeping confidences, 
being on time. ' * ^ 

List ways in which one shows that he is a dependable 
person. Some may be promptness, abiding by regula- 
tions, having needed materials. ' • 

Iiitenniew several persons to discover ways t^iey feel 
young people are generally dependable. 

List privil^es gained at home as a result of being re- 
sponsible. / ) , 

■ . 

Share ideas on how to demonstrate to parents a readi- 
ness for additional privileges which are/ desired. 



RESPECT F0R SE^F 

(Spedfic GpnceptJ^: \ 



Specific Objectives ; ^ V . '-. '''r '^ '- - " * 

■ ■ ' ' '"'i » 'a-'' ■ ■ ' ■ ' 
Realizes>dthe value of jlersonal jJssets^ch as health, ability to learn, friends and family. (Affective-^Receiving) 

Identifies Som0 p€irson^ strengths and Iftnitations. (Cognitive-^Knbwledge) 1 

' Exhi^f'4)ride m what be done well and accepts liidait?ition$ in self 'and. others. (Affective--^Respondiiig) 

' ; - 4 . GENERALIZATIONS > 

Qr^wtn iii respect for self is related to a r^istic apprdsal of cme assets and limitations. * * 

Regard fbr health, inteltectp^ capaciti 



11^ 
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Bfdividual Davelopment in the Family 



Grade 7 



CONTENT 

Respect for Self 

Health 

9 



Mental al^ilities 

< 



Social amenities 



■SOME.SUGGESTED .EXPERIENCES 
; .\ ' (Learning — ^Evahiatioj^ 

• • ' • » 

Consider ways in which health>-ability to leam, frionds, 
and family are assOt$ to tie Vjdued; ^ 

Discuss *th^ importance of and rewards of good health* 

Secure a*nurse or doctor to discust^ how hesflth practices 
are related to respectior self, 

Investi'giate the relati(mship oi "of mental abilities to 
developmentr « . 

Report ail activity enjoyed and aometliing that makes 
work easier that resulted f roni -i?reativ& Jhinkiiig on the 
part of someone. ' ^ * * . 

Set a goal for self Which involyes use of mental abilitieV 
The following may be consiiJerijdr 

Devise a uew Way to attack a pbrsonal problem. 

t Lookvfor interesting and creaSve ideas for accom- 
plishing work in less time, ^; 

/ Think of a new way to perf^ ^ 

Try it out and discuss Whether or not it Was an iiji- 
/ , provement over the usual way. ' ; ' 

Achieve olie grado^Wglier in [one course for the next 
grading period HI school. J . \ 

* Study examples of seventh grajders using their mental 
V . labilities: 



120, 



Give examples of impressionsji that manners may cdn- 

w-; ■/ ■ . . - • "■• 

Develop a list of questions al out good <^manners ^yhich 
class members need or .desire no know. Students engage, 
in experiences to become more 'mannerly^ . ^ 

De$ign and'-'place posters ip, ihe school to remind stu- 
dents of acceptable manners atid behavior in the school. 

Conduct a "Respect for^Self' poll iri^which members of 
the class indicate manners they ^Inire in every other 
mejfnber of the class. Student^ report qualities they di(j[ 
not realize they possessed. ^ ] * ^ 

Identify 6ne dislike about self. Analyze the "dislike" 
to determine if it is somethiiig that may be altered or 
decide how one may accept the dislike* and maintain 
respect for self. Students caity out appropriate indi- 
vidual experiences. " j <3 
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IndividuioJOpovelqwnent ia the Fanuly 



Grade 7 



DEVELOIfMENT OF INTERESTS 

\ (Specific Concept) 



Specific ObjWve$ 

Becomes aw(ire of some values in having moreUhan one i^^ " \ * 

Plans tQ«develc^ corae nfew interests of expand prejjent interests* ,,(CQaytiye— Application) \ , . 

Identifies ways iV wWcb paiticipa^n in- organizations contributes to personal growth, (Cognitive — Knowledge) 
Becomes a^^are of Djpportunities and facilities for hobbies in community and nearby areas. (Affective— ^Receiving) 

■.%^§^^:. ■ \^ ' ^ generalizations'' ^ ^ 

Breadth;^||nterest5 in leibre time pmsnjits contributes to a richer and more satisfying life. - \' 
Participatiqn in, organizations affords oppolrtunities for -persoh^ ^ « " i * 

A^^variety of interests helps an individual become mote interesting to others * 

COTONT 



Development of Interests 

Hobbies • • 



Organizations 



SOME SUGGESTED EXPERIENCES 
^ (Leaming-^Evaluation) , , 

Survey special interest? of class members and indicate 
ways in v/hich the interests contribute to sei? develop- 
>merit 

Make -an intferest sheet of the things in which students 
enjoy participating, enjoy being a^ spectator, Would" like 
to participate in the future. ' , . 

Find out from others some interests which j^e meaning-' 
ful and how these interests^ere acquired. \ ^ 

iPlan a day in which students sh^re an interest or hobby 
they are developing to increase awareness of differing 
interests among class.members. » - 

Consider effects of too, few or too many interests in 
relation to personal development. Students cite ways in 
which a balance between interests and work contributes 
to development. • 

*Name some clubs or organizations to which students 
belong. Explain contributiohs to maturity. 

Summarize ^yays in which proposed hobbies or special 
interests contribute to growth toward maturity. 



REGARD . FOR PROPERTY . 

0 (Specific Concept) , 
Specific Objectives ' " 

Becomes aware of evidences that personal and community property is respected. (Affective — ^Receiying) 
Distinguishes, between wear that is caused through proper use of property and wear caused by imprgper use. (Cog- 
nitive— Knowledge) v 

Chooses ways to show regard for personal and public property. (Cognitive— Analysis) : < 

•Participates ift showing regard for personal and public property. (Affective — ^Responding) o . 



Individual bevelopmehdn the Family 



Grade? 



.GENERALIZATIONS 



Responsibility toward persdaal and public property is indicqtive^of growth toward maturity. 
Mature iudividuali assume responsibility for th«^ care and use of both personal and public property, 

CONTENT , • ' 



SOME SUGGESTED EXPERIENCES 
(Leaiiung— Evaluation) 



Personal ^ 

• * 

* 

Home ' ' 



Examine personal belonging' ^d own homes for evi- 
. dences of good care; evidences o^ damage. 

Discuss what is expected 'at home in taking care of 
personal and family belongings and why? 

'p ; Select and carry oyfone way to shovv respect fbr per- 
\ £Oiial,belongings and property in the hqvip* 

School ^ V I Tour the school and compile CiViden^es^ W^^ 

regard ot disregard for §chool property. 

Interviei«i principal to find out the nature of and cost of 
abuses to school property.- Publicize the findings 
throng appropriate means, 

' " / Discover an^ aid in removing Evidences of disregar^^ 

. ' for school property in the corridors, lunch room, lock- 

' V . ers, restrooms, and*' school grounds; 

Community . . committees to initiate ways to show regard for 

^. V ^ ',' pubHc property: streets, buildings, recireajtional ^^ 

Write statements on possible relationships between re- 
*; / 1 * ^dfor]^ope% and grovvth toward maturity^ ^ ^ 

Evaluation of progress toward reaching the unit objective: The student evidenccs^responsibility for growth toward 
maturity. ' ^ ^ * , ; 



Suggested Experiences 



Representative Behavioral OutcoWs 



Students feview the content of the unit and indicate tws 
Of more ways in which they have assumed additipnjal re- 
sponsibility for growth toward maturity. 



\Vays ini" which students indicate they have assumed 
some responsibility for growth toward maturity would 
be related to; , • ^ 

Self-control " ^ 

' Self-discipline 
Respect for self 

Development of interests , 
Regard for property 
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FAlMILY LIVING AREA— INDIVIDUAL DEVELOPMENT IN THE FAMILY 

■ ■ ■' ^ ' ■ YEAR. I 

UNIT: GROWTH OF INDrVTOUALS IN THE HOME / 

> \ \. (8 wepks) 



UifiNjbjective: Upon completion of this unit tof instruction,, the student will understand some factors related to the 
Qlopment qf individuals and will assume some resjponsibility for furthering own growth and de- 
ifelj^ment. * • 




SPECIFIC CONCEPTS 

Uiiiqueness of Individuals 

Eu'iflronment . 
Individuality 

i 

Facets of Growth and Development 

Physical development 

Emotional and social development 

Mental development 



HOME ECONOMICS SUBJECT MATTER 

Personal Development 
Family Relationships 



Child Development 
Personal Development 
Family Relationships 
Nutrition 



UNIQUENESS OF INDIVIDUALS 

(Specific Concept) 

Specific Objectives , 

Recognizes that individuals are the way the^ are due to variations in their environment. (Co^tiye — Knowledge) 
Develops positive feelings toward own assets and liabilities. (Cognitive — Comprehension) 
Recognizes own- imiqueness and ways of capitalizing upon uniqueness. (Cognitive— Knowledge)^ 

, GENERALIZATIONS 



Each individual is unique in his potentialities and in his pattern and rate of development. 
Personality and individual development are influenced by one's reaction to his uniqueness, 
One^s growth and development may be altered by environment and circumstances. 

CONTENT 



Uniqueness of Individuals 

Eiavironment 



SOME SUGGESTED EXPERIENCES 
(Learning — Evaluation) 

. i . .. ' ■■ . 

Discuss influences of environment on uniqueness of in- 
dividuals. List unique experiences, hobbies, abilities* 
likes or dislikes.% Analyze results in glass. Identify 
whether the uniqueness might be attributed largely ^to 
the influence of family, friends, experiences, oppor- 
tunities. 

From reading, films, and television, identify some ways 
environment of persons in other cultures contributes to 
their uniqueness. 
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iadividual Development in the Fanyly 



Year! 



Individuality 
Potential 
Interests . 
Rate of development 
Self image 



FACETS OF GROWTH 



Explain how two individuals of the same age may differ 
markedly due to presence or absence of parental aiffec-* 
tion and parental attention, such as communicating, 
• sharing activities, or providing a variety of experiences, 

'Encourage students to talk aBout their iinique charac- 
teristics which bother or please them. Role playing or 
buzz groups may be used, ' 

iPrepare a parafgraph on the topic, "The Individual I 
Hope to Become by the Time I Finish High School." 
Share these in class in illustrating uniqueness amoiig 
class members. 

Make a class survey to discover youth organizations to 
which class members i)elong as an evidence of imique- 
ness of interests* 

Cite instances of. excelling or falling behind others in 
same age group in behavior, personality, or physical 
development. Discuss varying rates of development as 
a normal" aspect of uniqueness. - 

Describe evidences of uniqueaess admired in others. 
Cite ways in which uniqueness may contribute to a 
positive self image; 

Simimarize ways in which environment and. individ- 
uality influence uniqueness of individuals. A collection 
of pictures or cartoons may help with this summary. 



AND DEVELOPMENT 



(Specific Concept) 
Specific Objectives 

Becomes aware of the contribution of good health practices to physical, emotional, mental, and social well-b6ing 
of jindividuals and families. (Affectiver— Awareness) * ' i . 

Recognizes that each individual has both opportunities and responsibilities for own development. (Cognitive—' 
Kjaowledge) . \ ^ ' ' 

Assumes responsibility for developing self, physically, ^motionaUy, mentally, and socially. (Cdgnitive— Applica- 
tion) . 

Recognizes the emotional and social needs of young children. (Cognitive— Knowledge) ' 

^ GENERALIZATIONS 

An atmc^phere of emotional warmth and love m which an individual's needs are met as they occur enables one to 
develop a basic trust. , . 

Growth and development take place m iridividuak in different ways 

Individuals have emotional^ physical, mental, and social needs which, when met, contribute to growth and develop-- 
ment. / 

Emotional/and social needs are met by oii^s associations, experiences^ and environment. 



s 
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Ibidtvidual Development in the Family 
CONTENT 

t 

Facet$ of Growth and Development 

Physical Development 
Nutrition 



Year I 



. Health practices 




Emotional and social development 




SOME SUGGESTED EXPERIENCES 
(Learning— Evaluation) 



Using a Basic Food charts iden^Kv, individually, the 
nutrients provided by the foods in leach of the groups 
that are needed daily. Students note effect ott the body 
if one of the basic groups is ini$sing over a period of 
time. ' 

Investigate and illustrate how the food t)ne phooses to 
eat affects: ' . ^ 

Teeth 

t>Blood ~ , 

Complexion 

Energy " : 

Disposition 

Growth 

Weight V 

Preparation of body for adulthood 
Alertness . 

Evaluate foods consumed for one day in terms of nu- 
tritional requirements. Plkn menus for a day which 
meet nutritional requirements. _ ' " 

Plan for and carry out at least^one improved nutritional 
practice. * ~ 

Work in comniittees-to investigate through readings, in- 
terviews, films, and filmstrips some ways in which healtlf 
practices are related to emotional, mental, physical, 
and social well being. Some health practices may bel 
exercise^ res^ postxure, sleep, sanitation, elimination, 
safety, and personal grooming. . 

Identify ways in which students are presently re- 
sponsible for own health and ways in which they'need ^ 
to assume more responsibility for own health. "^^ 

Arrange opposing panels to discuss both sides of the 
topic, "Children grow up faster now." Cite some physi- 
cal changes which ny^rraally occiur in childhood and 
'adolescence and some results of these changes. 

Show how leisure may be involved in promoting physi- 
cal and mental development 

Plan and carry out individual/experiences which will 

further own physical and mental development. 

■« ■ 

Make bulletin boards "Personality Needs of Children, 
Youth, and Adults." Focus may be on affection, se- 
curitj?; sense of worth, acceptance, approval, belonging, 
new experiences, and independence. 
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Individual Development in the Fannly 



Year I 



Mental development 
Creativity - 



Decision-making 
Problem-solving 



* Find out the emotional and social needs of interest to 
^^dents. Share with class the effect on children, '3^outK, 
''Siid adults when these needs are m^f; unmet. Present 
original skits to illustrate jSndings, * 

Research reasona for action^ of individuals such as: 
being shy, haying frequent temper tanVums, crying 
easily, being very talkative or bossy, and getting into 
fights, arguments, or disagreements.. Use roje playing 
or skit§ to share research with class^ indicating some 
possible approaches to satisfying social or eiBfotional 
needs identified. ^ / ^ 

Study behaviors of young children that are related to 
unmet social or emotional needs a^ pfopose ways in 
. which family members may help to pieet the needs 
identified* * ' 



Report on behaviors that are evidences of creativity that 
students have experienced or observed in others which 
have been constructive in nature. 

Cite illustrations of how innovative ideas of others have 
adcjed to comfort, pleasur^^ or ease in accomplishing 
homemaking tasks of 'students; \ 

Keep a record for one day oi episodes which represent 
an unusual or diflEerent idea ot approach to a problem 
or situation. 

Pose a problem situation related to physical, socijfl, 
emotionalAor mental 'development. Use the problem- 
solving method to •find a piossible solution^ Students 
consider alternatives, possible effects of each alternative, 
the most promising al"teniati\^e, test out the alternative 
selected and evaluate the outcome. 



Indicate ways students are consciously working toward 
own mental development. 

Give examples of possible^ays students may contribute 
to the mejatal development of young childreil through 
providing opportunities for creativity, decision-making, 
and problem-solving. 
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Individual Development in the Family 



' ■ UNIT EVALUATION ^ . 

Evaluation of progress toward reaching the unit objective: The student understands some factors related to the de- 
velopment of individuals and assumes some responsibility for furtheri|ig growth and develoj^ment. 



"Suggested Experiences 



Representative Behavioral Outcomes 



Fac<ofs related taindividiud development 

Given problem situations, a student explains in writing 
how an individual tnay be encouraged to grov/ in reachr- 
ing his potential as a result of work on this imit. The 
student selects three bf the following problems: 

Ah individual who is sensitive about'a unique ability 
oi: characteristic. 



Aa individuaLwho .is seeminjgly in good health and 
shows little reganKfor good nutrition. 



An individual who has a negative self image. 



An individual who needs encouragement in an aspect 
of social and/or emotional development. 

An individu^ who find^ it difficult to make a decision 
or solve a problem.* 



A young child who is considered bad. 



Responsibility for furthering growth 

Students indicate at least three ways they are assunung 
responsibility for furthering own growth ^id develop- 
ment. ^ ' 



Statements similar to » the following indicate an under- 
standing of ways an individual may be encouraged id 
growing toward Ms piQtehtial: ^. .. 

It is norm£d foir individuals to be different. 

Everyone has assets ai^ liabilities. " 

Learn to, capitalize on assets and accept liabilities. 

' ■ ' > i 

Good nutrition in youth provides a basis for health 
throughout life and for ability to bear healthy chil- 
dren. ^ 
The Basic Food^^guide enables individuals to select ^ 
and consume food wisely.^ Good, nutrition, enables, 
one to be more alert and lessens fatigue: v 

Compliment the person. . ^ 

'Include person in activities. 

Show interest in some of the person's interests. 

Help a young person with ways of showing affection, 
gg^ining approval, developing appropriate indepen- 
dence and meeting other emotional needs. 

Provide materials and situations when there is a 
need to make a decision or solve, a problem which 
will enable th^ person to recognize alternatives; to 
consider criteria' important in 'the situation; and to 
show interest and give support which will encourage 
. the person to have confidence in his ability to make 
decisions. 

Praise and recognize good behavior. 

Help the child/ to feel loved and important. 

Provide interesting experiences for the child. 

See that the child ha§ adequate rest and is not 

hungry. ' " 9 

Responsjibilities would be related' to one or more of 
the following areas of content: , 

Capitalizing on environment „ 
Physical development 
Emotional and social^development 
Mental development y ^ 
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FAMILY UVING AREifc|lN^ DEVELOPMENT IJV THE FAMILY * 

, YEAR n l ■■' ^ ■ 



UNIT: FAMILY INFLUENCES AND RESPONSIBILITIES 

; ^ (12 weeks) , - ^ 

Unit Objective; Upon completion of this unit of itistrurtion, the Student will identify responsibilities and influences 
of families on the development of family members. ' . & / 



SPECBFIC CONCEPTS 

Re$pon«iibilitics o{ Families 

Protection ^ 
Economic support 
Alfection and love 
Regulation of behavior 
Education 

Environment for sociability . 
Citizenship preparation 

Quality of Family Membership 

Appreciatioja 

Consideration 

Communication 

Cooperation 

Loyalty 

The Child in the Family 

•^lace of the child ;n the family 
Health of the child* < 
Environmfebt for development 



HOME ECONOMICS SUBJECT MATTER 

Personal Development 
Family Relationships 
Health and Safety 
Consumer Education 
Housing 



Child Development 
Personal Development 
Family Relationships 



Child Development 
Family R^elationships 
Clothing 
Foods 



RESPONSIBIUTIES OP FAMILIES 

(Specific Conpef 



Specific Objectives / 

Understands responsibilities f^niliefs have to members atad *ne^|frs have to families. (Cognise— Comprehen- 
sion)* . * » 

Perceives significant wa^s iti which family»influeiices afiect family members. (Cognitive — Sjmthesis) 

' GENERALIZATIONS \ 

The family has fesponsibility for guiding all aspects of development- 
The family provides an environment for responsible individual development. 
A combination of affection and control is conducive to devdopment of emotional support. 

. . . . ! ■ ■ . ■ ■ 
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Individual Development in.the Family 
CONTENT • 

Responsibilities of Families 
Protection 



Year II 



Economic support 



Affection and love 



Regulation of behavior 



SOME SUGGESTED EXPER^NCES 
1 ' . (Learning— -Evaluation) 



List tlje various ways in which a fan\ily provides^ro- 
tectiojrt for its members. ' 

i / • . 

Discu4s role of family member^ in meeting emergencies 
and ilUiesses within the family. 

Discuss, ways in which the family provides protection 
for fatoily members in; ;> \,. 
Sheher 

*^ He^th and medical care . 

Saf<5ty \ ' V v.; 

Pfersonal security %\ 

Clothing * . ^ • 

Food . 

Sauifation , 

■ ' " . -ff ■ . --J 

Discuss why a couple should defer marriage and/or 

having children until they can assume full responsibUity 

for their economic support. 

Role play situations to show that it is the responsibility 
of adiilts. to provide for their own economic needs. 

In discussion^ state economic factors they would bring 
out to higji school students who are thinking of mar- 
riage. They should include financial resources, estimated 
iifcome, and anticipated expenditures. 

Observe ways in which affection and love arexxprpssed 
in families. ^ • J 

Identify ways in which expressions of love and affection 
in the family influence individuals* feelings of worth 
and'belongirig. 

Suggest ways in which class members may be thoughtful 
in expressions of love and affection in the family. 

Cite examples of individual differences among mem- 
bers of families, as a basis for differences in behavior. 

Discuss characteristics of family living which may help 
children acquire acceptable bejiiaviors* 

Role play situations which show reasons for parents' 
efforts to lielp children develop acceptable behaviors. ; 

State, in two sentences, oWn„view of a parent's saying, 
"I am saying, *No,' only because I love you." 

Role play situations which show how parents assume 
the responsibility* for helpmg their children develop ac- A 
ceptable behavior^ which may include: 
— ^Differentiation between right and "w^ong 
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Education 



Environment for sociability 



Citizenship preparation 



ERIC 



— Regard for directiqn flpm'Oth • ^ x:^'-^:.'^ 

^ ^i-Tfilkgig out problems * v/ Mv\-: ^ ■ ; 

—Concern Jor -'others • , V, y '^y -Ar' . ^ v.'l ■ '-^ , ' • 
■ .• —JWberty withiitthe^few '^ . ;v-"v};:\:'^ ■ r v'- "V: -"^^v V 

^ --T^elf discipline \'-'j^/.V:;<>- /■.""'iV.;. ■ 

^^Permissiveness vs. 'gxlid^ce ; . ' \/ • . ■ * 

Lisf^en^o a juvenile^,aut|id^^j^^ wjfftul^ 

the L%,"^ emj^Jiasiang^^ of pareiij^ 

and other adult^ fpr'hei^i^^ desirable^ • 

. behavior, ^V^*'"^ 

Take^sldes to;dgscus^; ^^'ji^i^.b shoiilc} . 

educated to earn ai fivelihoiid supporfc >' 

. himself,'"- 4\\ v' - 

. Ha\fe ;a round .table^^ of all A 

famify meit^ri rli^vm all age h 

' levels. . \.' -.^V^v % ■ ; v . - ' • V ' 

In grdup^/discuss j:iBspon^^^ edu- 
caticfhal}atiajnment$ b^^^^ 



Le^iug oppprtuniities 'for ypung diiuijreri 16 the 

home V. ' . . IV:^^:/,'^^ ■ ■ 

Siijtable ooaditi^ris la the^^ / 
Reguf at school att^Wy^ce ■ ; ; V \« k ' v 
PijSvigibn f or sclioc^ ' t : 

, Motivation to att^jity^ vj^ of 

suMe witljacapafb -v " " 

Prepare ^ieports oit bp^^ 

velopment, both in scfepl ^liid out of sahobl. ; 

'Cite exiampies pf'typi^ 

vide, opportunities;, for^^^ l^^^^: ; - ' ' 

Examine; .floor pl^hs ^<^|^ mobile 
homes. .Cite ways in - ^ 

ment (j6iiducive';'to sb^a^ diflfetent inemWis: f 

■;'*\>f the family, '^j v,^^: J":;;' v 

Discuss th^ responsibilltjf^p^f^ 
. tunitiei^ for f atfihy m^m&ers ' t<^ eiitert ain friends in the 

• PJlan, witH cooperSion of family, a.^imple entertain- 
ment for own friends tp be held in the home. 

Demonstrate how the concept of parental authority can" 
be democratically exerdsed by citing instance^, real or 
fictitious. ' ■ * » c 

Dramatize the importance of f amily members serving as''^' 
.modeli for honesty, tru'stwortHinoss, and loyalty as , 
preparaifciMfor citizensfiip* \^ * 
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; . •.. • 'c. ■■ , ■■ : Year II 

'ia smallgroups discuss ways in which families may be 
^responsible for furthering preparation for pitizenship 
* . among family members. Some of the aspects of citizen- 
ship may pertain to: . 

Exercise of the franchise by yoting 

Respect for public property 

Participatioii in community projects 

Regard for laws 
* Discussion of civic issues of concern to the family 

Summarize ways in which the responsibilities assumed 
- by -parents contribute to the development of family 
members. 



^ ^ V : ; , QUAUTY OF FAMlI^ 

■ ' * .r * : \, " » ^ (Specific Concept) - • * 

specific Objectives - - 

' Participates in activities which further qualijty bf family membership. (Cognitive — ^Application) 
^Increases own effectiveness as a family member* (Affective— Valumg) 

: ^ ' V GENERALIZATIONS ^ 

Children contribute t3/aatisf actions in family living and parents contribute to satisfactions of children. 
jLoVe, uhderstajnidingj and positive direction in the family enable a child to develop a sense of personal worth. 



CjONTENT. 



'Qa^fy <Ht Family Membeitship 



Appreciation 



SOME SUGGESTED EXPERIENCES * 
■ ' ' (Learning— Evaluation) 

Consider in round-table discussion one of the following 
questions in regard to the meaning of a family: 
Why have a f ^Mi|y? 

What difference^ does it make^Jivhether, or not, one 
\ > grows up in a family? ^ 

Indicate qualities of individual worth which may be 
expressed in the farnily. ' ' 



tarmlji 



Consideration 



Role play some .waytT'Of expressing appreciation in the 
family and how this expression may be related to feel- 
ings of satisfaction and worth. ^ 

StudentI report on opportunities they have utilized in 
the last twenty-four hours for expressing appreciation to 
family members. 

Loolc up meanings of the words, consideration , and 
kindness. Discuss in class what effect these qualities 
may have on relationships among family members. • 
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Individual Development in the Family 



Communication 



Coopeyration 



IvOyalty 



* YearH 

For a period of days, watch for "acts of consideration 
and kindness at home, in scho61, on television/ in 
comics. Report in an interesting way to the class. 

Prepare- checklist on 'Opportunities for shov/ing-con- 
\^ . si4eratJon and kindnea^ in families. Students use the 

checklist to check themselves and select one or mo^e. 

activities to carry out which show consideration for 
^fatoily members. 

List methods of communication, other than verbal. 
Play charades while' other students identify the mes- 
sages communicated. Identify these ej^amples as con- 
tributing to or detracting from the quality' of family 
living. ^ - • 

Describe problems or situations in famuies which we 
viev/ed differently by adults and youtfi. Role play v/ays 
' these diffeftences may be reconciled through discussions 
' in which youth and adults participate? ' ^; ^ 

InWcular discussion, students make statements which 
show how communipation is related to. quality cof family ' 
membership. v " V ^ 

Decide upon and carry out aSi appropriate ;!tvay to fur- 
ther cominuniqation in own, family. ^ ^ ^ 

Propose situations in which faimily cooperation seems 
to be desirable. In groups^ propose somS meahs of 
brin^g about needed cooperation among persons con- 
cerned. . ^ ' 

Cite instances of cooperation in the family and some 
effects on the quality of family living. ^ , . 

Discuss how younger 'and older family members may 
* cooperate in homemaking activities. 

Investigate terms 'loyal" and 'faithful'* as applied to 
family'jnembers. Give examples of instances iifwHich 
individuals were loyal to their families. . 

Have a round-table discussion on why one should keep 
a family confidence* Follow with discussion of ways 
fainily members may help younger children tb under- 
stand and practice family loyalty. . 

Cite examples from literature of ways family loyalty 
>has contributed to strengthening the quality of family 
living in upholding family values. . 

Sunmiarize ways in which loyalty contributes to the 
quality of family membership. , < 
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Individual Development in the Family 



Year II 



> ; THE CHILD IN THE FAMILY v 

(Specific Concept) ^ 
Specific Objectives. • n * * ' x ' « 

V Appreciates the *cliil|f ^5 a member of ^ (Affective — ^Receiving) i, 

/ Rec6gnizes,"tfie responsihility* parents have for ^he total^^development of children. (Cognitive— Comprehension) 
{; ;.Ab contributions made by the family to the development of young children. (Cognitive — ^Analysis) « 
' ^ Values the importance of a favorable ^environment on the^ development of the young child: (Affective — ^Valuing) 

: ■ / GENEBALIZATIONS .v. ' 

"Tiie famib' beais. chief f/Q^ons^^^^^ 

Principfes.of care and guidance dfthildten are learned^ 

Developmeiirof young chUdren is affected by envkonmental fac ^ 
Respomible guidance by the family lielps(^^^^ , ' 

• CONTENT V . /v'^' : . ; . 



The Child iii the Family - . , 

/ Place, of the child in the family. ; 
. ^ Significance of. the child to the^family 



ISignificance of the family to the child 



• \H^lth of the child 
*< , Nutrition ' 



ERLC 



SOME SUGGESTED, EXPERIENCES 
(Learning— Evaluation) ^ 



C!ite instances from observations in which great joy has 
been brought to a couple by the birth or adoption of a 
chUd. " 



Role play situations in which 'Children feel they are, or 
are not, highly regarded as members of the family. 

Share illustrations from fiction, news, or television pro- 
grams which show diffetent way$ children were in- 
fluenced by their families. ' : 

Cite some ways*in which parents show their regard for 
the place of the child in the family. ^ 

Engage in a question and answer session, usihg re- 
source persons such as young parents, school nurse, or 
^ other qualified persons, on the thought, "A healthy 
chUd is ia happy child." .. . 

Research current literature for information on the re- 
lationship of a young child's nutrition^ status to his 
physical and intellectual development^ 

Apply standards of nutrition to needs of young children 
in order to plan fpod for a young child, considering: 
Food nutrients needed 
Quantities of food needed 
Frequency and regularity of feedings 
, Need for introducing new foods 
.Helping child eat unliked foods 
" Between-meal foods 
Enjoyment of meals ^ 
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. Exercise, physical activity, sleep, and r^st 




aothine 



Housing 



Medical care 



Year II 



Propose vyiays to cope v/ith so|ne problems in ch^ld 

feeding: \ ' , ; . 

Finicky appetites , . 

Playing With food , ; v 
Preferences for buttle oyer cup 
Over-eating ^ ' " / 

Limited food likes \. ' * ^ ' 

Cite 'ways in which early eating habita ffl^y set a pat- 
tern for food habits in later life. 



In a nursery or at home, o^efve young children to 
realize' the relatively shoifperiods of time a young; 
-child is not moving. Find references to- support 'th(t 
need of young cfiildren'f or physical activity. 

Produce evidence of hov/ physicaV development is re- 
lated to exercise — both indoor and out-of-doors "exer- 
cise apd Test. Establish the importance of al^i^mating 
physical activity and rest for young clffl^ren. 

Consult references on the, need of young children for 
adequate sleep; preparation of children for sleep; get- • 
ting children to bed; jfegular hours for sleep. * ,^ . 

Point out relationships of thi following • factors in^ 
clothirigfor young children to ^jm" development: 
Freedom of movemeilt * 
Properly 'fitting clothing ^ / 
Protection ' . • ' ^ • ^/^ 
^ Safety^ . ; . _ . 
' Comfort- ^ ^ 

'Use garments to illustrafe features in 'children's cloth- 
ing wWch are related to health. . 



Set up criteria to minimize possible danger to a child 
froA: ^ \ ^ ; \ • - . 

Bed and bedding ' \ ' : ' 

Steps and exits'' ' - * 
Electrical outlets ' \ - • 

High chair , 

Medicine and household chemicals ^ 
Cutt^^ tools and equipment j 
Kitchen hazards » / ' * 

Others » - 

' Have resource person, doctor, or ntirse, discuss symp- 
toms in children which indicate Heed for a doctor. 

Learn to read and care for a clinical thermomeJ:er and 
the way temperature of a baby or young child is taken. 

List first aid supplies needed in a hoitie for minor iu^ 
juries of children. • ^ ^ 
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^Individual Development In the Family 



^ Environment far development 
Play ^ 
Adventure 
Creativity 
' ]Language, stories 
Behavior- 
Contacts with others ' 
]^*ample of others * 
^ Independence 

* . Discipline 



/ 



"' ..,•■■7' ^ .' 



> 

; . Year II 

Consider hpv/ the following factors are related to main- 
taining the Tiealth of the child: 

Immunization and vaccination 
. Avoidance of contagion 
' \ Regular check-ups, physical and dental 
Accuratgpreporting to a doctor , 
Establishing favorable relationship betv/een the child 
V and doctor or hospital ^ . 
Food, rest, exercise 

Investigate responsibilities of adults for providing ati 
environment for play. Give examples of toys and play, 
materials v/hicli contribute Xo^ , 

Large muscle development 

Small muscle development 

Dramatic expression . <^ 

Ima^native and creative experiences 

Recognition of qualities of objects as shape, color 

Language development 

Getting along with others ' 

Adventure 

Safety* " " 

^- Visit an educational child development center to ob- 
serve environment for play and learning. , 

Show a lilmstnp or other visual aid to illustrate fea- 
tures of toys suitable for children of different ages. 

Consider factors involved iii selecting a toy on play 
material for a child of a ^ven age. •Decide upon ^ a 
suitable item and justify choice. C^giss members maV • 
choose toys for different situadons, such'aS toys for 
trips, doctor's office, church, convalescence from £tn 
illness. 

Assemble no-cost and low-cost play materials for young 
children. Justify selections. . 

Indicate ways in which a child ' develops tfifough his 
interaction with family members and others. Some op- . 
portunities adults may utilize in creating an^a^ospheye - ' 
favorable for learning may be related to: - ^ 
Story telling and reading . 
Feeding , ' : 

Dressing ^ 
' Bathing 

Association with persons outside the family 
Conversation and laughter - 

Identify basic, emotional needs of jndividuals. Propose 
principles which may help adults cope with unmet 
emotional needs in relation to: 
' Shyness - " 

Jealoysy , 
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Individual Devisloproem in the Family . Year II 

* ' ■ . , ' * *" ■ , 
. • « , • . * ^ ~ Aggressiveness 

^' . ■ * ' " * Selfishness 

. - Difficulty in getting al6ng with others 

Fears ^ ^ ' 

. ' Temper tantrums ' • ' 

. . • ■ * ^ Reluctance to express ideas 

,^ * . • ^ * • Thumb sucking * ^ , 

• ' Bed wetting - . r 

^ t ^ Point out ages when certain behaviors are more or less 

. ' \ typical id normal development and ages when they tend 

' y to present problems in the child's development/ ^ 

' ' • Role play incidents in v/hich a young child damages an 

' * * V ' article in the home. Decide on some statements which 

^ , may serve a§ guides to adults in handling such an in- 

' ■ " ' ' , , " ^ " r ' ' Stance, . 

. . . ' " ' ^ Observe adults with children and record examples of 

^ adult behaviors that represented good or poor examples 

for children, , / 

V * Investigate ways to encourage' independence in children 

, by Adaptations in housing and home funiishings^^^ 

^ " • Bring in illustrations of children's furniture which fa- 

* * 1 ^ ' ' cilitate independence. ■ * 

0. * Examine children's clothmg for features. wlif6li en- 

0 • > courage independence in dressing. 

/ ' " Consult references to find out the purposes of discipline. 

Pojnt out difference between discipline and punishment. 
, * Observe problems of children which may require dis- 

cipline and propose ways of handling the problems so 
that learning takes place. With use of/references, com- 
pile guidelines for parents in helping children with their 
behavior. 
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Individual Development id the Fanuly 



Yearn 



UNIT EVALUATION 

Evaluation of progress toward reaching the unit objective: The student identifies responsibilities and influences of 
families on the development of faiiuly members. . - 



4^ — — 

Suggested Experience 



Representative Behavioral Outcomes 



Students project themselves into the role of parents. 

Propose influences they should like family life to 
have Ott their own children. Cite at least five types of 
influences and justify each selection. 

Indicate three responsibilities of parents they con- 
sider of high priority and justify each. 



Influences selected and responsibilities assunied will be 
related to one or mofe^of the following; 

. Individual worth ^d dignity . 

Communication among f amily member* 

Cooperation ^ 
4 Responsibility 

Loyalty . \': ] . ^ 

Family protection / 

Economic support . 

Affection and love - 

Education 

Environment for sociability 
Citizenship preparation 
Place of the child in the family ^ 
Health of^the child 

Environment^ for development ■ : 
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FAMBLY LIVING AREA— INDIVIDUAL DEVELOPMENT IN THE FAMILY 



YEAR m 



.... ... . ^^.y . . , 

' WSIT; READINESS FOR MAIWIAGE AlW PAREl^ 
► (8 weeks) " . - 

Unit Objective: Upon complfction of this unit of instruction, the student ^ill clarify beliefs concerning t^e role . of 
individuals^Lj^reparation f or marriage and parenthood. 



SPECDFIC CONCEPTS 

Concepts of ^lafriage^ 
M^riage expectations 
Engagement 
Wedding 

Readiness for Msnrridl^ 
"Age . 

Financial resources 
Emotional maturity 
Family 
Health 

• Education r 

Stability in Marriage 

Personal qualities 
Emotional factdrs 
Joint responsibility 
Professional assistance 

Parenthood > 

Privileges and responsibilities 
iCare of the expectant mother 
Needs of the baby 



HOME ECONOMICS SUBJECT MATTER 

* c? 

Family Relationships ' 

9 • ' . . 



Personal Development / 
Family Relationships 
Consumer Education 



Family RelatFonships 
Personal Development 



Persqnal Development 
Family Relationships 
Child Development 



CONCEPTS OF MARRIAGE 

(Specific Concept) / ' ' \/ 

Specific Objectives 

Assesses various concepts of marriage in relation to values held important. (Cpgnitive— Evaluation) / 
Discrimihates between realistic and unrealistic expectations concerning marriage. (Cognitive — ^Analysis) 
Formulates some reasonable expectations for marriage. (Cognitive--Synthesis) \ 

Perceive^f s^me ways m which the engagement contributes to realistic preparation for marriage* (Cognitive — Syn- 
thesis) _ " ' • i- ■ ' : • ^ •• . . * ./ • 

Becomes aware of the significance of marria^ vows, (Affective — ^Receivin^ - * 

^ Identifies ways ta show consideration for <^ers in maldng wedding plans. (Cognitive— -Comprehension) 



Individual Development in the Family 



YearlU 



GENERALIZATIONS 



Concepta concerning marriage are determined by values held important. 



Expe<:tations of marriage m^y be fulfilled over a long period of time, evolving with the growth of the maniage 
partners. 



The period of engagement may be used to reach mutual understandings concerntng marriage. 
The essentials of a wedding may be provided inexpensively. 



eONTENT . 

Concepts qf Marriage 

Marriage expectations 



'SOME SUGGESTED EXPERffiNCES 
(Learning— Evaluation) 



Interview a young married couple and a couple married 
25 years or more and/or other resource persons and 
contrast their expectations of marriage. 

Arrange a panel of mothers and fathers to discuss 

realistic and unrealistic expectations of marriage among 

youth. Arrange for rebutt^ by youth. 

■ ' ' , . . ' ' '■ 

Have report on current articles and television programs 

related to changes in family living which atfect marriage 

expectations. 

Compile a .list of statements of values in family living 
which made for "good" family relationships. Consider 
relevance of these statements to experiences of youth in 
the teen years. 

Make a survey in class ot among high schoql students 
to find out what they think about teen marriage. Identify 
stateipents as realistic or umrealistic concepts of mar- 
riage. ' 

Discuss how iiadividuals may participate in present 
family in order to acquire competencies conducive to 
sharing in maldng a marriage succeed. 

Divide class into three grdups representing: the family 
with both mother and father, only the father employed; 
mother or father only in the family and employed;" 
mother and father in family and both aire employed 
outside the home. List on chalkboard a number qf 
homemaking responsibilities. For each of the families 
characterized above^ have each ^oup decide and* report: 
how a given homemaking responsibiUty could be taken 
care of in the home and by whom; how a discussion of 
homemaking responsibilities contributes to concepts of 
marriage; and extent to which boys and girls in class* 
feel their individual developmeqt has prepared them for 
assuming homemaking responsibilities.:^ 
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Individual Development in the Family 



Year III 



Engagement 
Purposes 
Agreements 
Plans 



Wedding > " 

Significance i>f vows 
Essentials for gpod taste 
Responsibilities 



In round table, discussion, -formulate' beliefs about the 
engagement:,purposes, issues to be discussed^ length of 
engagement, and life styles, . 

Propose ways individuals day handle the engagement, 
period on the basis of some of the beliefs considered 
important. 

Identify some marks of maturity which members of an 
engaged couple may observe in each other and in them- 
selves. Plan and take steps to improve own qualities 
which contribute to readiness for marriage. 

Indicate how the decisiods to be made during the en- 
gagement period contribute to the growth of indi- 
viduals. 

Study a marriage ceremony and identify promises 
couples make in the marriage vows. Consult ministers 
for clarification of meanings. , V " 

Consider how the essentials of a' wedding are providei;! 
under various^ circumstances. Essentials, may include 
minister, place^ ceremony, invitations, guests^ clothes, 
and acknowledgement of gifts. Some of the varying 
circumstance^; may include financial resources, time^ 
location, social experiences,' closeness of family ties. 

Identify the abUities required for weddings of different 
types and sizes. 

Plan ways in which individuals need to develop in order 
to be ready to assume the responsibilities associated 
with a wedding. [ ^ ' 



READINESS FOR MARRIAGE 

^ (Specific Conc^t) 

Specific Objectives ' 

' Finds out factors contributing to readiness for -marriage. (Cognitive — Knowledge) ' , z 

Crystallizes own beUefs concerning readiness for marriage. (Affective— Organization) 
Identifies some outcomg^ which may result from readiness for marriage. (Affective— Organization)' 

GENERALIZATIONS ' 
tleadiness for marriage contributes to the likelihood of sttbUity in marriage* 

Consideration of factors associated with readiness for marriage provides bases for decision-making relative to mar- 
riage. . , ■ ^ ;''\^ ' \ : 

Readiness for marriage is a developing and growing process over which the individual may exercise control. 
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• ■ a 

CONTENT , 

Readiness for Marriage 

Age 



Financial resources 



Emotidnal maturity 



Family 



Health 





; Year III 

SOME SUGGESTED ApERIENCES 
(Learning— Evaluation) 

Identify aspects qf ' readiness for marriage which en- 
gaged couples should consider* . 

Discuss and list some of the advantages of marriage 
after the teen years. ^ 

Report on current articles relating to teenage marriage. 
' \ 

Debate "A couple doesn't need much money to marry" 
^p' or a similar topic. 

Interview young married couples on the question, "What 
effect does parental financial Sissistance have on mar-* 
riage relationships? (Both adverse and beneficial) Seek 
help from the couples in formuiating a few statements 
on the need for considering financial resources before 
marriage. / . . 

-Discuss basic differences in emotional characteristics of 
male and! female. 

Discuss and stutfjf^^he meaning of emotional maturity. 
Develop a check sheet of terms describing an emo- 
tionally mature person. Students check thenfiselves to 
evaluate their level of maturity.. 

Find out the importance of heredity to marriage. 

Discuss possible values of- being well acquainted with 
family of prospective marriage partner. ^ 

Conduct a panel on the influences families <)£ the couple 
exert upon the probable success of marriage and parent- 
hood. 

Makc'^^ports on and follow with discussion of topics^ 
such as health as a contributing factor to happiness in 
marriage, and others. 

Make a survey to deternrine local Jaws regarding tests 
for venereal disease. 

Invite health nurse to explain prfemarital examination. 

Arrange a debate on topics such as, "Every married 
Woman Should have preparation for holding a job/' 
"Every husband should have skilled training." "Both 
men .and women should have preparation for home- 
m^ng." * \ 

Have a home economist speak on Careers Related to 
Home Economics in High School or College. 



^dividual Development in the Family 



Year IK 

• ' ' - * ■ "t . 

Role play a situation in wWch parents and daughter 
discuss the need for the daughter to be prepared to 
earn her living husband aqjJ wife discuss the wife's 
desire for further education; parents and students dis- 
cuss the importance of education in fulfilling parental 
roles. ^ 

Su^inarize ways in which enrollment in homemaking 
has enhanced readiness for assuming homemaking re- 
sponsib0ties in marriage. 



Debate one ht more of the following issues in relation 
to marriage: " 

— ^Marrying a divorced perison . \ 
-^--Manying a person with an - - 

'~Marrying a person of a different education, reli- 
gion, or ethnic background 
— ^Everyone should marry. 

Set goal$ for:„own readiness for marriage. Those who 
are married set goals conducive,, to stability iiji mar- 
riage. ^ \ Y 



^STABIUTY IN MARRIAGE 

(Specific Concept) ^ 



Specific Objectives , . \^ ^ / . ^ , 

Forms judgments about personal attri^utes^^which^cpjitribute to stability in marriage. (AffectivC'-^rganizatiori) 
Analyzes ways in which responsibilities and privfleges are related to stability in marriage. (Cognitive--^Analysis) 

Becomes aware of sources of assistance available to couples -before marriage and after marriage,, (Afl^ective— Re- 
ceiving) . ' 

Recognizes relationslups between emotional factors and stai^ility in marriage. (Cognitive — Comprehension) 

GENERALIZATIONS - 

Personal qualities which contribute to stability in marriage are the qualities which contribute Jo good interpersonal 
relationships with othei^< 

Thoughtful consideration of personal attributes conducive to a successful marriage contribtites to stability in mar- 
riage. . ■ z^. \' / ; ' . ^- • ■ - ■ . ■ 

, An individuars reactions to situations: indicate a degree of emotional maturity. 

Cooperative eflterts in assuming the; responsibihties and enjoying the privileges of marriage contribute to stability in 
marriage. . * - • • 

Professional help with marital or family concerns may make a cfijitribution to stability in marriag^or couples^ who 
• realiz^ the need for assistance and are willing to seek it. 
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. IndiyMud Deyelopmerit in the Family ' - . ' ° Yijar lH 



CONTiE^ ^ ;^ ' ^ - ^ ^ " SOM^ SUGGESTED EXPERIENCES 

' V . ' 'r ^ ^ / i (Learning— Evaluation) 

Personal qualities > *^ ^ : Int^^rviev^ a ittarriage counsdor or minister on personal 

A , A ■ * ' . . qualities, which niax contribute to happiness in marri 

, * ' ;» /"^ . ' / S^e\ qualities may be consideration, cooperation, un- 

\ , ■ • , *^ \ * sem^h^ess, flexibility, and sense of personal worth and 

■^■^v.; ■■ ' '^ ''f • ^;^^dignity--.-'V ^ " ' ■ ' "... 



Plan utehearsed^ skits illustrating personal qualities 
that are admired iti family, friends, and dates. Tell why 
ttfe^e same traits or,qualities may contribute to stsibility 
■% ' ]■ \ ' t -^^ V in^riiarriage. * Devise checklist for evaluating own per- 

' • • ..5^nal quajities. 

Write an essay- on '*What I would like my husband 
(v;ife) to be like and v/hy," or '^Qualities I have and/or 
qualities I need to develop which may contribute to 
stability in Widiage" 



. S", Compile a checklist to be used by young people to de- 

• ; *V * ; *V termine whether or not they are prepared to accept the 

. v / •. responsibilities of marria^. 

" • >. ' • ■ ' . . ^ ■ ■ ' . ; / . ^ 

Emotion^Jactors - ' ' " Mafee a report on television program Or an incident 

' ' ' from literatur^i that relates to marital happiness. Dis- 

V ' cuss the evidences of emotional factor(s) which contrib- 

- uted to the happiness. o.jS6me may be: -love, security, 

^ ' > *■ belonging, sense of personal wortfi, communication, 

- X ' ' * reactions under tension. y- 

• * /. ' • ..^ Discuss the need of indi^dduaIs for freedom to release 

^* •/ tension in ihe family without loss of feelings of personal 

, ' ' worth or digtiity. . . 

' \ ' . * Compose short stories which illustrate ways emotional ^ 

/ factors afiEect the resolving of diflSiculties, by couples and 

• ^ stability in marriage. 

Joint respotisibility Role play some instances of couples working out dif- ^ 

> ferences through shared responsibilities, interests, and 

reactions to emergencies. / 

Through reading and discussion, consider bow marital 
' ^ ■ problems may be resolved through joint efforts in such 

areas as use of money> responsibility for children and « 
their care; atid other aspects of homemaking. 

Discuss' some instances of pleasant relationships be-* 
tween couples and their in-laws. Summarize some ideas 
about being a good daughter-in-law or son-in-law and 
; the joint responsibilities for families of both marriage 

partners. 
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Individual Devolopment in the Family 
Professional assistance ' 



Year in 



Several class iiiembers survey the community and re-.^ 
, port to the^grpup on local agencies and individuals who 
assist young people in jplonnitig and preparing for mar- 
riage and 'couples, after niarriage. Find out ' the types^ ^ 
of assistance rendere4^ and ^disjcuss some-siluations in ! 
which counseling with.'thcm may be advisable. - 

C6nsider how maturity may minimize ;some- possible 
.effects of the following on stabil^^ in marriage: long 
periods of separation^ liv- 
ing with parents; and marriage before, (Completing edu- 
cation. 



. J. PARENTHOOD v. ; 

(Specific Cpncept) 

Specific Objective^ - ^ ^ 

Understands indications of physical and emotional readiness for parenthood, (Cognitive-— Comprehension) 

Cites evidences of what it means to a child to be wanted. (Cognitive — Cqmprehension) 

Recognizes satisfactions generally associated with parenthood- • (Cognitive— Comprehension) 

Discovers relationships between fulfillment of needs of infants and their subsequent development. (Cognitive- 
Analysis) ^ 

Realises the responsibility of parents for the total development of children. (Affective— Responding) 

■ ■ ■ ■ ■ - ■ ■ " * . 

GENERALIZATIONS 

Between parent and child there is a reciprocal relationship upon which each is dependent. , 

Emotional readiness and physical maturity for parenthood are conducive to the welfare of both the child and the 
parents, . '/ ' ' \ . • 

Maturity is furthered by efforts of parents to help the child grow and develop toward his potential; . 

The fapily bears chief responsibility for the development of young children. *^ r 

. The development of a child is influenced by early learning experiences in the home and family. 

Principles of care and guidance of children are learned- 



CONTENT 

Parenthood 

Privileges and respolisibilities 



SOME SUGGESTED EXPERIENCES 
. (Leammg — ^Evaluation) 

i)iscus& reasons why married couples usually desire 
children* Consider factors which influence size of 
family* Indicate ways these factors are related to the 
responsibilities of parenthood. 

Investigate adoption laws. Discuss the pros and cons: of 
adoption. 
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• ■ Year In 

Provide a box for questions related to pri^eges' and 
responsibilities of motliors and fathers as parents. Elect 
a panelof students tp respond to questions. .% 

Disjuss the stalemcnt/"**Everyone has. a right ^o bo wgll 
bom and wapted.'V ^ 

Discuss the consequences of child^^bom* to immature, 
parents, ' ^ 



Role play a situation'iU which ^n immature mother^^Juts 

herself or her emotions (fear, desire for rocpgnition) 

'kbave the welfare of the- child, vj^ 

. ''^ w 
Cite sdme actions and/or attitudes of pa^^nts that.^x)h- 

tribute to happiness to chilQren,' ^ * / 

By means of imrehearsed skits, show ways parents may ' 
1^ autocratic, pennissive,Jpr democratic, in. relation^' 
emotional, mental, and social development of children* 

Investigate and report on theV relationship betvveen: 
physical readiness , of 6ne*s. body for pregnancy and^a- 
successful pr^gnancyj^ diet during the^leen years and 
the welfare of the^otlfer and thd child. ^> ' . ^ ' 

Find out and report on needs of expecmnt mbtiiers^Jb^' , 
proper food, rest, exejrcise, clothing, anci regular medi- 
cal attention* ^ ^ * . s ' \ 

Plan, prepare, and serve simple meals suitable for an * 
expectant mother who needs to control her weight; 
whose weight is approved by her doctor. / , • . 

Form fact-study groups on "Effecl^ of alcohol, tobacco, 
and drugs on an expectant moiher and hef unborn 
child." Report and discuss findings in class. 

^ Visit local health department cliiMc to- learn of services 
provided for the expectant mother and the ipf ant. 

Find out and discuss how rest and sleep, food, suitable- 
clothing, ^d other physical factors contribute to the ' 
development of the infant. 

Discuss some advantages "bf breast feeding and o( 
bottle feeding from the standpoint of health and emo- 
tional well-being of mother and child. 

Observe and practice ways of bathing, dressing, and 
feedingJJie infant wliich may attect his feelmg of se- 
curity and contribute to emotional devetopment. * 

Discuss ways in which parents^ and family may express 
love to the young child. 

Discuss infants* need for security and how feelings rf ^ 
securitymay be fostered. 



Individual Development in the Family 



Year m 

Observe mothers with yoimg children to see instances 
of instiUing a sense of trust. Report episodes which 
illustrate: * ' * 

—a child's need for encouragement and how it is 
^ven 

—child's need for consideration and bow it is shown^^ 
^ — child's need for support and how it is given * 
— a child's need to trust himself and how achieved 

Teacher give an illustrated presentation and discuss how 
family members may gain an increased understanding 
of a baby's behaviors, how he communicates his needs, 
aod how older children and adults may learn to sense 
his needs. 

Iteview at* least five .current articles published in news- 
papers and magazines which pertain to mental and/or 
social development of the young child and assess the 
principles conveyed in the articles in Ught ol principles 
found in current family living resource books^ Formu- 
late principles which geem feasible ipt parents to follow 
iii contributing to the mental and social development of 
young /children. . / 

Invite public health nurs§ to assist class with problems 
related to immumzation and recognition of signs of 
baby's illness and treatment of common illnesses of 
babies which parents may administer, 

Prepare a lijst of reliable free or low-cost resource nia- * 
terials availableior parents of young children. 
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' Individual Development in the Family 



UNIT EVALUATION 



^ear III 



Evaluation of progress toward reaching the unit objective: The ''student darifies beliefs concerning the role of indi- 
'viduals in preparation for marriage and parenthood, . ; a 



Suggested Experienees 



Representative Bphavioral Outcomes 



StJiidents give examples of ways in which a study of 
ReadifiesS for Marriage an^ Parenthood has altered, or 
confirmed their beliefs concerning the role of individuals 
in preparation for marriage and parenthood* ' 



Examples given by students wilFrelate to beliefs about 
being ready for marriage and parenthood v/hich will in- ^ 

elude at least five of the following: ^ 

fl . ^ „ , . 

Preparation for Marriage 

Marriage expectations^ 
: Age ' . ■ ■ ■ _ : 

Financial resources 

' Emotional maturity 

Family . ^/ ' 

Health^* 

Education . - ^ , ^ • • 
Personal qualities v " ^ 

Emotional factors . 
Professional assistance * 

Preparatioi^ f or Pa:enthood . 
Child rearing ^ y V 

Ways to further happiness of youflg children 
Prenatal care . 
Personal maturity 
Attitudes toward parenthood 
Behaviors and needs of babies - 
Heredity *, 
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tollLY LIVING AREiC^INDIVIDUAL DEVELOPMENT IN THE FA^LY 

^ FAMILY LiyiNG V . 

' ' UNIT: MARRIAGE AND FAMILY 

* ' V (8 weeks) ' , V 

/: • ' ' - . ^ ■ .' / ' * ' ■ ■ ' 

Unit^Obje^Jtive: Upon completion of this unit of instruction, the student will identify ways he h^3 developed and is 
' developing as a member 'of 'a family any as preparation for maa^^ 



SPECIFIC CONCEPTS 

Importance of the Family 

Prot^ecticjn >: 
Economic support 
Love and affection 
Regulation of behaviq 
Education ^' 
Environment for sociability. 
Citizenship preparation 

rerception^ of M^u^ge ^ ' ' ? 

Marriagef* expectations ^ 
Engagement'^ . 
, Wedding 

' * * ' 

Marriage Pi^paredness ^ 

. Age ^ . . ^ 

Financial resources 
Em^ional maturitj^ 
- . Famil§^ 
Health 

Education * . , 

Being a Parent « 

Privileges and responsibilities 
The child in the family 



HOME ECONOMICS SUBJECT MATTER 

Family Relationships 
Child DeVdopment 



Family Relationships 
Personal Development 



Personal Development 
Family Relationships 
Consumer Education 



t'araily Relationships 
Child Develoi)ment 
Health 

Food, ^ 

Clothing 

Housing 



IMPORTANCE OF THE FAMILY 

(Specific Concept) ^ , 



Specific Objectives . . " * ^ 

o Understands responsifeiUtieS, families have to members and members- have to families. (Cognitive— Comprehen- 
sicin) - , ' - . ^ 

Perceives significant ways in which f amily42fluc^ces^fiect family members. (Cognitive— Synthesis) 



Individual Development in the Family , > ' , • Family Living 

GENERALIZATIPNS , 
The family has responsibility for guiding all aspects of development. , ' 

•V- 

The family provides an environment for responsible individual development. ^ • ' . 

". . • ^ 

A combination of affection and control jsxonducive to development of emotiond support. ^ . ' 

Somi? of the most significant influenced on the developn^ of individuals are those exerted by the family. 



CONTENT 



SOMK. SUGGESTED .EXPERI 



Importance o£ the Familj^ 
Protection 



Economic support 



Love and affection 



Regulation of behavior 
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(Learning— Evaluation) 



Exchange ideas presenfly held concerning why the 
family has been considered the basic unit of society and 
some responsibilities of families. 

Discuss ways in which the family provides protection 
for family members in: 

Shelter . • 

Health and m^$cal care 
: Safety , 6 * 

Personal'security ' " / 

Clothing J 

Food. \ * t> 

Sanitation " . * 

Interview recently married couples to find out their 
views concerning the financial obligations marriage in- 
volves. ' • o 

Justify theMatements, "It is the responsibility of adults 
to provide for their own economic ncQds." 

^Discuss why a oouple should defer marriage and/or 
having 'children until they ban assume, full responsibility 

for their economic supports / 

/' , •. * 

In discussion, state ecpnomic factors" to bring out to 
high schc>ol students who are blinking of marriage. Tliey 
should include financr^ resources, estimated income, 
and anticipated expenditures.^ , 

Discuss importance of expressions of fondness and de- 
votion to the de velopfnen t of family members. 

Discuss the contribytie^of love and affection in the*^ 
family to the deve^ment of one's self image. 

Observe various ways in which love is manifested in 
homes. ' 

•Cite examples of individual differences among members 
of families, as a l>asis for differences in behavior. 

Discuss characteristics of families which may help chfl-* 
drenjearn acceptable behaviors. 
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iBdividual Development in the Family 




♦ ■ 

Education 

'"n -*,'■* f 

4 

^ ■ * . ' ' 

■ ; . '• - <£)" ^ . - ' : 

Environment for sociability 

■ - ■ . 



Family Livhi^ 

Role ploy situations which show reasons for parents* , 
efforts to hdp children develop acceptable behavim-s. 

State, in two sentences, own view, of a parent's sayings 
^ "I am f3ayinfe, Wo,* only because I lovp you," 

Role play situations which show how parents assume 
the responsibility for helping their children develop ac- 
ceptable brfiavior, which may include: 0 
—Differentiation between right and wrong 
— ^Regard for direction from others . ^ ^ 
— Concern for others 

—Liberty within the law * 
.—Self discipline^ ' j 

— ^Permissiveness vs. guidance , 

Listen to a juvenile authority speak in "Liberty, within 
the Law,*' emphasizing the responsibility of parents and 
othef adults for helping children accept desirable be- 
havior. ' 

Take sides ^o discuss, "Every boy and. girl should be 
educated to edm a livelihood and be able to support 
himself:*' 

Have a round table di^cussioni on the importance of all 
family members havhig respect for learning at all age 
levels. . % 

In groupsv discuss responsibilities of families for edu- 
^ cation^^j^iminments of family members* 5hare with 
the cm$s^he conclusions concerning the following 
topics: " 

Learning opportunities for young children in the 
home 

Suitable conditions in tlje home,for study * 
Regular school attendWice * 
Provision for school needs • 
Motivation to attain a level of education commen- 
surate with capabilities and in^rests " 

Have' different students prepare reports on opportuni- 
. ties for continuing development, both in school and out 
of schooL . 

Cite exampleSi.(^ype& of recreation whichiamilies may 
use in creating^n environment of sociability for family 
' members and'their friends.' , 

Examine floor plans of houses, apartments, ox mobile 
homes. Cite ways in which plans provide an environ- 
ment conducive to sociability for different members of 
the family. 

Discuss the responsibility of families to provide oppor- 
tunities* for ^family members to entertain friends in'the 
ihom^ 



Individual Development in the Family 



Citizenship pi:eparation 



, " ! ' " * Family Living 

Plan, with cooperation 'of family, a simple entertain- 

ment for own friends to be held in the'home. , % 

'■. ■ ■ . 

Demonstrate how the concept of parefital jauthprity can 
be democratically exercised by citing instances, real of 
fictitious! ' * ' . ' 

Dramatize 4he* importance of "family members serving 
as models for honesty,* trustworthiness? and Royalty- as 
preparation fQjt\citizenship, \ 

In small groups, disciiss ways in >Yhicb f amiliies may* 
be responsible for furthering preparation for *citi?enship^ 
among family members. *Some of the aspect$;tof citi- 
zenship may pertain to: . " * . 
Exercise of the franchise by voting', " ' ^ , 
Respect for publiq'property ; ^ • ' 
Participation in community projects t ^ ^ ^ 
Regard for laws i . ■ " ' 
Disctissionof issues of concern, to . tho'family ./ 

Summarize .ways in which the tespOnsibilities a$sumed * 
or ignored by parents, influence the future of their chil- 
dren. • ! ' I' \ - ^ 



PERCEPTIONS OF MARRIAGE 

. (Specific Concept) / 



Specific Objectives 



Assesses various concepts and 'customs of marriage in xelationvto values held. important. (Cognitive — Evalua- 
' Hon) . 0 * . * 

Discriminates hetween realistic and unrealistfc expectations concerning marriage.^ (Cognitive — ^Analysis) / 

Formulates some reasonable expectations for marriage. (Cognitive — Synthesis)* • ; • ' <\ 

Perceiyes- some ways in which the engagement contributes to realistic preparatidn for marriage. (Cognitive—- Syn- 
^thesi^X . ^ , v ^ ; ''^ ^ ' ^- ■ . - - 

* , Becomes aware of the significance of marriage Wwg. (Affective-r-Recemng) ^ 

Identifies ways to show' conisideration for others in ihafeing wfedding plans, v (Cognitive~--Coifiprehension) 

Identifies spme personality characteristics associated with hiappy marriage. (Cpgnitrve— Comprehension) ^ 

GEiSIERALIZATlCi^^ 

Concepts confieraing marrikge are d^teji^^ • 

Expectations of mamagd |nay be fulfilled over a long period of thne^ 'evolving with the growth of the* marriage part- 
ners. .'■■.^ / \ ■ . ' 

The periotl of engagement may be used. to reach mutual! understandings concerning marriage. 

A wedding need^not be costly. v ^ * * ' ! H ' 



ladiyidual D^vdopiaent jn the Family 
CXJNTENT ' / i . 

■;' ' ' ' ' . .. ■' ^ ' y 

JPeircepfioiis of IMtuTiage 

Marriage expectation^ 



Family .Living 



Engagement 
Purpose 
Agreements 
Plaits 



SOME SUGGESTED EXPERIENCES 
(Learning— Evaluatibn) 



Inteidiflew a'young married couple and a couple married 
25 years or more and/or other resource persons and 
compfare their; views of marriage* * 

Arrange a panel of mothers and fathers to' discuss realis- 
tic and unrealistic expectations of marriage* among 
youths Arrange for rebuttal by youth. 

' i JHave'' report on current articles and television programs 
.related to changes in family living which affecf marriage 
' expgc^tions. 

. Compile 4 list of statements of values in- family living 
' which make for "good" family relationships* Consider 
relevance of these '*§tateraents to experiences of youth 
itf tlje teen ye^s. - * ^ / 

Make a^survey in class or among higji school students 
to find what they think about *marrying while in high 
school and/or upon graduation. Identify st^tepients as 
realistic or unrealistic concepts of marriage. 

Discuss how individuals may participate in present 
family in order to acquire competencies conducive to 
sharing in making a marriage succeed. (Meirried stife 
dents or'youhg Jeachers may be ^eeded.) 

Divide class into three groups representing: the fainily 
with both^^mother and father employed; mother or 
father only vin the family and employed; mother and. 
father in the fainily and both are employed outside thp 
home. List on ch^kboard a niqnber of homemaking 
responsibilities, Fo^ each of the families characterized 
above, have each group j^iecide and report: how' a given 
homemaking responsibility "could be takefi care of in 
the home and by Whoip; how a discussion of home- 
making responsibilities .contributes to concepts of mar- 
riage; and extent to Which boys and girls in class feel 
their individual development, has prej^arbd them for 
assuming homemaking responsibilities. 

In round table "yiscussion, formulate beliefs about the 
engagement: purposes, issues to be discussed, length of 
engagement, and life stales. ^ 

Propose ways individuals may handle the engagement 
period on th'e basis of some of the beliefs considered 
important. ' 

identify some marks of maturity which members of an 
engaged couple may , observe in each other and in 
themselves. Plan and take steps to improve own quali- 
ties which contribute to readiness for marriage. 
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Individual Development in the Family 



Family Living 



Wed^g 

Significance 6t vows 
Essentials for good taste 
Responsibilities' - 



Indicate how the decisions, made during the engage- 
ment period may contribute to the growth "^of indi- 
yiduals« - 

Study a marriage ceremony and identify promises 
couples make in the 'marriage vows. Consult ministers 
for clarification of meanings. 

Consider how the essentials of a wedding are provided 
under various circumstances. Essentials may include 
♦minister, place, ceremony, invitations, guests, clothes, 
and acknowledgements of gifts. Some of the varying 
circumstances may include financial resources, time, 
location, social experiences, closeness of family ties. 

Identify the abilities required for weddings of different 
types and sizes. • - 

Plan ways in which individuals need to develop in 
order to be ready to assume the responsibilities asso- 
ciated with a wedding. 



MARRIAGE PREPAREDNESS 

. ' (Specific Concept) 

■" .. V • ' . ' ^ ■ ■ . . . ■ ■ ■ ; ■ 

Specific Objectives . 

Find out factors, cotftnbuting to preparedness for marriage. (Cognitive — ^Knowledge) 

Crystallizes own beliefs concerning preparedness for marriage. (Affective— Organization) . , 

Identifies some outcomes which may result from preparedness for marriage. (Affectiv^Organization) 

GENERALIZATIONS 

1 • - ■ ■ 

Preparedness for marriage contributes to the likelihood of stability in^marriage. 

Consideration of factors associated with readiness for marriage provides bases for decision-making relative to mar- 
riage. ^ ^ " . 
Preparedness for marriage is a developing and growing process over which the individual may exercise control. , 



CONTENT 

Marriage Preparedoess 

Age 



Financial resources 



SOME SUGGESTfED EXPERIENCES 
(Learning— Evaluation) 

; Identify aspects of preparedness for marriage which 
engaged couples should consider. 

Discuss and list some advantages of marriage after the 
teen years. / 

Report on current articles relating to teenage marriage. 

Debate, "A couple doesn't need much money ta marry" 
or a similar topic. 
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Ii^dividual Development in the Family 



5? 



Emotional maturity 



"Family 



Health 



Education 
f 



■ . ' Family Living 

Interview young married couples^ on the question, 
"What effect does parental financial assistance have on 
marriage relationships?" (Both adverse and beneficial) 
Seek help from couples in formulating a few statements 
on the need for considering financial resources before 
marriage. 

Discuss basic diSbrences in emotional characteristics'^ 
"of male and female. 

Discuss and study the meaning of emotional maturity. 
Develop a chedc sheet of terms describing an emo- 
tionally mature' person". JStudents check themselves to 
evaluate their level of maturity. 

Find out tlie importance of heredity to marriage* ' 

Discuss possible values of being well acquainted with 
family of prospective marriage partner. 

Conduct a panel on the influence f aSSlies of the couple 
exert upon the probable success of marriage and parent-^ 
hood* ./ 

Make reports on and follow with discussion of topics 
such as health as a contributing factor to happiness in 
^^marriage, and others. 
Make a survey to determine locaTlaws regarding tests 
for venereal disease. 

Invite health nurse to explain premarital exainination. 

Arrange a debate on topics such as, **Every married 
woman should have preparation for holding a job." 
**Every husband should have skilled training." **Both 
men and women should have* preparation for home- 
jnaking." 

Have a home economist speak on professional careers 
.in home economics. 

'Role play a situation in whicli parents and daughter 
discuss the need for the daughter to be prepared to earn 
her living; husband and wife discuss the wife's desire 
for further education; parent and students discuss the 
importance of education in fulfilling parental roles. 

Write statements which indicate "What I would like my 
husband (wife) to be like and w;^y " or "J know I am 
not now ready for marriage because . . 

Debate one or more of the following issues in relation 
to marriage: / . 

—marrying a divorced person 
— ^ijiarrying a person with an illegitimate child 
— marrying a person of a different education, relit 

gjon, or ethnic background ^ , 
— everyone should marry. >^ / 
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Individual development in the Family 



Family Living 



> Have a marriage counselor to talk with cl?jLSs about 
basic factors which contribute to preparedness for 
marriage. / V 

Set goal3 for own preparedness for marriage; those who 
are married set goals conducive to stability in marriage. 



BEING A PARENT 

_ . ^ (Specific Concept) 

Specific Objectives o 

*^ ■ *' > ■ ' 

Understands indications of physical maturity and emotional readiness for parenthood, (Cognitive — Compre^ 
hension) ^ 

Cites evidences of what it means to a child to be wanted* (Cognitive— Comprehension) 

Recognizes satisfactions generally associated with parendjoo (Cognitive — Coirnprehension).^ 

Discovers relationships between fulfillment of needs of children and their development. (Cognitive — ^Analysis) 

Realizes the responsibility of parents for the total development of children. (Affera^ — -Responding) 

GENERALIZATIONS ''\ - 

Between parent and child there is a reciprocal relationship upon which each is dependent* 

Emotional readiness and physical maturity for parenthood are conducive to the welfare of both the child and the 
parents. . 

Maturity if furthered by efforts of parents to help the child grow and develop toward his potential. 
The family bears chief responsibility for the development of young chUdren. 
^ The development of a child is influenced by early experience$ in the home and f amily. . 
Principles of care and guidance of children are learned. ' ^<^ 



CONTENT 

Beuig a Parent 

Privileges and responsibilities 



SOME SUGGESTED EXPERIENCES 
(Learning — Evaluation) 



Discuss reasons why married' couples usually desire 
children. Consider factors which^influence size of family 
desired. 

Investigate adoption laws. Discuss the pros and cons 
of adoption. 

Provide a box for questions relat^ed to privileges and 
responsibilities of mothers and fathers as parents, Elect 
a panel of students to respond to questions. S 

Discuss the statement, "Everyone has a ri|jit *to be 
well born and wanted/* ' ^ 

Discuss some possible consequences of being bom to 
immature parents. ■ ^ 
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/ Family Living 

kole play a situation in which m immature mother 
• puts herself or her emotions (fear, desire for recogni- 
tion) above the welfare of the child. 

Explmn how two children of the same age may differ 
markedly due to presence or absence of parental affec- 
tion and parental attention, such as communicating, 
sharing actiyiti'&, or providing for a variety 'of experi- 
ences* Indicate unplications for parental responsi- 
bilities, 

Cite some action^ and/or attitudes of parents that con- ' 
tribute to happiness of children. i ■ 

\ 

By means of unrehearsed skits, show ways parentsvmay 
be autocratic, permissive/ or democratic, in rele^tion to . 
emotional, mental, and social development of child^n* 

Study behaviors of young children that are related /to 
linmet social or emotional needs and propose ways in 
which family members may help to meet the needs 
identifiedp 

Research reasons for actions of individuals such as 
bemg shy, having frequent temper tantrums, crying 
easily, being very talkative or bossy, and getting into 
" fights, arguments, or disagreements.^ Use role playing 
; or skits to share research with class, indicating some 
possible approaches to sati^ying social or emotional 
needs identifie(|^^ 

Make bulletin boards on "Personality Needs of Chil- 
dren, Youth, and Adults*" 

List ways in which health of either member of a mar- 
riage partnership may affect parenthood. 

Investigate and report on the relationship between: 
physical readiness of otie% body for pregnancy and a 
. successful pregnancy; diet during the leen years and 
the welfare of ^he mother and child. 

Small groups,j5nd out and report on needs of expectant 
mothers for^|iroper food, rest, exercise, clothing, and 
regular medical attention. 

Plant prepare, and Serve simple meals suitable for an 
expectant mother who needs to ,COTtrol her weight; 
whose weight is approved by her doctor. ' / - 

Form fact-study groups on Vsffect of alcohol, tobacco, 
and drug^ on an expec^t mother and her unboni 
child. Report and dlscui^ findings in class. 

Discuss decisions to 4)e made by the unwed mothers 
and their responsibilities to the children. 

'Visit local health department clinic to learn of services 
prO>dded for the e^ectant mother and the infant. 
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Individual Development in the Family 

The child in the family 
Place of the child in the family 



Health of the cliild ^ ^ 

Nutrition ^ 

Exercise, physical activity, sleep, and •rest'^ 
- Clothing ■ ^ ' ' ' 

Housing . 
Medical care 




> Family Livmg 

Cite instances from observations in which great joy 
has been brought to a couple by the birth or adoption 
of a child . 

Role^play situations in which children feel they are, or 
are not, highly regarded as members of the family. 

Share illustrations, from fiction, news, or television pro- 
grams, which show different waya^^ children were» in- 
fluenced by their f^imilies. 

/Engage in a question and answer session^ using re- 
source persons such as young parents, school nurse, or 
other qualified persons, on the thought, healthy 
child is a happy child." 

Research current literature for information on the rela- 
tionship of a young child's nutritional status to his 
physical and intellectual development. 

Apply standards of nutritipn to needs of young chil-^ 
dren in order to plan food for a young child, con- 
sidering: v 

Food nutrients needed « ' ♦ 

Quantities of food needed ' 

Frequency and regularity of feedings 

Need for introducing new foods 

Helping child eat unliked foods 

Betweeh-meal foods 

Enjoyment of meals 

Propose ways to cope with some problems hi child 
feedingt 

/ Finicky appetites ■ 
Playing with food 

Preference for bottle over cup ■ ' ^ 
Over-eating , 
Limited food likes 

Cite ways in Which early eating habits m^y set a pat- 
tern for food habits in later life/ . 

In a nursery or at home, observe young children to 
realize the relatively short periods of time a young 
child is not moving. Find references to support the 
need of young children for physical activity. 

' Produce evidence of how physical development is re- 
lated tp indoor and out-of-door exercise and rest. 
Establish the importance of alternating physical ac- 
tivity and rest for young children. 

Consult references on the need of young children for 
adequate sleep; preparation^ of children for sleep; 
ge^ing children to bed; regular hours for ^eep. 
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lodividual Development in tliQ Family 



Atmosphere for development 
Play 

Adventure 
Creativity 
. Language, stories 
Behavior . 
Contacts with others 
Example of others 
Discipline ^ 
Independence 



Rir 



Family Living 

■ • . 

Point out relationships of the following factors in 
clothing for young children to their development: 

Freedom <rf movement 

Properly fitting clothing 

Protection / 

Safety ' ^ ' ■ 

Comfort 

Use garments to illustrate features in children's cloth- 
ing which are related to health. • 

Set up criferia to minimize possible danger tp^'a child 
from: \^ ^ 

Bed and beading 

Steps and exiL ^ 

Electrical outlets 

High chair 
- Toys 

' Medicine and household chemicals 
Cutting tools and equipment 
Kitchen hazards 

Others / 

Consider how the following factors are related tp main- 
taining the health of the child: 

Immunization and vacdnation 
' . Avoidance of contagion ^ 

Regular check-ups, physical and dental 

Establishing favorable relationship between ' child 
and doctor or hospital 

Food, rest, exercise 

Have resource person, doctor or nurse, discuss symp- 
toms in children which indicate need foF a doctor. 

Le^ to read and care for a clinical thermometer and 
the way temperature of a baby or younj| child is taken. 

List first aid supplies needed in the home for minor in; 
juries of children* ' ' v \ ♦ 

Investigate the responsibilities of adults for providing 
an environment for play. Give examples of toys and 
play materials which contribute to: 

Large muscle development - 

Sm^l muscle development 

Dramatic expression 

Imaginative and creative experiences 

Recognition of qualities of objects, as shapes, color 

Language development 

Getting along with others 

Adventure 

Safety . - ' 

149 

i.5a. 



ERIC 



Individual Development in the Family , Family Living 

/ * Visit an educational child development center to ob- 

" serve en^n[ronn^ent for play and learning. 

■ ■. -. ■ \\.< , . . ^ ■ ' ' 

. * " Show a filmstrip or other visual aid to illustrate fea- 

tures of toys suitable for children of different ages. 

Consider factors involved in selecting a toy or play 
material f or ia child of a ^ven age. Decide upon a 
suitable item land justify choice. Class members may 
• choose toys for different situations, such as toys for 

trips, doctor's .office, church, convalescence from an 
■ ..." ^ . ' .. , jUness,- ^ . ■ ■ V . 

q^^ssemble no-cost and low-KJost pl^y materials for young 
\ — ^ ^ ^ children. Justify selections. ' ' 

indicate ways in which a child develops through Jiis, 
interaction with family -members and others. Some 
■ opportunities adults may utilize in creating an^at- 

" mosphere favorable for learning may be related to: 

Story telling and reading . ; 

-a * . Feeding \ 

. - , Dressing . , 

' - ' / ' ' Bathing ' 

Association with persons outside the family 

^ fconversation and laught^f 

_ Identify basic emotional nei^ds of i^^idualk Propose 

» principles which may help adi|lt$ copei with unmet 
^ ' emotional needs in relation to: 

Shyness ^ 
Jealousy ' ' . 
Aggressiveness 
ii Selfishness 

; Difficulty in getting along with others 

_ * Fears 

^ * Temper tantrums 

I ^ " Reluctance to express ideas 

Thumb sucking 

~~ Bedwetting * . ' 

' Point out ages when the above behaviors are ^nore or 

less typical in normal development ^d ages when they 
tend to represent problems in the child's development. 
• . ' • ■ ... \^ ... 

' ' Role play incidents in which a young child damages an 

. article in the home. Decide on soihe statements which 
may serve as guides to adults in handling such an in- 
stance. 5^ , ' , 

Observe adults with children and record examples of 
adult behaviors that represented good or poor ex- 
a mples for children^ , 

«» * * » ' 
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In^vidual Development in the Family 



Family Living 



Consult references to find out the purposes of disci- 
pline/Point out difference between discipline cmd pun- 
ishment. Ob^rve problems of children which may 
require discipline and propose ways dE handling the 
' ' ^ problems so that learning^ takes place. With use -of 

references, compile guidelines for parents in helping 
. children with theu: behavior. • ^ ^ 

Investigate ways to encourage independence in children 
^ * by adaptations in housing and home furnishings. 

. " Bring in illustrations of children's furniture which fa- 

dlitate independence* ^ o 

' • Examine children's clothing for fej^ures which 6h*- 

' ' ^ courage independence in dressing. 

• UNIT EVALUATION / 

Evaluation progress toward reaching the unit objective: The student identifies evidences of development as a 
member'of a family and as preparation for marriage. ^ / 



Suggested Experiences 



Representative Behavioral Outcomes' 



Students cite examples of how the unit, Maiijage and 
;Famiiyy has expanded their thinkmg, helped them 
clarify their values and goals, or changed their thinking 
with respect to each of the following concepts: 
: Importance of the fjjmily ' • > 
ff* J*erceptipn of mom^gQ v ' 

Marriage preparechiess 
B^ing'a t)'a^nt^ - v 



Students indicate at least two activities pertaining to 
individual development in which they are now engaging 
which make a contribution to preparedness for mar- 
riage. ' - 



Statements sunilar to the following Would indicate 
changing ways of thinking or feeling: ' 

I have come to value my family more highly and to 
realize the many contributions that my family makes 
to my development as well as to others in the family* 

My perception of marriage is changing in that 

I now re?di^ the need for prepar?ttion for assuming 

the responsibilities of marriage^ 

I have increased awareness of the responsibility of 
the family for the total development of Children and 
other family members. 

I have a greater^ awareness of the need to study tiie 
principles of child care and guidance. 

I realize that parents need to understand the prin- 
ciples of child (development to {provide a sound basis ^ 
for decision-making in rearing children. 

The following student activities are suggestive of the 
types that may be cited: 

Contribute to the solution of a family problem. 

Engage in an activity designed to increase family • 
cohesiveness, ^ 

Develop and carry put a plan for enhancing the 
realization of one's potential in physical, emotional, 
social, or mental development. 
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MANAGEMENT IN THE FAMILY 
OVERVIEW 



Management is an increasingly important factor in the operation of households, as family living undergoes con- 
"tinuing change. Some changes affecting the family include employment .of vvomep outside the home, increased ac- 
tivities of family memhers, alternative procedures in attaining desired goals, availahility of time- and labgr-savers, 
standards of living, and relative scarcity and/ or high cost of household employees. Management facilitates accom- 
plishment of honiemaking tasks^so that needs of the family 'will be met and individuals will be able to pursue a 
variety of interests. . 

Management in the Family focuses on determining values and goals, making decisions, planning, making effective 
use of resources, and determining appropriate action. Intellectual abilities in 'the performance of homemaking re- 
sponsibilities constitute a major emphasis in the units. Students will be helped to reali^ that an orderly and well 
organized environment contributes to positive attitudes toward work in the home and attendant satisfactions}. inter- 
action among family members in working out management practices is an underlying objective. 

The units in Management in the Family give prominence to the application of management principles to different 
. as]f)ects of homemakmg. Management requires knowledge of efficient methods of performmg homemaking tasks and 
skill in performance of these tasks. Experiences in the linits provide opportunities for developing homemaking skills. 

Full awareness of the place of management in homemalipg furthers the realization that a completed homemaking 
task is significant to the extent that it makes a contributiclTto satisfactions in family living, ' - ' 
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aiANAGEMENT THE FAMLY 



SPECIFIC CONCEPTS AND CONTENT 

Sixth Grade PERSONAL MANAGEMENT— ORbERLINESS : . 

Ordediness .l..... ^ - v 

. Management for orderliness . ' 

Rewards of orderliness 
Effect on family living . 
Effect on personal development 
^ * Safety - / ■ I 



Seventh Grad^ PERSONAL MANAGEMENT— ORGANIZATION 

, Oiganization , 

Planning • , 

Activities ' 
Duration, frequency 
. Sequence • 
- Decisions * 
Personal goals 
"* Alfernatives 

Evaluation and adjustment ; 
Action 
" - Satisfactions 

- .. . * - ■ ■ " 

o Leisure time > 

Family relationships * * 

. Self esteem 

Year I MANAGEMENT OF PERSONAL RESOURCES v 

Blements of Management 

Values, §oals, standards'- / . 
Resources - ^ * : ' 

' Personal and. falnily interaction 

SIdps and Abilities in Management ..,.„7....»...... 

. Efficient procedures in food maqa^ment ' 

o . ' Management of facilities * ' 

Location of equipment 
Equipment for job 
Use and care of equipjnedt 
Management of time 
* • : Work simplification ' 

. Work schedule or plmi 

• ..V Management of foods and meals 
r ' M[anagement of self ' . -r - 

Efficient procedures in clothing .manqjjpment o 
ydue of 'Construction 
E<iuipment selection 
• 'V Pattern selection 
■ Fabric selection 
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Year n 



Yearlll 



ERIC 



Work habits / _ " 

Pattern vse , * . • \ 

^ MaeWne operation A 
•; Marking ' - ' • - " 

Constiruction processes ^ ' \ 

Efficient procedures in housing nianagement 
. Gare of own toom , \ " 

Storage • • * 

' Safety ; \ ' -r^ ^ 

Houselaojd repairs 

CaJre of thehduse 

Equipment and supplies fl>r cleaning : * 
Efficient procedures in laundering . : ^ « . ; ^ * 

Sorting 

Repairs ' . • ' 

Handwashing : . . » 

Machine laundering ' ^1 
Han^flg or drying ^ 
Folding 

' 'Pressing (or, occasionally, ironing) 
: Hanging ' ^ 

Storing 

MAi^AGEMENT OF FAMILY RESOURCES 

Space Management , ' ^ *-v 

. yj/ork areas^' p * , 
. Storage areas . 
Family living areas . ; ^ 

Rest and privacy areas ^ ^ V \ . 

Work SijnpUfication :.. 

J Tools, equipment, and supplies . . 
Time- and labor-savihg equipment • and products 
Techniques and methods.- " . 

Elimination pf tasks ; - / ' _ * . 

Physidlogical Considerations .:L....:. 

Strength, energy, fatigue ' 

Rest and relaxation x 

Sanitation 

" Emergencies — ^Illness,^ first aid 

•. ■ ■ • - . ' '. / ■ 
. Psychological Considerations L :.. 

Satisfactions ' - ^^^r 

' Mental health ^ ^'^^r? — * 

. MANAGEMENT FbR THE YOUNG FAMILY 

Satisfactioiis v ■ 

Family stability 

Goal achievement ^ > - ^ ^ ' 

Cooperative decisions 
Flexibility and adaptation 



Resour^fuljiess • 

: Homomaker—wage earner 
Roles of fmnily mmtars . 
• Interests ondrasoiircQs 
Attitudes toward homomakiog * 

HomemakiDg Responsible 

Management arid health 
.Management and illness . 
Management and recreation 
Management and child'^en \ 
Spape for children 
Care of children' • 
Management and family housing 
House care 

Care of flowers and plajits 
Yard care 

Location o£ home ' 
Management and family clotWng • 

ClotbingWlection 
• Construction 

Clothing care center 
Management ^nd family food 

Shoppmg arid storage 
. Essential equipmi?^^ 
Food preparation 
Food for unexpected entertoJning 

Family Living MANAGEMENT IN HOMEMAKING 

tJndorstanding Management 

Values, goals, standards 
Management process 
. Resources 

Bsrsonal and famifj^teraction 

Functional Work Proc^dnres 

"Valumgtime 
Reducing work - 
Organizing for tasks 

Managerial Resonrces 

^ Homemaker— wage earner • 
Roles of family members 
.\y Interests- and reso^'feis • 

Attitudes toward homemaking , 
r : Satisfactions 

/ 'y\ ■ ; , Mental health 

'■■ \ .... '';;,;Ms^ .V. 

^ Routine.attention ' 

iSpecial atten^on 
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. r iSpageforcliildren - 

Caie of chfld outside home ■ 

• Management aj)d family housing 

* - r House care 

deaning equipment and supplies 
* Storajgo ' 

■■■^'v Safety; . - [ - , . 

Household repairs 
Management and faiidly clothing 

Cohstruction „ - 

Ca:!^ ^' ^ * 

X^iundering 
ManagiMU and family food - 
*^ s> Shopping and storage 

Essential equipment • 

Food preparation ^ 

Food for unexpected entertaining 
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FAmhY UVING ARE4 

P^;^^^ • SIXTH GRADE 



IN THE FAMILY 



UNIT: PERSONAL MANAGE1N|ENT-~0RI>E]^INESS 

(6 weeks of 18-week course) ^ 



Unit Objective: Upon completion of this unit, the student will improve personal management practices througjh 
orderliness. ' 



SPECIFIC CONCEPT 

Orderliness 
Management for orderliness 
; Rewards of orderliness 



HOME ECONOMICS SUBJECT MATTER 

Housing^ , 
Clothing 

Personal Development 
Food. 

Management 



ORDERLINESS 

*C ^ (Specific Concept) 

Specific Objectives 

Appreciates* the contribution that orderliness malces tq management. (Affective — ^Receiving) 

^- ■ ■ ' 

Applies principles of orderliness as a means of improving personal management practices. (Cognitive — ^Appli- 
catioii) - 

. ■■ ' . . / - ■ . 

o ' GENERALIZATIONS \ 

Establishing orderliness and maintaining orderliness contribute to effective use of an indivijGal's time and effort. 

Through analping and assessing convenience factors, changes may be effected which confa^ute to improved personal 
management practices. 



CONTENT 

rOrderlinesis 

Management for orderliness 




SOME SUGOpfrED EXPERIENCES 

«..^.^(t^"anung — ^Evaluation) 

List j^sonal belongings which can/h|^f| ftt^^prderly 
or d^rderly manner. Demonstrat6P^& 

/ ^ ' 

H#e a contest in which students place basic utensils 

infunit kitchen as quickly as possible in order and in 

darrect place. 

In groups of two, students go through or look around 
^he department and cite instances of orderliness and 
disorderliness. ^ 

[Conduct^ "orderliness experinient" Note tim^lr. 
^ quired to leave class when belongings are ordej^^fdis 

J'^^rderly. ^ ' 
Arrange different areas in the homemalMi^epartment 
to illustrate neatness, convenience, and^ouping. * 




Management in the Family, 





Rewards of orderliness 
Effect on family living 
Effect on personal development 
Safety 



Gr^de6 

Select areas of bedroom that could be made more 
orderly. Students make and carry out a plan iri: this 
room and report to the class their reactions and* those " 
of family members as a result of having a more orderly 
room. . " 

In a simple clothing construction prefect,- ehiphasize , 

|magement practices, such as keeping small sewing 
equ^^iai^ together; using pin cushionj pinning or ty- 
ing toget^Ei^e left-over njiatefial; returning folded pat- 
,teni pieces; to OT*^pe; keeping threads and scraps off^ 
the floor; keepingwork free, of wrinkles; and other 
practices of orderliness. \ • 

Role play the value of arrangement^ ^nd ne£Ctness in 
storage of clothes, such as putting away after use; as- . 

^sgmbjing at night what will be needed for next day; 

, and sorting out garments that need to be cleane44>f./^ 
repaired^ " - 

Demonstrate, in groups, arrangement of school mate- 
' rials, grooming aids, records, and clothing to achieve 
orderliness. 

Demonstrate how orderliness in use of small kitchen 
equipment and supplies saves time- in the preparation 
of foods, such as: iced tea, cookies, sandwiches, and 
pizza. ^ ' 

Compare two ways of performing a task to illustrate 
how orderlmess contributes to good results. ^. 

Give examples of some effects of orderliness on family _^ 
living. ' " • 

Cite examples of how keeping belongings in order saves □ 
time and frustration and contributes to safety. .J: 

Role play ways in which orderliness can make for a 
happier home. Some topics may be: 

Getting ready to go to school , ^ ^ 

Sharing a bedroom or bathroom 

Preventing accidents 



UNIT EVALUATION 

Evaluation of progress toward reaching the unit objective: The student improves personal management practices 
through orderliness. 



Suggested Experiences 



Representative Behavioral Outcomes 



Students explain in writing at least one improvement Students' responses would include one of the following: 
in being orderly that they have made of that they are .. . 

majking. 



Arranging articles in orderly way 
Grouping like articles 
Pxacticing neatness 
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FAMLY LIVING AREA— MANAGEMENT IN THE FAMILY 

SEVENTH GRADE 

* UNIT: PERSONAL MANAGEMENTS-ORGANIZATION 

^ (6 weeks of 18-week codrse) 

Unit bbjeetive: Upoa completipn of this unit the student will improve personal management practices through 
^ orgaiiization. > 

SPECIFIC CONCEPTS 1 ..^--^ — ^ — — 



Organizsitioii Housing 
Planning Clothing 

Decisions \ ^ . . , Foods- 

Satisfactions * Leisure 



-Family^elatiosships 



Personzi Development 
Management " 



ORGANIZATION 

. (Specific Concept) 

Specific Objectives 

Recognizes organization as an aid in management. (Cognitive— Knowledge) ^ 
Develops and uses a plan for organization of some personal activities. (Cognitive — ^Application) 
- Becomes aware of satisfactions which may be derived froifi organization. (AlfectiveJ— Receiving) 

GENERALIZATIONS 
Organization facilitates accomplishment of tasks and contributes to satisf actions* 



CONTENT " 

Oiganinitioii 

Platming 
Activities 

Duration, frequency * 
Sequence 



SOME SUGGESTED EXPERIENCES 
(Learning— Evaluation) 

Lis£ some home activities pelf ormed. Organize list to 
show those performed regularly and those done occa- 
sionally. Dedde how frequently the different tasks need 
to be pertoitoed, the time required, and the sequence in 
which the tasks are to be performed. ' 

Evaluate a few classroom or home tasks in terms of 
their being organized. Divide^ class into small groups to 
discover tasks that may have been better organized. 

Note organization of areas in the department for foods, 
family living, study, and clothing activities. Report 
examples of organization for a particular task. / 




. 161 

leg' 



-Management in the Family 



Decisions 
^ Personal goals^ 
""Alternatives 



* Grade? 

Prepare simple foo^s, concentrating on factors in- 
volved in organization. 

Demonstrate in a simulated experience, the cleaming 
ot a room. Indicate how organization made a contribu- 
tion to getting the task accomplished. / 

Make an individual plan for before school activities 
"tnd/oT Saturday activities for a week, considering the 
time required, how often the activities* are performed, 



Action ' 



and the sequence ofactivilies. ~ 

Select one activity with which all students are familiar, 
for example, washmg dishes. Demonstrate washing 
dishes. At each step, ask students for other ways of 
accomplishing the step. With succeeding steps, evaluate 
^oice prevlQuslyjaiade^JOisais&^uccfiss^ 
pleted task and decide upon and use the preferred 
technique or action. Apply the process in arriving at 
a decision on similar homem^ng tasks. Report re- 
sults. ' , , . ^ 

Decide on some of the essentials of organization, in- 
cluding assembling and arran^ng equipment. 

Organize cleaning equipment and supplies needed to 
care for own room to increase efficiency in cleaning. 

Assemble and organize articles needed^n care of cloth^ 
ing. Indicate how these contribute to efficiency in care 
of clothes. . " ^ 

Make efficient preparation for construction of a simply 
sewing project, including securing needed supplies on 
one shopping trip, selecting project within ability"* to 
construct, being ready to begin project at designated 
tinle^ developing skills and -abilities in^ use of pattern 
and machine, and basic construction techniques. 

Set up a plan for making a simple sewing project in 
two weeks. Construct the project. Evaluate manage-^ 
ment practices. . ^ 

Cite instances from this iinU in which organization for 
better management resulted in increased time for leis» 
inre. 

Role play family situations in which goo^ organization 
or poor organization practices had an effect on relation- 
ships among family members. 



Satisfactions 
Leisure time 
Family relafionships 
Self esteem 



Have a session on "I feel good when 



in which 



students make statements on how they feel about satis- 
faction gained from organization for work (or play). 
This could be followed by an "I feel terrible When . * 
session. 



Management in the Family 



Grade 7 



UNIT EVALUATION 



Evaluation of progress towarji reaching the unit .objective; The student improves' personal management practices 
through organization. 



Suggested Experiences 



Representative Behavioral Outcomes 



Students report orally or in writing one or more ways in Evidences of improved management practices will in- 
which personal managejnent practices have been im- elude one or more of the following: 

^xov^^m^Gi^^^onT^ •0'' - ""^ Planning 

Deeisioiis 

Assembling and arranging supplies and equipment 



t 
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FAMILY LIVING AREA— MANAGEMENT IN THE FAMILY 

YEAR I 

*■ . . . 

UNIT: MANAGEMENT OF PERSONAL RESOURCES . 

(14 weeks) . ^ 

Unit Objective: Upon completion of this unit of instruction, the student y/ill make effective use of some manage- 
. ment practices. 

SPECIFIC CONCEPTS \ HOME ECONOMICS SUBJECT MATTER ' 



Elements o£ Management Management 
Values, goals, standards ^, Family Relationships 

Resources ^ 

• Personal and family interaction 

Skills and Abilities in Management Management , , 

Efficient procedures in food irtanagement Foods 1 

Efficient procedures in clothing management • . Clothing 

Efficient procedures in housing managetnsent Housing 

Efficient procedures in laundering " * ^ 

\ ' ^ ' . . 

• ■ ■ ! . " .. - " ■ ■. ■ 

ELEMENTS OF MANAGEMENT 

> (Specific Concept) . - 

Specific Objectives 

Interprets the meaning of management. (Cognitive — Comprehension) 

Is aware of the relationship of values and goals to management. (Affective — ^Receiving) 

Participates in clarifying values and goals in relation to use personal resources. (Affective— Responding) 

Is aware of influence of standards in management practices. (Affective — Receiving) / 

Recognizes resources related to management. (Cognitive— Knowledge) ^ 

Examines ways in which use of personal resources contributes to realization of personal goals. (Affective — ^Valu- 
ing) . 

Uses one or more resources in personal management situations. (Cognitive-^Application) 

Appreciates the relationship between management or lack of management 6i personal resources and family inter- 
action, (Affective— Receiving) ^ - - . 

/ . ■ •■ ■ . . 

GENERALIZATIONS . ' 

Individuals differ in resources available and priorities in use of resources. [ 
Perception of available resources enhances the management potential of individuals. 
Values serve as guides for developing goals. 

Clarification of values, goals, ancl standards contributes to satisfactions in use of personal resources. 

... '■ . d . • 

. . * ' ' • 164 ^ , ^ , 
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Management in the Family 
CONTENT 

El&mente of Management 
Values, goals, standards 



'3 . ■ 



Resources 



ERIC 



^ Year I 

SOME SUGGESTED EXPERIENCES 
. (Learning— Evaluation) 

Define mid give e;icamples of values, goals, and stand-^ 
afid$ they relate to management. Share definitions 
tOj^Iarify terminology; through class effort arrive at a 
meaning for each of the terms. • 

Identify values which may be reflected in the^foUov/ing 
situations related to management: 

— ^Inviting guests for dinner at 6:00 p,m. and serving 
dinner at 8:00 p.m. 

— ^Making plans to be away from home when addi- 
tional help is needed with some Special job that 
ne^ds to be tioner-™" -~ — ~ ~ — — ^ 



— Volunteering to assist with a family project.* 
— ^Making plans and preparing^ f or a special family 
' occasion. • 

Role. play situations which illustrate how management 
varies because of values held by different individuals. 

U§ing a film; story, ease study, or example discuss ^he 
goals and resources involved and their use in achieving 
a desired end in management. ^ 

« 

Relate feelings about management to certain values or 
goals which, are regarded as important. 

Cite illustrations of common household tasks, which 
point out examples of standards. Identify some stand- 
ards which can or should be flexible. 

Discuss, how the standards of a family might differ 
according to circumstances. 

.—Mother does or doe/not work outside the home."* 
^ — number of small children in the family 6x mostly 

teenagers in the family. ^ 

■■ . '\. - 

Discuss meaning of management through examples of 
lack of management in people's lives, such as, "He is 
always late because . 

Look at examples in which individual and family goals, 
values, and standards may conflict. Propose in groups 
some solutions. • 

Identify own resources, .such as, health, energy, time, 
knowledge, abilities, skills, interests, attitudes, com- 
munity, resource people, personal and family relations, 
cultural heritage. Cite ways: each of the resources may 
facilitate management. 
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Management in the Family 



Personal and family interaction 



■ ' • „ ; Year I 

Consider attitudes as a resource which may have a 
positive or negative influence in management. Discuss 
how *Svanting^' to do something helps a person to do 
it. Cratrast the effect^^of "hating the job" and *'ea- 
joying the job" on accomplishments* ■ • 

Invite a homemaker who is successful in management 
to speak' to the class on the Telatioflship between "kno^- 
how" .and the ability to manage. 

Cite examples of effective attd. ineffective use of re--- 
sources which may occur in the malnagement of personal 
and family resources, !ncludin;g use' of homemaking 
abilities, time, leisure, and Intellectual ability; 

Role play situations in which a family discussion re- 
sults in eflBcient use of. resources* of different family 
members. Show hov/ interaction of family members 
may be an asset. ^ 

Cite examyples of cases of family' ^responsibilities not 
carried ouf effectively because of lack of family inter- 
action. . * ' 

Plan an activity which involves family members. Re- 
port ihe results -of the activity from the standpoint of 
management, such as how family members planned and 
worked together. • ' " ^ 

^-^^an individual activities to be carried out at home 
which are designed to make m^e effective use of own* 
resomrces in management^ . o • 



SKILLS AND ABILITIES IN MANA^M^^T 

(Specific Concept) . * ^ 



Specific Objectives - . ^ . 

«■ 

. Recognizes that application of the principles of management facilitates accomplishment of homemaking tasks. 

(Cognitive-Comprehension) ^ o " 

Acquires skills and abilities needed for management in homemaking activities. (Cognitive — ^Application) 

Becomes aware of the relationship between skills and abilities in homemaking and management. (Affective — ^Re- 
ceiving) • 

^ ' GENERALIZATION c 

Competence in homemakmg skills and abilities increases satisfactions gained from managing honaemaking tasks. 
Modem family living necessitates eflBicient performance of tasks in^^homemaking. 
Reasonable competence In homemaking skills and abilities is basic to management. 

166 .: 
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Management in ths Family 



Year! 



CONTENT 

Skills and Abilities in Management ^ ' 

Efficient prcx:edures in food management 
Management of facilities • , 
Location of equipment 
Equipment for job x 
* '^Use and care of equipment 




'4 



Management of time 
Work simplfecation 
Work schedule or plan 



SOME SUGGESTED EXPERIENCES 
(Learning — ^Evaluation) 

Identify work centers in the kitchen and items of equip- 
ment in e^h. . 'r 

A^^emble equipment needed for using recipes for dif- 
ferent foods. Students return equipment to proper 
places. After students become familiar v/ith placement 
of equipment, the teacher moves some item s of eq uip- 
'mSF'SmSeipitr^ some"" 
of which are in designated places, others are not* Note 
time saved by correct placement of equipment. ■ . , \ 

' Rearrange small equiptnent^t home for more efficiency, 
^ Report results of changes made in each v/ork center. 

Select equipment for jobs such as: 
Making bread crumbs 
Dicing celery or cubing meat 
Paring potatoes 

Watch teacher demonstration of table setting and note 
effect of location of- storage of table appointments on 
efficiency, / ' 

Set tabl& for dii^erent menus employing efficient pro- 
cedures. 

Observe demonstrations on the use and care of large 
and small items of kitchen equipment. Show hpw effi- 
cient use and care of equipment are related to effi- 
ciency. . ^ 

Find out about and practice caring for equipment and 
surfaces in the kitchen, including range, and refrigera- 
tor, toaster, and ' dishwasher. Discuss advantages of 
frequent and regular care. 

Carry out new experiences in use^ and care of^ kitchen 
equipment at home and at school. 

Dejtnonstrate efficient procedures in dishwashing using 
different facilities: dishw^sher^ sink or sinks,^ or dish- 
pa^s. . ' , 

Analyze menus from the standpoint of work simplifica- 
tion. Considering ways to minimize time and energy 
involved. 

Set u^ criteria lor evaluating management practices in 
meal preparation.^ Use in evaluating meals to be pre- 
pared. 

Develop a time plan for preparing and serving simple 
menus within a given period of time. - . 



Management in the Family ^ 
« 

Management ot foods and meals 



Year! 

Study recipes and identify principled of/cookery in- 
volved in preparation of foods such as: I ■ / 

Salads . . . f 

Fruits " ' / 

Vegetables, cooked / , « 

; Custard 

Wfjite sauce or gravy ^ o 

Pudding * 

Meatfe ' ' 
Cheese and eg g dishes . . 



Management of self 



Breads 

Demonstrate in class preparation of &ods which in- 
volve essential techniques of measuring, mixing, and 
cooking. 

Using principles of cookery, prepare at least two foods 
in each of the basic food groups, ' . 

Store a weel^s supply of groceries, including not only 
where, and how stored, but dso how to prepare for 
storage. . 

Prepare^ seveicai individual foods, and cbntinue the 
preparation until ap^ acceptable level of proficiency has 
been reached. Both in-class and out-of-class j^repara- 
tion is needed* , ' ' , , 

Plan, pr^p^are, and serve simple meals which utilise 
some of the principles of efficient'food management. 

Role play situations whercv thinking or lack of thought 
in food management makes a difference in: product, 
time required, satisfaction derived, and contribution to 
own devdopment. Summarize the import^t points^ 
brought put, as to the relationship between thinking 
and effective management. ^ 

Using the £[dage, "An ounce 'of prevention is worth a ' 
^ pound of cure,*' list ways to further safety and cleanli- 
ness: ^ ' . 
— around the range ' 

: — ^when using knives ■ ^ 

—when using electrical appliances 
— ^when cooking pork / * . . 
•-^when storing food * . 
. ' — through persbnal cleanliness ^ ,n 
--^thrbugh what one wears in the kitchen 
— through control of insects 

Report on emcient -procedures in food management 
used at home. ' . ° . . 
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^Management in the Family 



Yearl 



EfiScient procedures in clothing management 
Value of construction * ^ 
Equipment selection • 
Pattern/selection 
Fabric selection. • , . 
Vfoxk habits * * 
Pattern use 
Machine operation 
Marking / 
Construction processes 



L 



I 



Consider some management decisions to be made re- 
garding buying clothing as against constructing cloth- 
ing. 

^ Conduct Siscussion and study session on sewing equip- 
ment and'stlpplies needed for efficient management. 

' Explain how the following relate to good management 
in clothing constructiop: kind and size of needle, piijs,. 

* shears, thiniible, and thread; measuring tape, marking 
equipment and supplies; needle threader, hem gauge; 

,^^eam^tipper;4diLCushioat-^„ . 

,Cbrfsider hov/ .pattern selectionlrh'ay facilitate manage- 
ment in clothing construction/ Considerations may 
include: limited time for constructJbn, contribution to 
development of basic construction skills, minimum pat- 
tern alterations, fabric which is easy to handle. 

Develop criteria for selection of fabric v/hicK facilitate 
construction. ^ 

Develop a shopping list for supplies needed few: making 
a garment, and justify the desirableV^actice of making. 
all^selections at one time. - ' - ' . 

Set up some criteria for good management practices 
relkted' to eflScient ,v/ork» 

Concentrating on own^vork " - 
^ Increasing independence 
^ Keeping work area and tote tray neat and orderly 
Working at ai^able and keeping* work on' the table, - 
except when stitching at machine. 

Make plans for efficient management .in construction 
and develop a progress chart which will enable students 

* to complete garment in as short a time<:as possible, by 
working both at school and at home. ^ . * / 

Cite ways in which the following are conducive to effi- 
ciency in construction: . - 
Ability to read and use. pattern envelofie and guide 
' . sheet , . ' ' 
Transferring pattern markings correctly 
Preparation, of pattern and fabric ' 
Ability to operate sewing hiachine independently 
Keeping pattern and garment free of wrinkles 
Washing hands before beginning construction 
Preying seams before crossing another seam 
. Organizing work to do as much stitching or pressing 
at one time as possible , 

Construct garment using efficient procedures. . 

Individual students record good management practices 
used in construction and good naanagement practices 
observed in the class. . ^ * " 
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Management in the Famil^ 

Efficient procedures in housing management 
Care of ov/n room 
Storage . ■ 

■■ Safetju :" . . 

Household repairs ^ 
Care of the house ' . 

Equipment and supplies for cleaning . 



Year I 

^ Participate in round table discussion of the cleaning 
jobs in ov/n rooms v/hich are affected by management 

procedures. , 

■ ■ ■* 

Bu2a on: "Attractiveness in surroundings contributes to 
efficiency'? and "Color affects one's efficiency/' Relate 
this to own bedroom, classroom, and other rooms. 

Consider relationship of activity C(^ters in b'edropm to 
each other and make a change which may increa^se con- 
venience. ^ o 

Develop criteri a well ligjited room for reading, 
study, storage, and grooming areas. Evaluate lighting 
in ovm room and make at least one improvements Cite 
ways lighting contributes to efficiency. 

Plan demonstration or exhibit on types of storage, prin- 
*ciples of storage, sifnpje storage helps, and ways to im- 
provise for efficient' st6r age. ^ . 

Role play ways in which well-planned and orderly 
closets or dresser drawers contribute to efficiency and 
satisfaction. | ^ 

Conduct a survey to find out all the accidents that have 
occurred in own home and homes of others. Summarize 
tj^es of accidents and where accidents occurred, De-* 
velop;a safety code to share with own family and 
families surveyed. 

Discuss: "^^^^^ of 'safety hazards contributes to 

efficiency and accidents impair efficiency.'' , . 

. Select individual projects to eliminate accidents in own 
home. 

Practice niaking sim^^^ household repsurs, such a^ re- 
setting a circuit breaker, using plunger in ^sluggish 
■ drain, fnakiifg cffesser drawer pulls secure, replacing a 
blown fuse. 

► Study and practice efficient procedures in performing 
tasks in the care of the home, including furniture, fur- 
* nishings, finishes. * 

Examine and evaluate various types of cleaning equip- 
ment ''and supplies and the contribution each makes to 
efficiency in care of the home. 

Set up a plan for caring for own room at home. Report • 
to, class progress" made in reducing time required, and 
increasing efficiency. • ^ 

' Make a plan for daily and less frequent ca^e of the 
home economics department j using efficient methods, 
supplied, and equipment. • . ' 
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Managsmsnt in the Family 



Year I 



jElBcient profcedur^s in laundering / 

^Sorting ^ 
■ ] ■ Repair^ - - ■ ■ - . •-, - • 
:^ Hand washing * 

Machine laundering 

Hanging or drying 

Folding 

•pressing (or, occasionally, ironing) 

Hanging 

Storing / 




Propose ideas for convenient' locations for' storage of 
cleaning equipment and supplies and desirable organi- 
zational practices for cleaning. Try out ideas at home 
and in home economics department. Ikeport results,^ 

Make plans for responsibilities that jpay be assumed 
for keeping home safe and heaUhfuh ' * \ * 

^ . Obsci^e teacher demonstration which takes a typical 
family laundry from the hamper to the line or dryer. 
Included are a pair of *'good" hose, a sv/eater, a drip- 
dry dress,, and so on. A form could be used by each 
student ,on which the steps in laundering are given. On 
the left side of theJorm,.the students could list some* 
points for efficient management; on the right, some out- * 
comes of poor management. , 

Find out when and how to use bleaches, fabric soft- 

eners, detergents, and spaps in laundenng, 

* * » ■ 

Consider v/ays to eliminate of minimize work in laun- 
dering by: 

Removing items from dryer immediately and folding 
or hanging 

Hanging and folding sheets and towels to mininiize 
v/rinkles ' ' 

Demonstrate correct, methods and practices in washing, 
pressing, ironing, folding, or.'han^ng of commonly 
laundered items, such as: , . 

Drip-dry garment 

No-iron pants 

Sweater - . ' ' 

Sheets and pillowcases - 
Towels 

Shirt ' r ^_ 

Socks or hose 

Lingerie , »• 

Select and carry out an individual project in some 
aspect of laundering. ' 

* #. 
Clarify ways in which skills and abilities contribute to 
efficiency in i management 

■ i . \ ■ - • ' ■ 
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; MaBagem^nt in the Family 



Year I 



UNIT EVALtJATION . ' 

EYaluadon bf prdgress toward reaching tKe unit objective: The student makes effective use of some management 
practices. . ' •» , 



Suggested Experiences 



Representative Behavioral Outcomes 



•Students describe individual projects and/or the de- 
velopment of skills and abilities during this»;'^unit, which 
have contributed to effective management • in food, 
5> clothing, housings and/or laundering. 



iStudents cite examples of elements of manageiheht 
whicK haVe etffitlaled them to derive satisfacticms from 
decisions related t^map^^j0j|aj:SYhicli were made diir- 
ing this unit.; ' ^ \ c , ^ 



/ 



Descriptions would include five of the following: 

A planjtor Vork 

Work simplification 
. Orderiy arrangement/' v. 

Convenient arrangement 

Skills and abilities in management 

Selection and use of equipment best spited for the job 

Thinking through arid keepuig mind oii work. 
- Safety ^ 

E^amptes cited would relate to at least three of the ele- 
ments of management: 

. Values . V " 
Goals ^ ■ . . 

• Standards . . ' 

Resources : V . • , , ^ * 

Personal mid family interaction • ' 



FAMILY LIVING AREA-^MANAGEMENT IN THE FAMILY 

YEAR II 

UjSIT; MANAGkMENT OF FAMILY RESOURCES , 

(l'2 weeks) 



Unit Objective: Upoiji completion of this unit of instruction, the student will develop competencies which contribute 
to management of family resources; o ^ 



SPECIFIC CONCEPTS 
Space Management 

• Work areas ** . ' ^ 
Storage area 

Family living areas . . * 

Rest and ]privacy areas • * 

Work Simplification 

^ Tools, equipment, and supplies 
Time arid labor-saving equipment and products 
' Techniques and mefhods * 

* o Elimination *of tasks 

•■. • . ^ 

Physiological Considerations 

Strength, energy, fatigue 
Rest aiTd relaxation • 
Sanitation 

Emergencies — -illtiess, first aid 

Psychological Considerations 

Satisfactions : 
r .Mental health • / 



s HOME ECONOMICS SUBJECT MATTER 

■ ' ■■ . ' * 

Housing . / 

Management-. 



Housmg* 
Management 
Foods 
Ciothing 

Health . ' ^ 
Personal Development 



nHealth 

jPersonal Development 
Family Relationships 
Child Development 



SPACE MANAGEIVPBNT 

. , T[Specific Concept) • 

• ■* % . 

Specific Objectives 

Appreciates ways in whic^h management contributes to functional use of family living areas in the home. (Affective 
—Receiving) , - ' 

Assumes^responsibility for analysis of .an area in the home and proposes a change which would result in in- 
creased convenience. (Affective — Responding; Cognitive — Synthesis) 

. Recognizes ways the uses of space facilitate or impede management practices. (Cognitive — ^Knowledge) 

GENERALIZATIONS ^' / 

Space management involves perceiving family needs and determining ways space may be utilized to furtfter effective 
,work in the home. . . ^ 

Decisions pertaining to futictional use of space necessitate considering and trymg put alternatives. 



Management in the Family 
CONTENT 

Space Management 
Work areas 



Storage areas 



V 



Year II 

SOME SUGGESTED EXPERIENCES ; 
. (Learning — Evaluation) 

Consider ways in which human resources may be an 
asset in management in the family, such as time, energy, 
skills and abilities, attitude$, interests, health. 

Find out the general types of kitchen arrangements and 
the characteristics and good qualities of each. An^U}^ze 
from the standpoint of potential for good management. 

Consult references to find out the work centers every 
kitchen needs. . \ 

List the various activities that take place in the kitchen. 
Indicate the appropriate work center for each activity 
listed. 

/■ • 

Point out how kitchen shelves and cabmets that are not 
convenient can be improved by making or buying raclcs, 
drawer dividers, step shelves, lazy- susan, wall tables, or 
pull-out dra\yers. ' 

Analyze work centers in kitchens at home and in the 
department. Propose ways to make work areas more 
ftmctional. 

Investigate different locations from standpoint of con- 
venience for: laundering equipment and supplies; family 
record* keeping; cleaning equipment and supplies. 

Evaluate selected household items t^see if frequency 
of use justifies the spaqe required. 

Analyze storage space available in home or home eco^ 
nomics department for evidences of efficient or in- 
efficient provision of or use of space. 

Try out ways to make storage areas,mbre functional. 

In round table discussion, consider the types of storage 
needed for: 

Clothing _ 
• Toys and play material 
Cleaning equipment 
Recreation 
. Records 

Yard equipment 
Other 

Identify one way to improve a storage area in own" 
home. 

' Carry out an individual project in own home on im- 
proving storage. 
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Manjagement in the Family 
, Family Uving areas 



Rest and privacy areas 



Year 11 

Find house plans in magazines or newspapers and 
consider whether^ or not the drawings provide suitable 
, arrangement of centers for family activities. Share the 
findings with class members. Consider family^ com- 
position, family interests, age of family members. Sug- 
gest improvements in any area where changers Would f a- 
cQitate management. - 

Propose ways in which space management or housing 
may help avoid conflicts in use of family living areas 
and accommodate different interests of family members. 

Role play sifuationS^or^ use case studies to shw how 
teenagers may manage to share space with other family 
members. Discuss ways in which probleins may be re- 
solved. ' • 

Cite ways the following may affect family living: 
Over-crowding - ' 

• Lack of privacy , • - . 
Lack of play space for children 
Jnsufficient^bedrooms to provide for children of both 

''sexes. 

Using a floor plan from a magazine or bulletin, conduct 
a session on "If my family lived in this house, where 
would -we . . . ?" Consider ways a family could manage 
effectively to carry on.different family living activities, 

• including recreation, both indoor and outdoor. 

In round table discussion, consider needs of different 
family members for rest and/or privacy. 

Discuss previsions in the bedroom for privacy, reading, 
writing, sitting and relaxing, music, and television. 

Consider innovative ideas for providi^ rest and/ or 
privacy. • 

Identify human resources which contribute to space 
management. ^ - * ' 



WORK SIMPLIFICATION 

(Specific Concept) 



Specific Objectives • ' 

» Recognizes the value^of functional work procedures in facilitating performance of homemaking tasks. (Affective- 
Valuing) ' 

■ Uses simplification practices in performance of homemaking tasks to save time and energy. (Cognitive — Applica- 
tion) • ' ' ■ 
Devises apian vvhich represents a creative way to perform a homemaking task. (Cognitive — ^Analysis) 
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Management in the Family 



Year II 



Examines ways in v/hich functional work procedures contribute to the well-being and happiness of family niem- 
mers. (Affective — Valuing) v * , • 

Understands relationships between skillful performance of homemaking tasks and managerial ability. (Cogni- 
tive-r-Comprehension) . , 

Performs homemaking tasks with increasing proficiency. (Affective-— Responding) * ^ 

Relates safety practices in the home to maaagement. (Affective — Organization) 



^ ^ GENERALIZATIONS . ' , ^ 

Decisiorfs for easier homemaking result frdlRi critical analysis of tasks, of ways of accomplishing tasks, and of goals 
important to individuds and families. q 

Time and energy, v/hich ijre limited resources, majr be extended through management practices involving work sim- 
plification. * \ ' 

Managenfent contributes to the accomplishment of homemaking tasks with ease,' efficiency, and satisfaction. 



Management inj^lves recognition and use of human respurces 
CONTENT ' \ 



Work Simplification 

Tools, equipment, and supplies 

Time- and labor-saving equipment and products 

Techniques and methods 

Elimination of tasks 



performing homemaking tasks, 

SOME SUGGESTED EXPERIENCES 
(Learning— Evaluation) 



Discuss how work simplification is related to time .and 
energy as resources to be managed. ' . , 

Skilled and unskilled students perform a homemaking 
task to show differences in-efficiency and energy re- 
quired. Cite examples of ways competencies *in home- 
making are related to managerial ability. 

Consult with homemakers to find out what they con- 
sider their most important time and work savers in 
foods, clothing, house care. Categorize as to: \ 

Accessibility of tools and equipment 

Time- and labor-saving equipment or supplies 

Techniques or methods 

Elimination of tasks 

Sunmaarize the categories most frequently mentioned by 
tho^e consulted. 

Cite examples of how duplicates of certain equipriient 

and supplies may save time and energy in homemaking. 

«■ * . . 

Arrange tools and equipment at home to illustrate how. 
convenient arrangement facilitates use and saves time 
and energy^ , . . 

Demonstrate use of equipnient to save time. Selection 
of correct tool may^be illustrated by using a swivel 
bladed vegetable peeler and paring loiife to peel two 
carrots of same size. Compare time and efficiency. 
Students decide upon -and demonstrate other examples. 
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Year II 

Students list house cleaning tasks that are performed 
rather regularly in the home and dev^^lop a systematized, 
orderly, and interestinj^ v/ork schedule for accomplish- 
ing tasks listed; 

Observe classmates at various tasks and look for ex- 
amples of v/ork simplification procedures" in food prepa- 
ration using- some of the following 'as bases for ob- 
servation: eflBcient • techniques, methods/ utensils, 
products, equipment, or tools. 

Dlustrate eflBcient use of time, energy, ai^d other re- 
sources by practices^ such as: 

* — tJsiiig oven for several dishes 

— ^Pdreparing main dishes for more than one meal - 

— ^Preparation of food for more than one meal and 
freezing the remainder 

—Using "Planned-overs" 

— Freezing desserts and casseroles for later use . 

Exhibit and/of prepare a variety of convenience foods. 
Discuss factors which influence the choice of conveni- 
ence foods:, time, energy, skills, family values. 

* Demonstrate a time saver in food preparation, table 
setting, dishwashing^ and clean-up. Compile a list of 
time savers and prepare a copy for each student. 

Make a Collection of ideas for foods. which could be 
prepared the day before or over the weekend that 
would be available for special needs, such as: 

Quick meals for employed homemakers 

Meal for an unexpected guest 

Food to take to a neighbor or friend in case of ill- 
ness or bereavement 
Carry out at least one of these ideas and evaluate. 

Decide in groups on a problem in meal planning and 
preparation, requiring improvements in management. 
Collect needed information, consider alternatives, and 
reach decisions which are satisfactory from the stand- 
point of using minimum number of utensils, time av^iil- 
able, learning involyed, and meal service. 

Discuss advantages and disadvantages, from the stand- 
point of m^anag^ent, of shopping once a week; buying 
staples ohce a week and perishables more often; or 
shopping daily* 

Make up grocery list for a few days' menus, according 
to sequence' of selection in the store, as a means of 
saving time when shopping for groceries. 

Evaluate different items of . household equipment from 
the standpoint of the contribution made to simplifying 



Ivlanagement in the Family 



Year II 



tasks. Survey home economics department and ov/n 
family Idtche;i to find items seldom used. Summarize 
' some of the factors v/hich eontribute to the fact items 
- . were not tfsed. ^ ' : . * 

Conduct a round table discussion on^. how families 
manage -clothing for each season and various occjisioris. 
, . . Make- and follow plan for management of own clothing 

* for-a season. * *: 

Construct a garment in two to three wecjks using / as 
. - . . Iriany short cuts and time-saving techniques as possible, 

. * as well as acquiring new skills* 

* Carry out an indfvidual project in vvork simplification. 

Students may decide upon what they consider one of 
^ * their most time-constiming and/or most laborious tasks 

. ' . fc. and devise two or three ways of simplifying the task, 

^ After tryouts, report the results in class. . 

Share in class illustrations of principles of work simpli- 
fication which may enable individuals and families to 
achieve goals importaatvto them. 

.Identify the human resources which contribute to work 
simplification. -^^^ 

PHYSIOLOGICAL CONSIDERATIONS 

- (Specific Concept) 

SpecifiC/Objectives . . 

Promotes the physical welfare -of family members through practicing management procedures. (Cognitive — -Ap- 
plication) ^ . 

Becomes aware of relationships between management of homemaking tasks and physical well-being. (Affective — 
. Receiving) * * ^ 

/ * , GENERALIZATIONS 

Efficient management practices contribute to. the physical well-being of family members.. 

CONTENT SOME SUGGESTED EXPERIENCES \ 

' • (Learning— Evaluation) 

Physiological Considerations , 
Strength, energy, fatigue • Make a plan for 'a day at home for carrying out house- 
Rest and relaxation hold tasks. Alternate different kinds of work — light 
Sanitation' ..work and heavy work; jobs that are fun; jobs that are' 
Emergencies- Tllness, first aid tedious; jobs that are time consuming; and jobs that 

require little time. Explain how such a plan is related 

. 7 to physical well-being. 
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^ Categorizes tasks as strenuous or light. Perform tasks 

- in different orders and evaluate. Evaluate the order of 

V V * classes in the school daj^ from the standpoint of fatigue. 

List jobs characterized as fatiguing. Discuss reasons. 

Cite examples of ways in which management may re- 
" ^ duce fatigue and provide opportunities for relaxation. 

_ . « Consider sanitation and management practices which 

" - " may effect the physical health of family members. Sug- 

gest ways the health of the family may be protected. 

^ a* Consider ways in which management of homemaldng 

. . ' ' tasks would need to be modified when a member of the 

. ' • family is ill. • 

* Project possible ways in which sfells, management prac- 

tices, and health precautions relate to providing care * 
" for an ill family member. Consideration may be given 
. » to: . ^ • 

The sick roona " 
Providing food > 
Giving simple bed care . 'r - 
< ' , ' Following doctor's orders 

Making bed ^ 
Sanitary practices neecJeH for protection, of other 

family members 
Emotional stjess of young children in the family 

. ^ Decide on supplies needed in a home first aid cabinet. 

Examine the. first aid suiii)Hes in the homemaking de- 
partment on the basis of need. Repeat at home. 

Dramatize ways ia which management contributes to. 
physical well-being of families. 

Identify the human resources related to physiological 
* considerations of management 

• • ' ' ' ' ' . . ^ ^'^ ■ ■ ■ • ■ ^ 

PSYCHOLOGICAL CONSIDERATIOIVS 

* (Specific Concept) , " 

Specific Objectives • ♦ . 

Recognizes potential of good management practices for contributing, to psychological well-being of the home- 
maker and family 'members. (Cognitive — Knowledge) ' 

Evaluates own philosophy of maiiagement for its probable impact on psychological well-being of family members. 
(Cognitive — ^Evaluatiprt) ^ 

' ^ GENERALIZATIONS . 

Managerial, considerations involving the needs, desires, and preferences of family members contribute to psychologi- 
cal well-being in the family. 

Attitude toward homemaking^tasks is.a factor in increasing or decreasing, satisfactions among family members. 

Xfe'adjustment of standards for management to suit changing conditions and needs may enhance the psychological 
well-being of family members*- ' * . . ^ . 

^ ' ' ' . 179 • . 
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CONTENT 

Psycholo^cal Considerations 

Salisfactions 
Mental health 



SOME SUGGESTED EXPERIENCES 
(Learning-^Evaluation) 



Discuss ways one's attitude tov/ard a task may 'make 
the difference betv/een drudgery and enjoyment v/ith 
special reference to ^ome of the common tasks of daily 
living. ' ' ■ < , ; 

Prepare and present skits illustrating some satisfactions 
that may 'be felt in -family life that^ould result from 
organization or management, such as meals ready on 
^ time, <5lean clothes available when needed, orderly ap- 
pearance of the hpuse, not running short of groceries 
supplies, and family membe^^^^^ for meals. 

Discusshways gopd manag^ent/^ contributed to satisfac^ 
tions. ^ (J ■ o 

Examine psychological relationships between fatigue 
and feeling of appreciation, interest, enjoyment, chaU 
lenge, health, stress and strain. ^Student summarize 
positive ways to diminish fatigue and enhance the v/ell- 
being of the family. 

Write paragraphs using as the titlq, *'Well-planned 
work procedures affect mental health." Share ideas in 
i,*class-^4jovwnanagement and mental well-being are 

related. ; 

' ' ' ♦ ' 

Role play family situations in, Which the satisfaction 
derived f-rom the outcome of an ariduous task over- 
shadi^ the unpleasantness experienced. ' 

Write brief Statements on **Mastery^ oi Homemakipg 
Skills Contributes tq Good Mental Health." Students . 
lexchange papers and read aloud the statement of an- 
ottier class ^member, react to the^ statement, and add a 
few of own- thoughts to the points made in the state- 
ment. . 

Formulate through class discussion some beliefs. about 
nianag^ment. Explain some of^ the possible relationv' 
ships of the beliefs to mental health lof family mem- 
bers. ' " ' , / Z\ ^ 

Consider psychological satisfactions which young cfiil- 
dren may derive from, sharing responsibilities ^in' the 
home. • ' * " 

Take advantage of opportunities in' own home to ex- 
press ajipreciation* to otheirs as a' means of contributing 
to their satisfactions. ^ .. 

Identify the human resources related to psychological 
considerations of management. . ^ 
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Yearn 



UNIT EVALUATION 

Evaluation of progress toward reaching th^ unit objective: the student develops competencies which contribute 
to management of family resources. 



Suggested Experiences 



Representative Behavioral Outcomes 



Students describe at least three competencies they h^ve The competencies developed v/ould relate to the .c<Mi- 

developed or are developing as a result of work on this tent qf one or more of the fpUov/ing resources in man? 

unit v/hich contribute to management of family re- agement: * 

soiirces. ^ ^ : , . ' . _ 

- . . Energy 

. . . • _ V Abilities* V \ ' ^ * ^ 

* * ' Attitudes. > - 

. * ' ' Interests . ^ , 

" . _ ' * Health 
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FAMILY LIVING AREA— IWANAGEMENT IN THE FAMILY 

YEAR p 



UNIT; MANAGEMENT FOR JBE YOUNG FAMILY 

(10 weeks) ' . . ' ' 



Unit Objective: Upon completion of this unit of instruction, tfie student will propbss'inanagement principles which" 
would ssn^e as guides to a tyoung homemaker in managing a home effldently.". ° . 



spBcifig. concepts 

Family stability 
Goal achievement 
Cooperative decisions 
. Flexibility and adaptation 



Resonrccf Illness \* ^* 

-Homemaker--^7/age earner 
Roles of family members / 
Interests and-T^SQurces 
Attitudes toward tiomemajcing 

Homcmaking Responsibilities 
Management and health 
Managemeilt and children 
Management and family housing 
Management and family clothing 
Management and family food 



HOME ECONOMICS^SUBJECT matter: 

Personal Development ' 

Family Relationships ; 

Management 



Family Relationships 
Personal Development. 
Management 



f Management 
Foods ^ 
Clothing 
Housirfg 

Child Development 
Health . 



SATISFACriO^fS 

(Specific CJoncept) '- 



Spedfic Objectives 



ERIC 



'Examines relationships between management and harmc^niijus familyorelationships in establishing a new home. 

(Aflfebtive----Valuing) ' , '* * . * 

, ' ■ -,,,# ' * . 

Values use'of the decision-making' process in ideritifibatioh.^o^^ goals based on values deemed importattt to the 
JEamily. (Affective-r^Valuing) 

Formulates -a procedure for clarification of goals w^ch a young family might use/ (Go^tiyer-Synthesis) 

Compares* cooperative decision-making and individwal decision-making with resfiect to satisfactions de^ 
'the decisions and the impact on family relationships./^^ v . \ / 

Perceives the interdependence of management and good family relationships; (Cognitive— Synthpsis)'# > . 

Recognizes that flexibility and adaptations in man/sfgeni®^^ are facilitated by clarification of goals a^tl establishing 
priorities among goals. (Cognitive— Knowledge^ 
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ManagqmQnt ih the Family 



Yeat in 



•GENERALIZATIONS . 

Effertive management is' conducive to furthering harmonious relationships in the youi^family. ' V 

Management enhances opportunities for achieving goals important to families, . * ' , * 

Recognition of contributions v/hich each family member can make in managing:1^91mafo^ activities wil] help in 

aniying at a satia^tory distribution of responsibilitie&. ?. ' t 

.. • . . ' . * 'V. 

Application of principles.of management contribiites to satisfactions in homemaking. . 



CONTENT. 

Satisfadions 
, Family stability 



57. 



Groal achievement 



SOME SUGGESTED EXPERIENCES 
(Learning— Evaluation) 

^ List common shoyt-term goals related to management * 
that mo^t youngs couples would like 'to achieve. Di^cussr? 
each god iaJight of relationship betv/een management 
and harmonious family relationships. - f . - 

. J ' Role play' situations in which the effect of management 

increa&§ and decrees faihily satisfactions. ^ 
; Being on time vs- habitual tardiness ^ 

Having time vs- not having lime to entertain family ^ 
^ "iriends^or business associates . 
Orderliness vs. disordetliness in home 
' Having reasonable energy vs. chronic fatigue 

' ' - CompUe a list of poor management practiced of . others 
which clfes members .would 'find harcL to- endure year 
. ^ter yfeat and. own management practices that'otheiis 
^ -might finii diflScult to live with. Each student select . 

rat least pne iiifanagement practi^ to linprove anJtcite 
ways ui which this practice inay contribute, to' family 
stabilil^r; " * ' • , r 

V. ' ■ ■ ■ ^- • . . ■■' , ' ' ... 

; Cite .some ways in which management may further 

; . ' stability in the family thr^gh use^pf illustrations from 

• - • * literature, such as, Mama^s Bank Account, Cheaper by, 

^ the Dozen, other jjtiore recent readmgs*, apd/or T^ 

/ . ; . programs. ' '^^ • . ^' 

' Cite example (which illustrate how Sihamig' in the" work 

> * : ■ \ *i of the iiome contributes ti^^^^^^ of "oneness " to a 

sense of personal W^ the interests of 

« the entire fanjfly, and to good management. ^ . j * 

Role-play management' situatioris in whichldifferences'ln 
. goals ^and/or values xause^^ Follow with a jdisr 

■ * , cussion of what may be possible appropriate" ways of 
V reconciling differences -in <)rder 'to fu^^ 
v , ;biiity. Identify values involved. 

* ' . T)isCjiisSj in tbund tabje; examj^les „of how management. 

contributes to the achievement of one*s goals/ • - ' 



Management in the Family 
Cooperative decisions 




Flexibility jtad ^^aptatLipn 



Simulate (role" play> t|ifi^.pr(iess a couple may follow in 
^reacWng J^daci^olJ^ii which management is a concern: 

• Agree |i|r a goal f - 
" CSnsider facts involve^ 

Propose ways of dchievmg goal 
Consider plausible alternatives ' . 
* Make tentative^decision 
Act on decision . * ^ ^ 

Evaluate results in term^ of satisfactions derived 

» in groups of tv/o develop models for v/ays a couple 
might v/ork together in clarifying goals* Groups share 
models develtqjed and decide on an acceptable model. 
SedUre some boys to participate in the discussion, if 
possible,- 

iFind or develop case studies which illustrate effects pn 
family relationsKips when decisions, are made coopera- 
tively .a^d vvlu>a made indepiiMently. ' ' • 

. Select on^ specifip personal or family goal to study ^* 

which is Jblated to a management, problem. Talk with 
/'\ family members'to see il th^^j||Aoui^l^^ cooperate 
\£ m'wprkmg^SI: the goal; mak^pjns^^ther for activj- 
' ties apd carry out.* Evaluatejhe results. " ^' < 

^* Sta^e unrehearsed 'simulations of young coj^es facing ° 
" various problems in ma^gement and working outj^de- 
cisions cbopefativel^, to the satisfaction of each. 
' ■ * ■ ^ ■ • " 

- -^iRole play^ situations which provide examples of "^ve 

• *'^d. take " "seeing both sides," or other instances of 
, flexibility and ad^tation v/hich relate to satisfactions in 

• managemeflt. . . .-^ * as^ ' , 

•Present some management problems which young fami- 
, . lies ;f ace which neceWtate c^ 

bring^^ut adaptations \equired and hoW a coupIiS^ might 
make' adjustments which result * in satisfacti&fl'^t^'eaoh*^' 
V^iemUpr of the cbuple. ■ . / - * ^ 



ilESOURCEFULNESS 

(Sp^cifi^oneept) 



Specific Objectives ^ . . - > " 

.Identifies v;ays in v;hich resburcefulness of individuals facilitates naanajging the roles of ]ipmemaking and wage 
eahling* (Cognitive--r-Knowiedge) ' ' , ♦ * " - - 

; Proposes modificatiojis' in standards- which may-Jj^ liecessitated .by changing sitd\tions such as employment of 
•hto^maker, (Cognitive^ ' ''^ * b- / . 

Indicates ways to capitalize on the^ijxterests and rdscswces of family members in mansagemcnt of a home. (Cog-'- 
mtive---Cbmprehensipn) . ' * / ' . ^ . ^ - ^ 
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Perceives how uso of goods and services may vary according to changing family situations. (Cognitive~Syn-^ 

* ... ■,■ 

Examines attitudes toward homemaking in relation tp \yays attitudes facilitate or hamper resourceful managerial 
practices. (Affective^— Valumg) « 

GENERALIZATIONS . ' \ * ... " 

Changing coaditidns necessitate reapprmsal and ttdjustment of plaijs. 

Resourcefulness enables individuals to accomplish managerial activities effectively and with satis^^tion. 

Changes in circumstances necessitate flexibility in stand , , ^ ^ 

The priorities of an individual'^ Or faniily's values V . ' . 

Shatmg of homemaking responsibilities according to interests and resources of family members is related to resource- 
fulness in management; . ^ . 

CONTEI^T 



Resourcefulness 



HomemjjJcer— v/age^^^er 



Holes of family p^embers 



Interests and resburces ~ 



SOME SUGGESTED EXPERIENCES 
(Learning— Evaluation) ' ^. 



Invite or interviev/ young homemakers who are engaged 
in v/age earning activities to discuss v/oys of mana^ng 
the dual role of homemaker and wage earner. ' 

* ' Summarize changes in fanfily man^ement practices 
which have to be made when mothers l>ecome ehi- 
-ployed. 

Simulate? discussions by -a couple as they determine 
whether or not *the wife^ should accept . employment 
outside the home, bringing out management 'jidjust- 
' mients toi' be made and . satisfactions anticipated. 

\ Make a research -study of^ideas that will enable a home- 
maker, particularly ofig v/ho is also a wage earner, to 
eliminate junnecessary v/ork in the home. \ ' 

Consider v/ays in which family members ^may work ' 
cooperatively in prder.to bring about effe^ctive manage'' 

ment in their home. ^ ' ' ^ 

: . . . • ^ • ^ - ' ^ >• ^ . ' 

Discuss changes occurring in roles assumed by men and 
women ih relation to management in the family. 

Sitnulate. the decision-making process as a couple dis- 

,cuss responsibility,for different aspects ot homemaking.., 

■ . " *- . ■ *• * ■ * 

i;^.scuss vi^ays interests of family menlbers affect partici- ' 

pation in homemaking activities. * 

, • ■ . * ■0 • ■ . ' ♦ , 

Propose v;ays to gjamonze^^cdnimon daily ;tas^^^ 
peal to the interest^; of fatnily rnembers. 

interview one or jnore homemakers to find out prob- 
lems in getting their work done. Students prc^ose in-' 
genioijs solutions for. problems presented,, 
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Year III 



Attitudes toward homemaking 



Propose h scheme of rotation of homemaking activities 
among family members and/or young husband and em- 
ployed wife in order to determine satisfactions derived 
from different tasks.1^ \ _ 

Discuss how one's attitude toward a task may make the 
"^ijSference between drudgery ^d e^^ Wjth refer- 

ence to some of the common tasks of daily living. ^ 

Examine resourceful ways to manage homemaking tasks 
so that the task is nof an end in itself, but makes an 
essential contribution to family living. 

Analyze aversion to^some homemaking task and irake 
^plans to try simplify the task ^d change attitude 
toward it. - . ^ 



HOMEMAiaNG imSPONSIBm™ 

, ' . > , (Specific Concept) 

^ ' - " ' ■ ' ' ' ^' I , . ■ ' ' 

^Specific Objectives ^ * * , . 

Proposes a system of management for homemaking activities for a begiming family. (Cognitive-Synthesis)' 

Becomes interested in managing the total job of homemaking. (Afiective-Re^ponding ^ \ 

Analyzes homemalcing tasks to discover effective ways of accomplishing them. (CbgnitivcrAnalysis) 

.' , •" ■ . * rHO 

Develops plans whiph f&cilitate management through establishing foutine procedures and'^oordinating activities. 

(Cognitive-Synthesi^ V , \ 

GENpiALIZATIONS 

The demands and expectations of families present management opportunities and responsibilities. 

* ,' • - ■ • 

The management process includes planning to attain goals^ Cadying out the plan^ and evaluating ac^evement in re-^ 
lation to goals - ' r 

Management decisions |tre predicated upon anticipated outcomes and incentives. 

MonaTgement in homemaking involves relationships^ among the different aspects of homemaking and their effects on 
th0 family. ' - ^ 0 • * ; 



CONTENT 

Itooicnuikiiig Responsibilitties 
/ Management and health " 
Management and illness 
Management and recreation 



SOME SUGGESTEa EXPERIENCES 
(Leaming^'Evaluation) 



Prepare a yearly calendar for a family whicjh would in- 
clude normal types of physical check-ups that family 
members require. Devise a n^ethod of keeping family 
&alth records. 

. ■* 

Suminaiize from previous study of management the 
health dividends that may, accrue from efficient manage- 
ment practices. ^ • 



ManagQment inths Family 



^ Year in 

Examine management^ "situations v/hicji occur when 
there is illness in the family. Propose v/ays in whiGb ^a 
family's usual schedule may be modified without j^or 
• pardizing the family^s weMare or tho needs ofe^^es 



iU person: ^~ '; ! 

- OoMderp6ssM VeneBtMo-^fee 
derived from such outdoor activities as gardening apd • 
care of the lawn. , 

Consider ways in which recreational activities may Ibe ^ 
interspersed in a busy schedule and their importance to 
Jiealth. , ' 



Weigh the demands on a family for a proposed Vacation 
against the benefits and satisf actons which may be de-. 
rived- . * ' ; ' ' 

Consider minimum equipment and furniture needed for' ; 
a young child in the family where space iis limited. 

Analyze a baby's or young child's day Jo find out ap- 
proximately the -amount of time normally required to , 
provide necessaiy care and attention. Plan a schedule 
for homemaking incorporating. in it plans for care, of 
the child. I^bte adjustments and concessions that need \ 
to be made. ; - - * ' 

Think through essential attentions that a child needs 
and how these may be provided or shared with others 
in the family, in order that the mother have time and 
energy f of herself and other members of the family. 

Think through and list management responsibilities in- 
volved m making arrangements for care of a child by 
a babysitter or in a nursery school or child care center. 

Devise a plan for care of apartment or home for a 
couple, when both are working. The plan includes daily;' 
weekly, and occasi9nal jobs that need to be done ^during 
a period of ohe: month. 

Make a study of cleaning inethods and cleaning supplies 
for house care. Demoiii^trate methods. 

Develop ideas for managemeiU to reduce the amount of 
house care required. Ideas ma^ be gained from obser- 
vation, experiences in own.hotne, and interviewing sev- 
erd experienced homemakers. ' ■ ) 

'Assume responsibility for care of flowers and plants ■ 
aHiome or at school to find out lime required to keep 
tnim in good condition; care required for dijfferent 
flowers and plants; whether or not the satisfaction de- 
rived compensates for the attention required. . 



\ 



Management and children ^ 
a Space for children " 
Care of children 



Management and family housing 
House care " 
Care of .flowers and plants 
Yard care 
Location of home 




IVfanagement in the Family 



Year III 



Observe yards and lawns and list,/ by seasons, care <^ 
required to keep the grounds lopking/ attractive. Consult 
with families to discover management pra^ices required 
^ to maintai p goo d appearance t hr e^ghout the year. 



Management and family clothing; 
Clothing selection 
Construction ^ 
Clothing care center , 



Management and family food 
Shopping and storage ' 
Essential eqmpmont^ 
PoodiSQ^^ 

^TFood for unexpected enteki^ning 



List management factors young couples nt»ed to, cdnj 
"^ider in deciding upon the lo^^ of a* place" tO'live. 

Set up guidehne^for clothing selection with emphasis , 
on features which reqmre a minimiim of tim© and 
effort for maintenance. f \ 

Compile a list of features in clothing that^n employed 
homemaker needs to consider to mmimize care and up-; . 
keep required. Interviews, study of labels, and adyertise- 
ihehts are possible sources of information. 

Analyze ptos and cons of clothing construction from 
the standpoint of homemakef*s time and energy, skills 
and abilities, satisfactions derived, "^and effects on inter- 
personal relationships in the fanuly. 

Examine time and circumstances- in relation to the ad- 
visability of an employed homemaker* making or alter- 
ing clothing for family members. 

Construct garments for self or f amiljr members. Com- 
plete in two weeks, working on it both in class and at 
hoipe. Students indicate management practices which 
facilitated accomplishment 'of the" task. Discuss possible 
adjustments in mfinagemept to provide time fdr cloth- 
ing construction. 

Make plans for a sewing* center which provides the , 
basic essentials of equipment and supplies for construc- 
tion, repaifj^and altering of garments. Consider ad- 
vantages of having supplies and equipment, in a desig- 
nated place from the sta^lpoint of mana.gement. 

Visit a grocery store or use food containers to study 
products which have been designed to save time and 
en0rgy. Tell how they aid today's homemaker. 

Outline ways in which a homemakeir may save tif&e and . 
energy in shopping for and storing foods. 

Discuss the relation of carefully planned buying. and 
storage of food to saving time in preparing meals. 

Compile a list of ^'Helpful Hints" on preparing for food 
shopping, shopping for food, and food borage that con- 
tribute to efficient management of time and energy. 



Compile a Hst of essenOT equipment and appHances^ 
that a couple would need for food preparation. 
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* , / . ' • • Project menu plans for a young couple for a week 

i/ > * identify management idea^ that were token into 

V- /' ; in the planning, , , 



^"^'^^y^?^""'""' ■"' ^ '^ '' V '^; : Anal yzg-^ar-week's uiei i us from i h^ ^l audpoial k 

- — ^ to tptcil hoiiiemal^^ 

:^V'"' responsibilities./- ' 

%- / ^ • Compile a list of managejndent practices which might aid 

in m^*[^repa^^^ 

3! * . * ' quanatyr<^ttmg biscuits, in squares^^ 

* ' " ' roun^ cutters,, oven megjs, one dish meals, freezer 

V ' ; ' • . - . preparation. Demonstrate^ ^ 

. ' ' V Individually or in groups, of two/plan and ^senfe^to^^ 

1 for two persoiis.. The mpals are prepared, served, . a^^ 

, ' , ^ . ; evaluated from the stan«3j()oint of effec^^^^^ 

^ ' ; ' ■ / Stock homemaMng depigment with groceries for tinej;^^^ 

. . y "peCt^d occasions. Upoiti ;^drt notice, students are asked 

; ^ ( ' . * * prepare a meal or a;certain dish in a limited period 

' ' . of time. ; 

' * ' V .. Work on plans for entertaining which involve some of 

, * , , the following situations whiclx Tequire management and 

^ ' • plannmg: ^ ^ . 

J '': ^ ■ ' • The homemaker works Sull time. A couple called to^ 

: ' • . * ' ' say they were coming for a visit over a holiday week- 
end. Twenty guests have already been invited for a 

r V i Saturday night cookbut. 

) . V Husband calls at nodn while wife is at work to, say 

, ^ . he has invited an out-of-town 'business associate for 

' dinner at 6:30 p,tn. Wife gets home from work at 

f » 5:00 p.m. ^ J 

^ ' • ■ Students devetop a list of "on short notice" iSeas 

for entertaining. 



Management in the Faimly 



Year III 



UNIT EVALUATION 



Evaluation of progress toward reaching the unit objefctive: The student proposes msfliagement principles which* would 
serve as guides to a young homemaker in managing ^ home efficiently, * , ' 



lJuggested ExperienceK 



Repjrcieiimtfve Beliavibral 0dtcomes 



' Students propose eight to ten management principles 
learned in this unit which they fe^l would be^ most 
helpful to an individual who is establishing an inde- 
pendent household. Justify ea«;h proposed principle, 
including a management practice' related to eaclf prin- 
iJiple. . 



Thp student v/ill include at least gight of the following 
ideas in the principles proposed: 

—Goal setting 
— Cariflcation of priorities 
—Cooperative decision-making, J ; - 
— ^Work simplification , > _ * " 

—Sharing responsibiliti& according to interests and 
' ' abilities / *| / ' * ' . 

—Managerial ability in relation to individual and 
. > family satisfactions , ^ * ' 

— ^Flexibility and adap^ons ' . . 
— Skills and abilities in management 
— -Effective waj^s to accomplish homemaking tasks 
—Effective use of time and energy 
-^Attitude toward homemaking . 
— Contribution of management to satisfactions 
—Management -of the dual role , 
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FAMILY LIVING AREA—MANAGEMENT IN THE FAMILY ' 

' ' . FAMILY LIVING 



/ UNIT: MA^GEMENT IN HOMEMAKING 

^ — __ (10- w ccki^ — — ' . 



^ Unit Objective: Upon cohipletiSti of this unit of instruction, the stud^fiit v/IU assume respprisibility for performing"' 
/ * ^ tasks utilizing functional management practices.^ 



SPECIFIC CONCEPTS 

Understanding Management 

'Values, goals, stjkidards 
Imnagement process 
^ Resource$ . 

Personal ahd family interaction 

Ftlnctionai Work Procedures 

- Va^iing tin;ie 
Reducing work * 
Organizing for tasks 



Managerial Resources ' 

•Homemaker— wage earner 
f Roles of family members 
laterests and rqsourfies 
. Attitudes toward homemaking 

, Managerial Abilities 

Management and health ^ 
Management and reci'eation 
Management and children 
Management and family housing 
Management' and family iClotBrng, 
Management and family food 



HOME ECONOMICS SJUBJECT MATTER 

Management • v 

Family Relationships ^ 

■ / - ■ . . . '■■ 

Management . ^ 
•Foods \ 
Clothing ' - 
Housing 

Family Relationships ^ . 
Health and Safety - 

Family Relationships 

Personal Development . • 

Management ^ . * 



Management 
Foods . 
Clothing 
Housing 

Child Development 
Health ' • 



•UNDERSTANDING MANAGEMENT 

(Specific Concept) ' . ' 



Specific Objectives 

Interprets the meaning of management. {Cognitive^ — Comprehension) T " 

^ Is aware of the relationship of values and goaJs to management. (Affective— Receiving) 

Participates in clarifying own Values and goals in relation to use of resources. (Affective— Responding) 
Is aware of influenqe qf standkirds on management j)ractices, {Affective — Receiving) c ' ^ ^ 

Recognizes resources related to management. (Cogniti\e--^Knowledge) £ 
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, /"^ • ' '^'^ . . ■ ^ 

Examines v/ays in which iftanagement resources contribute to realization of goals. (Affective— Valuing) 

ft —'^''"^ — " ^ ' ■ ' * 

Uses one or more resources in management situations in the home. (Cognitive— Application) 

, Appreciates the relationship betw^n mlinagement or lack of management of personal resources anid^family inter- 
actions. (Arteciive— kecepngj \ ^ ~ 

' ' ValroS intb @0a^ w ^ . : . . - - 

^ • GENERALIZATIONS 

Management is a process by which individuals and mmflies^hieve goals important to them. 
Individtials differ in resources available and in prioriti^ in use of jre^ources. J ^ • 

Perception of available resources enhances the management potential of individuals, , * . 

Values serve as guides for dig'veloping goals* 

ifi \, ■ '. ' _ ■ . * ■ 

Clarification of values, goals, £tnd standards contributes to satisfactiQiis in use of personal resouites. ^ , ' ♦ 

Recognition of standards is related to procedures- which result in satisfactions in managem^^^^ * • 

*' ■ - 

The relative priorities of values of an ihdividual or family vary in different situations. 

* • , - . . ■.,(>' * 



CONTENT 

-Undci^f Ending Management 

Values, goals, standards^ 



SOME SUGGESTED E:SCPERIENCES 
(Learning— Evaluation) 

Formulate some ideas, individually, of the relationship 
between management an^ family living. Share and 
clarify ideas. in discussion. 

Define values. Cite examples of management practices 
c^sidered good and identify the value or vajues in- 
volved. . 

Formulate some values related to management which 
are regarded as important. Rank values according^ to 
priority and analyze why the values are regarded as im- 
portant. 

Use case stories or illustrations of management to show 
hpw decisions vary bedaiise of values held by different 
individuals. ^ ' 

Role play situations in which different vajues pertaining 
. to management are expressed. Examiiib own feelings 
^in relation to values expressed in theTOle playing. 

With the use of tesource materials, identify and explain 
the relationship between values and goals. , 

Examine one or more personal goals related to man- 
agement and decide on a value or values to which the 
gdal is relied. ^ - ' 

State goals .considered important in t|e area^ oLtean- 
agement. Categorize the goals as to those that ' are 
realistic and possible of achievement; unrealistic; short 
term; long term; highest priority. ^ * 
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Management process 



Resources. 



Personal and family interaction 



Illustrate situations in which family* goals and individual 
goals a^eejji:) disagree and show how differences may 
beresolQo^ 



-they"'apply"t0(ie^^ 



^ ' Define ife? meaning of 
cision-making in jpanageihojit* 

Cite example's of v/hat Would be considered high or 
low standards in management. Students develop a list 
of standards which can or should be flexible according 
to varying circumstances arid the decisions invol^ved. 

. Gita illustrations pf common household tasks which 

• point oift examples of varying standards. Use illustra- 
tion such as setting a table, cleaning the refrigerator^ 
laundering, cake making, house care. 

I^Qhtify a personal value, indicate a goal related to the 
value, and a standard which would be acceptable to the 
individual. 

Intetpret 'meaning of the following in terms of the 
management prcJcess: Plainning, controlling, evaluating. 
Give- an example of how each of these applies in a man- 
agement experience or situation. <> ' , - 

Analyze some instances of poor management anjd de-* 
.termine whether planning, lx)ntroJling, or evaluating 
accounted for inefficiency. • 

Identify human resourceik which facilitate management, 
such as, health, energy^ time, knowledge, abilities, skills, 
interests, attitudes. • - * " . * 

List special abilities one may Have which are resources 
•for management. Indicate own resources which have 
been applied tp management in the past twenty-four 
hours. . 

- ■ . ■ . ^ \ . ■ • 

^Develop own ideas as to the twox)r three personal re- 
sources most effective in management. 

^ Consult with homemakers to find out the material re- 
sources they consider their most important time and 
• work savers, ' t 

Observe and record for a given period of time^as many 
examples as possible of the use^of goods, equipment^ 
and/or services in the home which contributed to man- 
agement. " , 

Cite examples of cases where a management respoii$i* 

• bility was not carried out effectively and the family 
problem or consequences that resulted. 

Role play situations in which reactions of family mem- 
bers to management practices of other family members 



Management in the Family 'J , Family Living 

^ are brought out. Characterize reactions from stand-: 
points of appreciation, criticizing, noticing, ignoring, 
making constructive suggejti6ns. , , • f 

^^. , . Cite instances in which conflict in a family may de~ 



j/glQp vvhen a family member performs a task with in- 
* - * ^ . tention to help the family, but, in doing so, doeSgiiot 

, tact in accordance v/ith standards of another family 

' • member. List important questions one should ask Wm- 

- ' self when learning to make decisions in order to avoid 

' . ' family conflicts. 

Summarize some of the ways in v/hich management 
* , 4inderstandings may contribute io harmonious family 

? / living. ^ ' ■ 

P 

0 • ■ 

I ■ 

FuisfCriONAL WORK PROCEDURES 

* * (Specffic Concept) 

i " ■ 

Specific Objectives . - ^ . • / 

• Feels a need for developing tunctional work procedures in performing homemaking tasks. (Affective— Valuing)* 

^ Uses "simplification practices in performance of homemaking tasks to save time apd energy. (Cognitive — ^Applica- 
tion) : 

Devises a creative way to perfonri a homemaking task. (Cognitive— Analysis) \ . * . 

Understands relationships betv/een skillful perfonnance of homemaking tasks and managerial ability, -{Cognitive 
— Comprehension) \ 



Performs homemaking ^t asks v;ith increasing praficiericy.* (Affective— Responding) 

• . ■ ^, 

' GENERALIZATIONS 



Decisions for easier homemaking result from critical analysis cff tasks, of ways of accomplishing tasks, and of goals 
important to individuals and fafnilies. 

Time arid energy, which are limited resources, may be extended through simplication of work procedures. 
Functional work'procediires contribute to accomplishing homenxaking tasksswith ease, efficiency, and satisfaction. 
.Management involves ability to perform homemakin'g ta^fks elBcieiitly. 

CONTENT . SOME SUGGESTED EXPERIENCES * 

J, (Learning— Evaluation) 

•» ' ' 

Functional Work Procedures * 

Valuing time ^ • • - ' • Examine estimates of the financial worth of a home- 

V ^ ' ^ . n " maker's time as the manager of homemaking tasks. 

■ ■ ^ Estimate, on the basis of the minimum wage scale, the 
/ worth of the time students spend in homertiaking taSR^- 
Cite some implications for a study of management. 

' 196 ' . . 
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Reducing work 



Organizing for tasks 



' ' ^ : Family Living 

* ' ' «,* ' ' 
Ptace a dolla|5r value on.the time students have available 
after school/hours and assess evidences of good or poor 

• dividei^s^n investment^ of time. * . ' * _ 

Ihistrate how Eelf:discipline faciUtates effective 'use'' of 
timer—- ■ 

In groups, research ways to reduce work in various As- 
pects of hoinemaking: / ' 

* cleaning. * ^ ^ 
dishwashing . • 
table setting . . ' . 

\ meal planning ' • / 

grocery shojpping ' » 
' clothu3g care 

Each group rppbft to class jfnd demonstrate . one ot 
; more Ways to reduce work for tha task selected. 

' * i> # 
J Interview and observe homemakers and other resource 
people to .discover as many ways as possible to elimi- 
nate tasks iind at th«5 same time maintain a desirable 
standard of homemaking in meal^ preparation, jsare of 
home,« care of clothing, table service.- Procedures ob- 
served may include efficient techniques, methods^ prod- 
ucts, equipment, 'or tools. * , 

Discuss the contribution of convenience foods in meal 
prepafation. Students list convenience foods they or 
their mother used within the last twenty-four hour 
period and v/ays use of them contributed to manage- 

^ ment. . • ' 

«■ '..«>'• ' , , 

■ . . • •• " 

Demonstrate use of eguipment to save time. Selection 

of correct tool may^be illustrated by jjsing 'a swiveL 

bladed vegetable pigeler arid paring knife to peel - two 

"carrots of the same size. Compare time and efficiency. 

Students decide upon and demonstrate dthe^ examples. 

* ' ■ 

Investigate'Ways in which the following contribute to 
orderly procedure's in accomplishing tasks: 
A plan -v ^ - ' 

Location.and storage of tools anci equipment ^ , 
1 ; Duplicates of certain equipment and-suppjies 
Dovetailing* tasks ' " . , 

• ' : ^ 

. Using a list of household tasks, plaJi a systemized^' 

orderly, and interesting daily work schedule. / | 

Carry out an ipdividual project in work* simplification. 

* Students may decide upon what they consider one of* 
their most time consuming and/or most laborious tasks 
anQ devise tv/o or three ways of simplifying the-task^- 
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MANAGERIAL RESOURCES . „ \ / 

• (Specific Concept) , _ • 



>Specific^0bjgctiv4^s-. 



Identifies^vays in v/hich^j:esouirce£ulness^of 4nd facilitates managirfg the roles o£ homemaking Snd waga^^ 

earning. (Cognitive — Knowledge) , , 

"« ' . ' • ^ * ^ 

. Proposes modifications iiTliomeraaking responsibilities v/hich may be necessitated by changing family situations: 
(Knowledge — Synthesis) • p ' ' 

Indicates v/ays to- capitalize on the interests, ^^ttitudes, and resources of family members in i^anagement of a 
•home. (Cognitive^— Compre^hension) ^ . • ^ 

Examines'^attituBes tov/ard homem^^king in relation to hov/ attitudes facilitate or , hamper managerial practices. 
(Affective — ^Valuing) ' \. ' - ^ • 

Recognizes the potential of good piariagement practices for contributing to ^vorable attitudes toward homemakmg 
responsibilities. (Cognitive*-^KnOwledge) ' « ^ • - ' - 

\ ' , GENERALIZATIONS- ' " . 

Management.is the mental wprfc that puts the machinery of homemaking into action and keeps it going. ^ . 
Knowledge of all asplects of a task contributes to good nianagement. ' 

Resourcefulness enables individuals to perceive alternate waysv to accomplish managerial activities effectively and ; 
vvith satisfaction, • ' , * / * • * 

Changes in circumstances necessitate flexibility in managing homemaking' responsibilities. ^ 

Attitudes tov/ard homemikiqg tasks %re factors in increasing or decreasing satisfactions'lin homemaking. i \ 

ManagemtjnC practices xiontribute to satisfactions in homemakm ^ . 

• ■ ..- ■ * 'I 

CONTENT : , \ SOME SUGGESTED EXPERIENCES 

• ' ^ . ' (Learning — Evaluation) . " " 

Managerial Resources . / - * 

Homemaker — ^wage earner ' ' Invite or interview young homemakers who are em-* 

^ ; ployed outside the home to find* out management prac- ; 

" • * tices used in carrying on the v/ork of, the home. 

,v . List changes in family management - practices whi^h 

• ■ , havej |o be made wHen mothers become employed; 

i when rii6thers cease employment. " ^ 

^Simulate discussions by a Couple as they determine/ 
f * whether, or not, the wife should' accept employment 

\ / outside' .the home, bringing out management adjust- 

rifents jto be made and satisfactions anticipated. 

.* ; . V Reseaith some idpas that will enable a homemaker, 

' patticulorly one who is also a wage earner, to elimi- 

_ nate tinnecessary work. / . 

■ ■ , ' ' 4 ■ • * " 

/ ' ; Demonstrate '*meals in minutes" for the modem liome- 

^ • ' r * maker with a dual role. 
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Discuss ways in vvhichJfamily members ^v/6rk coopera- 
tively to manage the home effectively. 

Discuss .cha»ges occurring in roles assumed by men* 
and v/omeaJn relation, to management in thQiainily^ . ^, _ 



Interests and resources 



Attitudes toward hpmemaking 
Satisfactions 
Mental health 



._._^,^^imulata4h^decision-ma]d^ 

cusses v/ho should take major'responsibility for differ- 
ent aspects of homemaking. ■. ■ s 

ci Discuss ways interests and attitudes of family members 
^ect the use of available resources. 

Propose y/ays to glamorize c'ommon c^aily tasks to 
. appealjto the interests*df family members. 

Interview one or more homemakers to ,find out their 
' biggest problems in getting their work done. Students 
propose ingenious solutions for problems presented. 

"Propose a scheme of rotation of homemaking activities 
among young husband and employed wife in order to 
de'termine which gains more satisfaction from the dif- 
, ferent tasks. . 

Try out at least one previously untried resource for ac- 
complishing a dreaded task. Report or demonstrate to 
class the effectiveness of the new approach. ^ 

Consider for class discussion some of the frictions that 
> may occur in family life that 'could result from lack of 
f organization or popr management^ ;such as n6t being 
v^..Wtta(Jy on time, clean clothes not available when*needed, 
/disorderly appearance of the house, running out of 
^ groceries or supplies, and family members not ready for 
meals. Show how good management may reducp these . 
^ frictions an4 contriljute to positive attitudes toward 
•homemaking. ^ v 

Discuss attitude as a resource which may have a posi-. 
tive or negativt? influence in management. Discuss ways 
wanting' to do-something helps a person td do it. Con- 
trast the influence of "disliking the job" on the ac- 
— complishments of the person. , - 

Consider psychological relationships between feelings 
and fatigue, such as^ipprecialion, interest, enjoyment, 
challenge,' state of health, strain, stress,*^ and thelike. 

Conduct a round table discussion bSsed on the rela- 
tionship between interpersonal relationshipa among 
family members and how the work of the home is ac-* 
(Jomplished, ^ • 

Examine resourceful ways to manage^ homemaking tasks 
so that thjB task is not an end in itstlf, but makes an 
essential contribution .to satisfactions in family living. 
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Role.piay family situations iii^hich the satisfaction de- 
tiv.ed'f jfom the 'outcome of an arduous task oveifshado\ys 
the worK involved. . 

Write^brie( „ Statements on '^ttomemaking ^Skills Can 
Contribute to Good Mental Health." Each studpht read 
aloud the statement of another class member and react 
^the' statement. . * ' ^ 

Analyze aversion to some homemaking tasks and make 
plans to try ,to simplify the task ^^md change attitudes : 
toward it. 

Summarize ideas as to how managemeW and mental 
well-being are related. 



MANAGERIAL ABILITIES . . 

. . (Specific Concept) > - . # 

Specific Objectives ; ^ * . ^ ^ \ v - * . 

Becomes aware of incentives which motivate efficient p3rforjnarice in management. (Affective — -Receiving) 

' Develo|js plans Which facilitate management through establishing routine pibcfed«res and coordinating activities. 
(Cognitive— Synthesis) ' ^ \ I ' ^ ' ■ % / ♦ 

Analyzes^ homeraaldng tasks.to di */ ' 

Proposes "a systejS^ of ittanagement (Cognitive--^ynthesis) 

JBecomeSvinti^ested in managing the ^otal;p * 

R)siat<^s.safety::p^^^ (^^ectiye — ^Organization) ; 

The demands and expectafians.of families present managfem^nt opportunities anfl responsibilities. 

The management process includes planning tb. attain goals^ carrying out {h^^^^^^^ and evaluating achievement in 
relation to goals. , : - '[^"^ ■ , ■■ ■ * 

Management decisions are predicated upon anticipated outcomes and incentives, . ■ ' 

Management in homemaking involve^s/relation^hips among the differqnt aspects of homemaking and their eiBfects on 
thejainily- . , ^. < 

Changing conditions necessitate reappraisal and adjustment of plans. 



fCONTENT 

M^pgerial Abilities 

Management and health 



ERIC 




SOME SUGGESTED EXPERIENCES 
(Leaming---E^uation) . 



Prepare, a yearly calendar for a family which would in- 
clude normal typQs of physical check-oips that family 
members require; 

Devise a method for keeping family health records. 
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Management and recreation 



Management and children 
Routine? attention * . 
Special attention 
Space for childreix - / 
Care of child out'^der horiie 



Examine Management situatio|js which pccur when 
there is illness in the family both of short- and long- 
-term duration. Propose ways in which a family's usual 
sphedub may be modified without jeopardizing the 
family's welfare and at the iame time attending to the 
needs of the iU-person, . . ' . * 

Make a plan for" minimum equipment and supplies 
^ iieeded for'hom^ treatment of simple maladies. * 

t)iscuss sonie practices in 'management in homes which 
ate carried on to protect the health of family "members, 
such as heat, ^ventilation, provision of safe water, dis- 
' . pbsal of garbage, and other sanitation practices. 

" Demonstrate ways to accomplisli homemaking t^sks 
involving reaching, liftiiag, and stooping to minimize 
strain or physical injury. 

Consider the importancie to the indiAddual of inter- 
spersmg recreational activities with work and managing 
• . so there is time for both short and longer periods of ; 
time for recreation. * * , - ■ 



4 



vRole play somexsituiations in wliich a family member 
. says he cannot engage in s^me individual or family 
outing/ Show how management may provide time for 

the leisure activity* • " 

■ " ' ■ , ' ** 

Disciiss the management aspects*^ of planning , for a 
family vacation of a* week or more. From the stand-- 
. pojnt of management,' consider the pros and cons of a ' 
vacation, at Tiome, . ' 

Weigh the demands exacted of a family for a proposed' 
vacation away f^om home^ against the benefits which 
may be derived from S.. , ^ • 

Plan individual projects in management of own time to 
allow time for leisure. . - . . , ^ 

Analyze a baby'^r young child's day to find out ap- 
proximately the amount of time noijnally required to 
provide necessary caSre and attention. Plan a schedule; 
for homemaking incorporating in it platis for care jof^ 
thfe child. ^ - ' . 

Think through othe;r essential attentions that a child 
needs and how these may be provided for or sharipd 
with others in the family in order that the ihother niay 

' have time and energy for her own personal needs. 

>, . - . ' 

Devise simple case situations to' s^lo^y iiow management 
practices in a family could help tiie young child further ' 
qr hinder his. development. ^ •? . 
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Management and family housing *' 
House care 

Cleanmg equipment and supplied 
, Storage ^ 
Safety 

Household repairs 



Family Living' 

Consider ^ace needs of a^child and how they may be 
met in , a home,' mobile home, or apartment where 
space is limited. Consideration may need to be given 
to rearranging or moving fymiture to another room to 
provide space/-for the child's needsj , 

Think through and list aspects of managQiitent Vesponsi- 
bilities involved when making arrangements for care ot 
a child outside of |he home. 

Participate in round table discussion* ojf the cleaning , 
jobV in the home which are affected by management * 
procfedures. ' ^ ^ 

Study and practice efficient procedures in performing 
tasks in the care of the home. ^ 

Make a platf for daily and less frequent care of the 
home economics department. 

Make a comparative study of cleaning methods and . 
cleaning supplies to determine those most efficient for 
achieving good results with«a ndnimum expenditure of 
'time and effort* * ' ' 

. .Set tip a plan for caring for a room at home using 
efficient methods, supplies, and equijpment. Report to 
class progress made in reducing time required and in- 
creased efficiency achieved. 

Devise a plan for care of apartment or home for a 
couple who are both working. The 'plan includes daily, 
weekly, and occasional jobs that need to be done during 
a period of one month. *^ 

Propose ideas for convenient storage of cleaning equip- 
ment and supplies. Try out ideas at home and in home 
economics dep^ment , 

, investigate and demonstrate ways in which well-planned 
•'and^rderly closets and dresser .drawers contribute to 
eflSciency and satisfaction. 

Conduct a survey to find out all the accidents th^t have 
occurrojd in own home and homes of at least two other 
families/ Discuss ways in which management practices 
may reduce incidence of* accidents in the home. Stu- 
dents develop a safety code to share with own family 
and fanylieis surveyed. 

Select individual projects to eliminate accidents in own 
home. Report relationship to management/ * 

Practice making simple household repairs such as re- 
setting a circuit brfeaker, using plunger in sluggish 
drain^ making dresser drawer pijUs secure, replacing a 
blown fuse. 
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■•• ' , , • 
Management and family clothing 

Construction * 

<-!are 

taunrfering . .. 

■/ ■ , ■ ' . ' . . . 



Family Living 



Set up gumi^es for selection of fabric and pattern 
from the standpoint of difficulty and time required for ^ 
.makiriig. . . V ^ 

Work out a plan for the completion of the garment in ^ 
a desipated period of time. - { 

Construct simple garments with emphasis on techniques 
that conserve time and energy- and on becoming "inde- ♦ 
pendent in use of the guide sheet and operation of the' 
sewing machine. As construction progresses students-- 
keep a record of time and energy-saving practices iJ^ed. 

Calculate how^much it cost in time used to mal(je the 
garment. 

• - ■ ', ; 
Examine time and circumstances in relation, to when it 
may be advisable or inadvi<?ah1e for nn f*m'niovp<i home- 
maker to make or alter clothing for family members. 

Make plans for a sewing area which provides the basic 
equipment and supplies for construction, repair, and 
alteration of garments. Consider advantages of having 
supplies and equiprSiOnt| in a designated place from the 
st^^^t of management. 

Demonstrate' simple repairs and alterations to clothing, 
including hemming a garment; sewing on hooks, snaps,* 
and buttons; sewing ripped seams; and other common 
repaurs to clothing. ^ \ 

Bring to class articles of clothinjg on which a simple 
repair or alteration is needed. Each student learns pro- 
cedure needed on his item of clothing, makes article 
usable, and demonstrates procedure. ^ 

Find illustrations of aids which may contribute to man- 
agejment in care of one's clothing, including hanging, 
pressing, brushing, polishing. Evaluate contributions 
which may be expected from each aid and 'opportunities 
to fmprovise. Each student plan for an improvement in 
own clothing management practices. ^ 

Observe teacher demonstration which takes a typiqgj ' 
family laundry from the^; hamper to the line of dryer. 
Included are a pair of "good*^ hose, a. sweater, a drip- 
dry dress, and so on. A form could be used by each 
studen^on which the steps in laundering are given. On 

the left side of the form, the students could list some ^ 
points for eflBcient 'management; on the right, some 
outcomes of poor management. * 

Find out when and how to use bleaches, fabric soft- 
eners, detergents, and soaps in laundering. 
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Management and family food \ 
iShopping and storage. \ 
Essential equipment \|' 
Food preparation 
Food for unexpected entertaining 



^ Consider ways to eliminate or minimize Work in laun- 
dering by: • ^ 
Removing items from dryer immediately and folding^ 

or hanging' . 
Hanging and folding sheets and towels to minimize 
wrinkles 

Demonstrate cqrrect methods and practices in washing, 
pressing, ironing, folding, or hanging commonly launr 
dered items* 

Select and carry out an individual pr^ct in some aspect 
of laundering. " 

. Clarify ways in which skills and abilities affect efficiency 
in clothmg management, - 

Talk 'about factors that motivijite students either to as- 
- sume or not' to assume responsibilities relative to food. 

Study food advertisements for products which save time 
and energy in meal preparation. - 

; Outline ways in which a homemaker may save time and 
energyin shopping for and storing foods. 

Stock homemaking ^department with grocbries for un- 
Wp^ted occasions. . ^ 

Compile a list of "Helpful Hints" on preparing a gro- 
cery list, shopping for food, and food storage that ccm- 
tribute to efficient management of time and energy. 

"^Observe demonstrations on the use and care of large 
and small items of kitchen equipment. Show how use 
and care o? equipment are relateid td time and energy 
management. 

Find out about ^nd practice caring for equipment and 
surfaces in the kitchen, including cleaning range and re- 
" frigerator, dishwashing by hand and dishwasher, and 
keeping utensils shining for appearance and best cook- 
ing results^ V ' 

Examine work deriters in kitchen using the principle of 
locating equipment and utensils where they are used 
first. Teacher, may ask groups to justify verbally the 
placemefit of items. 

Study small equipment And electrical appliances in the 
homemaking department and at home. Based on the 
study, compile a list of essential equipment and'appli-^ 
ances that a couple would need to begin homemaking. 

Analyze meal plans found in magazines from the stand- 
^point of time, energy, and skills required in preparation, 
and evaluate the meal plans from the standpoint of 
principles of good management.. 
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Project menu plans for a young couple for a v/eek and 
point out evidences of good management in the plans/ 

Demonstrate \ry class preparation of foods v/hich in- 
volve essential techniques of measuring, mixing, cook- 
ing» , ^ 

Study and prepare foods, identifying principles involved 
in preparation of : ! 
Salads 

Fruits ' ■ \ ; 

Vegetables 

Custard • 

White saute or ^ravy - * 

Puddings 

Cheese and egg dishes'' 
Meats 

Breads ^ . 

Prepare several individual foods and continue the 
jpreparation until a level of proficiency has been 
. reached. Both in class and out of class preparation, 
would be encouraged. 

Individually or in groups of tv/o, plan, prepare, 
serve, and evaluate meals for a couple with emphasis 
on effective management. . 

Develop schedules for meal preparation and try them 
out in class and at home jmtil students have de- 
veloped a system that Works* most efBciehtly for 
them. ' ♦ ' ' A 

Plaii some interesting and nourishinjg meals which 
dould be served at home on an evening when all 
family members must leave home at 6:45 p.m. In- 
clude preparation, ^Sharing ;pf responsibilities, ease 
and speed on serving, cleaning up the kitchen and 
the dishes. (Can dishes sometimes be rinsed,*stacked, 
and left to be washed later?) 

Plan for imexpected entertaining or meals which 
require special management practices. 

Compile a list of nianagement ideas which could aid 
in meal preparation. ' 
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UNIT EVALUATION * 



Evaluation of progress tov/ard reaching the unit objective: The student assumes responsibility for performing home- 
making tasks utilizing functional management practices ' " 

^>^' / . . . ■ \ ' \ -. I t . 



Suggested Experiencei^ 



Representative Behavioral Outcomes 



Students assume full r&sponsibility for being in complete 
charge of an aspect of Jiomemaking*for a full week with 
emphasis pn functional managefiient practices. Aspects 
of hoipemaking such as the foUov/ing may b& Selected: 

" — care and cleanipg of the home 

— care and repair of family clothing 

— family meals . \ ' 

— ^menu planning, grocery shopping, and * grocery 
storage 

A ^unimary of the Week's experience should indicate at 
least six management practices wjiich contributed to 
performance of the task selected, 



The summary would include at least ^six of the follow- 
ing: 

Values and goals considered important 

Effective use of personal resources 

Attitude toward homemaking i 

tJse of time and labor-saving equipment and/or 
methods - / 

Ways to reduce woirk 

Cooperative planning - *^ 

Use of interests ajad resources of family members 
Plans and/or schedule for accomplishfiient of tasks 
Organization of and/or relocation of tools and equip-' 



ment for convenience 
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